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"REFACE

Professor Rdward Shils waes in Tndla during the vear
1955-56 in order to study the nroblem of Tndlan intellectuals,
Tt was fertunate that T could meet him and could have scre
discussions with him. ¢®s a matter of fact Professor Shils
suggasted to me that an enquiry into the social backeround of
collepge and universlty nrofessors in Tocne would be worthwhile
nndertaking. Els sugesstion annealed to me and throush his
a-courapemant T started doing nreliminary reacding orn the
scelolory of intallectuals., Profassor Shils was not onv helnfy)
In formulatine “he noints of erquiry but he was verv kird 1ir
writing to "rofessor Tthiel de Sels "onl ranommandine the
nroiscted ctudy for research grart. Whila T sm vany pratep?
to Professor Sti17= for Initfatine mea into +his nartienlar Fis74@
of erquirv, 7T must hasten to acdd that whatever rav be tha
shortcomtrgs, ard 7 am sure there are monv, are antirsaly mina,
In fact, what 1s nresented is a preliminary renort on ths study,
T want to record my deen sense of gratitude to Professor TEhiel
de Sola Pool for getting me the research grant for this study.
In fact T have to thank him much more for the extraordinary
natience in allowing me to work on thig nroject belatedly. But
for his fcrebearance, patience and kindness T would never have

been able to comnlete the study.



T would also like to record my sense of pratitude to
the nrincinals of variocus colleges in Poona and the heads of
various departments of the Poona Tnivaersitv for their interest
and erncourarement. Tt 1s larpely due to their cooneration
that the vorrious professors 1r colleges and university resnonded
nromn%fy to the auestiornalres. Of course, T feel indebted to

A11 those nrofessors who have raturned the ansstiorraires,

T wva~t to thank Yr, 7.8, Reddv for his urstinted heln
in the cornduet of the anaufry at a1 stnpas dre'udire analvelg

of tha date and vreraration of the renort. Similarlv, T want

r "

to thank Yre, . Rarmanpnamma for nrenarine the tables, T 5ls0 want

te thank Yr., .7, Bhet, who tyned the ranort afficientlv and

autelkly,

Poona:
Vebruary 5, 1963. Y. B. DAMIE
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Chanter T

INTRONTETTON

Yo soctety ean do without 1ts intellectuals.
Tntallectia’s mav h2lone tn a hareditarv class or they mav
be racruited from various streota. ‘“hatever mav be the
higtorien? devalonmert of tve irntellipernstia and the
inte'lectuals, there is no denying that 1n order that
intelleetnals function nfefactively eartadin minimom raouisites
bave to be satisfied., 7Tt is not, however, our rurnore to
either enquire into the historica® develonment of the
intz21lectuals nor to éiffarentiate betwazn intal1lirenstia
and 1ntellectuals. Cur nurnose 1s only to understand the
role that they ar=s exnected to play 1r soclety and consenuently
the kind of relationshin whiech they have to malntain with

soclety and the resncnelibilities which thev have to bear.

Mo attemnt 1g made to discuss the various definfitions
of intellectuals. Just as no soclety can afford to neglect its
trtellectuals, serious students of soclety also ecannot afford
to neplect analysine the role, status and working of
intellectuals. Naturally, 1in resnect of the definition of
intellectuals there obtairs a multinlicity. Whatever mav be
the oripins of inte?lectuals, there 1s no denving that thronrh
their skills ané knowledre thev are connected and econecarned

with facts vital tc soclety. Ms Shils observes, 1t {1s because
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of this connection with vital facts on the part of
intellectuals that they develop self regard and esteem and
in turn also enjov social esteem.1 For the nurnoses of the
~pacant study 2 counle of workine definitions are nrovided
to start +the discussien. #As we know, ~» correct and
comnpalangive daserintion about vMat the Irtellactusls do
nlan econstitutes a use™l definition and startine noint,
N%}he*m save: "Tho fntallentuss who nroduca ideas nnd
idenlogies form tha most imnortant of the connectire 1inke
between scelal dynamics and 1ﬁaat*on?" Trntallactuals aro
nrimarily corcerned with 1deatior and 1t 1e on"v fthroueh
ideation that thev can ~rovide leadershin in reasnect of
thoueht end also heln legltimize actien ir soclety. Tre
coneern of intellectuals with {deaticn has 2also been regarded
by Schumneter as one cof the central ecritéria of defining
irtallectusls. Thus, he says, "Tnteilectuals are in fact
neonle whe wield the nower of the snoken and written word and
ana of tha touchss that distinpulses them from other nesonle
wvho do the same is the ahsence of direct resnmorsibiity for
nractical affelrs ..... The Critical attitude, arising ro
Tees from the inte'lectuals situatior ns an anlonker - 1n most

casas also as sn ountsider - than #rom the fact that this main

1 See Edward A, ©h1l1s, "The Traditions of Tntellectnals," in
G.B. de Tuszar (ed.}, "The Tntellectuals: * "ontroversis?

Cortraft (T17irois: The Free "ress of Jlancce, 1980) nn.5=-61,

? ®arl Mannheim, Fssavs_on_the Sociolorvy of culture (Tondon:
Routledpe ard Kagap Panl Ttd., 1957/), n, 192

‘e
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chance of asserting himself 1ies in his actual or
notential nuisance valus, should add a third toueg." Thus,
the various characteristics of intellectunls have been
nipnointad bv Yannheim as well as Schumneter. Tntellectunls
ara carcarnad with both fdens and 1d20losins »nd since thev
o not have to confin= themselves to both fde~s and fdeclories
whiech ariea fpom their etpatnm, they can have on the cne hand
non-attachment to anv nartienlar stratum or ecrour hmt, or tha
other tand, a verv wide derrea of affilintior with 217 kinde
nf strata and prouns, Beesuse of such wide choiece of
afciTiaticn Iintellectuals ecan develor » degras of detatohrent
most 2ssential for frenk 2nd forthright analyeis of =oclaty
and ftts oroblems Aanéd enn also be In 2 nositio~ to offar frank
advice and sugpestions. ‘*nother chavracteristic of Intellectuals
to be mentionad here 15 disinterested nursuit of Xnoiledpe.
Tn fact, one of thz major determinants of self esteem on tha
nart of Irntzllectusls 2s well as or the nart of society coan
be saild to bo this eairit of distinterestedness. Tesaving aside
the historical nast, whereir the intellectunls were confined
to A narticular stratumy, since the develormant of modern
wastarn soclety, Intellectuals are no lonrgar conf*ned to any
narticular strertum, at least 4n theory 1~ the sense *+hat thev
need not be so. Of course, in a sccfetv roverned bv tre easte

svstem the observation made above mav not hold rood 1r nractice,

3 Joseph '. Schumpeter, "The Socioloey of tha Trtellactuals,"
in Tbid., nn. 69-79
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Vet there is the freéZ?om for a vnerson from any stratum
to become an intellectual, which 1s examnlified by the
instance of Nr, B.R, "mbedkar in the Tndian socfetv. Tt wrs
manttonad earliar that irtellectusls nre concerred with
Tdeatton, *tg such "mtallerttitn’s aet as interelnes
communieators. Tt woe also mantionad e~riiap tiat throuerh
their nraoccunatiorn with 1dens and Jdaclories, intellactunle
cnn Aeplve viecarious exnerieneca of ~lasgas o2nd orours hno
which thev do not belonpg. Tn fact, intallectnnl= can
narticinate vicariously in other elessses and eprouns. Tn thoir
cAanaclty as interclass communicestors, Intellectuals ecan in
A wiy help Integrate societyv but ecan also nromote social
dyramies. Schumneter, In fact, has observed verv nartinently
that 1t 1s becnuse of int21l2etuals that what miecht rave bean
Tarely a con®let of materis] interest 15 transformed 1nto ar

{deation2? and 1declorienl corfliet.

Tntellectuals onerata with 1deas and 1deolorias and
trafr main forte are knowledee and ski'7s, vharehv +Yay ean
functior affectively ir varions sftuations eueck as buraanerats,
noliticians, admiristrators, scientists, academ!cfane,
nrofessors, artists, »hfloscphers, ete. Their mafin task 1s
te crente and tronsmit new ideas. €€ course, 1t may not
be possible for al7l intellectnals to create new 1deas, in
which case thay mav rest econtent with transmittineg and
elucldating i{mnortant creattve 1deas. Herein Jies the
imnortance of academicians as fntellectuals either {n respect

¢f ereating 1deas or 1in their transmission.



5
Some of the roles of intellectumls in socletv have
bear deline~ted above, However, the imvortence of thetir
sta*ns In soctety woes not sufficientlv stressed, OFf course,
raference was made tc +the hases ard oriein of salf repard and
actar~ on tra part of in+t=1lectunls, However, it 1e eanmal’v

1~rortaont trat intellectuale 2rioy n measure of sorial asteem

=

.

whielh wonld erable tham o runetion effectively. There are

various nreresuicitzs fopr the affictient functioning of

-

8.

A

intallectun is plreacy mantionad, self esteam and socia?l
asta=2m are eviremely important. Howevar, tkhe irrortance of
troining and enuinme2nt of "ntellactuals carrot be over-
eam~hasised. Mrd has te b2 trained and intellect has to be
shaprenad fr crdar that intellectusals nan excel ir ideationa’
Activity., Tven 1ir the erse of esoteries, » tradition of
thiniddne has to b2 davaloned and svatemn*ized, much more so
1r the ease of irtallectunls, Tnte lestunl tradition earngt
snsfat~ without enenrine afficient, nrunosive and continuons
tr~inine 07 *re fntellectuals, Therefore, edusntion and
treining i1s vitally Iimnortant sc that *‘rtellectuals ean’ be
cornected with central or vital knowledese. Hirshest tyne of
training and eyul-ment 1=, therefore, necessarv which ean
sharnen critler? facultv, which 1s of such erucial significance

to 1intellectuals.

There should be a nrimacy of ide~tion in the case of
irtellectuals. Tn order that this nrimacy be realised,

intallectu.ls should develov and raintain a sense of



nrofessional commitment and involvemant. This sirnified

a enirtit of detatechrment and non-involvament 1n the rersonal
or rrour sanse and sustnined activity. This re~uframent has
1rr1lentions for the strength of claractar of intelle2ctuals,
which alone would enable them to fac2 anv odds Tor their
intallactual convieticons. The fact that intellectunls
fun~tion 1n varicus cenecities does not mean thet intellectuals
shonld '"sell" thamealves as 2 commodity or a service. Tn
faet, to the extent that trey weres te do so theair oner-tion
in tha ideations? ream would be restrictasd ard corstralred,
The major commltment of intallectunls shon?d ha ir +thn realm
ot Llontton, atthoneh there are gcartedn ctroer resufremants

b3

wilen alae nead o ha aattaried 1p ord-sr to mromots this.,

Treedom frem went 1s 23gantial for a frolgro?
funectioning of i-tellectunals 1~ 2anv sceletv. " maasura of
acenomie and sonial esecuritv is of undeniable imnortance.
"¢ mantionad earlier i1f intellectu~rls had to denend on any
narticular stratum or group for their maintenance and
susterance the ideational fresedem would certainly be impinged
bnon. Therefore, the voecation of intellectuals must be
Independent and free from interfarence and intervention by

croun or class Interecsts.

Intel7ectuals must have the frasdem to onmernte as
intallectunle 2nd nlso epjoy 2 min'-um measure of social and

nolttienl freadom., Thera skonld be no ragtrictiors on their
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{deational activity and pursuits. Similarly, undue taboos
and rastrictions should not be imposed in raspect of thair
social and nolitical particioation. Tntellectuals are
expected to nrovide leads in the fisld of ideation. 7Tt 1s a
common practice of various nrassure grouns and narties to
enlist the cooperation of intellectusls in order to nrovide
{deational and tdeolopical foundatiorn in sumnort of their own

interests.

A minimum degree of social esteem has to b2 enjoyed
by intallectuals ir order to make them effective. Tt has been
mentioned that as interclass communicators, intellectuals not
only transmit ideas from cne section to another but would also
help 1in pgetting new idens and 1deologles nmccented by various
sections. Howsver, 1» order that they are able to do so they
must enjov social esteem and recognition. Much more immortant
1s the fact that intellectnals should not be distrusted or
thetir motives be questioned. Along with cocial esteem it is
vary immortant for intellectuals to have salf esteem, repard
as well as confidence. Wilthout self esteem and confidence they
would not be ahle to carrv cut their c0nv{5§t1ons. Toss of self
cenfidence wonld impair eficiency by allowi~z undue nressures
to Interfere with the sctivities and functioning of the
Intellectuals. TIntellectuals, therefore, must be armed with a

high degree of self confidence,

Intellectuals cannot perform their role as interclass

communicators and promoters and creators of new ideas {f they
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lacked in empathy and social sensitivity. As mentioned

earlier they should be able to participate vicariously in

other strata and groups to which they do not belong. If they
were to confine themselves only to their own stratum and group
they might be victims of a narrow and restricted point of view
and aporoach to various problems. TIntellectuals have to
studiously avoid any particularistic involvement and loyalty
and to develon empathy and sensitivity which would widen their
horizon of ideas and exnerience. Universalistie attitude 1is,
therefore, the essence of intellectual) anrroach. TIrtellectuals

should rise above their stratum.

E~nathy and socisl sernsitivity »7s0 needs to be
cultivated by narticipation 1r soeclal and volitical affalirs.
" variety of exnerience would be cenducive to 1deational
activity. Moreover, the effectiveness of intellectuals as
creators and promoters of new 1deas would also depend 6n their
contact with various elements of societv. Knowledge has to be
utilised. Knowledge cannot be utilised urtil intellectuals
are accepted by soclety through their participation ir social

and political affairs.

Intellectuals should taks upon themselves the task of
oroviding intellectual and scientific leadershin to soclety. In
this context the immortance of intellectuals as €£lites cannot
be overemnhasised. As Nade] says elites are a sneci~" groun by

virtue of their snecial krowledpe and skiﬂs.d He says the

4 See S.F., Nadel, "The Concept of Socin?l Flites," Tnternationa
‘ocfa Science Bulletin, Vol.VTTT, No.?, n.a13,
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concept elite is intended to denote a group of persons
who "ean claim a position of superiority and hence a corres-
ponding measure of influence over the fate of the community?“
However, in order to be elites it 1s not merely enough to
nossess knowledge and skills it 1s necessary to have the
canacity to set standards, as Nadel would say. Thus
intellectuals cannot be elites unless they nossess knowledpee

and skills as well as eanaclty to set standards.

The Role of the Tnte]lgctua]s as Flites in Tndia :

The intellectual tradition in India d-~tes Jong in
the vast. Vet in so far as modern intellectual traditions
are concerned it is a fairly recent phenomenon. As a result
of contact with and exposure to the West, intellectuals in
India came to imbibe modern intellectual tradition. 1In the
wake of such inculeation, intellectuals felt that it was their
duty to provide leadership in the areas of thought as well as
actlon in various spheres of l1ife. Stnfting from Ra ja Ram
Mchan Roy to Dada Bhai Naoroji, Rabindra Nath Tagore, Gokhale,
T™lak, Renade, G2ndhi, Nehru, M.N, Roy, Karve, et. al.
intellectuals in India have bheen actively narticinating 1in
socclal and political affairs and have provided the necessary
leadership, ;ang{ng from education and social and politiecal

reforms, to economic and social reconstruction, abolition of

5 Tbid.
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untouchability, promotion of women's education ete. In
terms of their confrontation with the West, intellectuals
have been rejuired to revise their notions of standards of
achtievement. 1In fact, they have been so busy catchirg up with
the standards that they themselves have hed no chance to rset
etendards for others, <thcraby immeiring their affectiveness
as intellectual elites, Tntellectuals i~ Indis have unctioned
in varicus eanaciitas as hureallcrats, ~@minintrators, civi?
servants, revelutiorarles, noliticlans, =oeclal refecrmers,
education’sts including ress2arch and training in various areas
as well as charismatie JTeaders ate. The role played by
intellectuals in Tnéia In natlonalist movement as well as In
the task of natlional reconstruction has heen well recorded by
A.R. Desal, Nirad C. Chaucdhuri, Zdward Stils, and others.6
Simlilarly, the attainments and fallures of intellectuais in

Tndia have bezn analysed by the esuthors mentionea.

however, Shils confines himself to the task of
analysing the attainments of academic intellectusnls. Shils
tries to nut the whole problem of intellectua’s in a nroner
setting. Thus, he traces the traditions of intellectuals 1n
Tndia in the historical past and brings 1t upto date particularly

in resvect of 1{ts contact with modern intellectual tradition,

6 A.R. Desai, Social Background of Tndian Mationaliem,
(Cambridge: Oxford University Praess, 1943): Nirad C.Chaudhuri
The Tntellectual {n_TIndia (New Delhi: Vir Publ{shing House,

- 1967) Edward A, thils, The TIntellectual Betwean Tradition and
Modurnity; The Tndian Situation (The Hapgun: Mouton & Co.,1961)
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{ts attainments and failures. In‘ogderitq.Qo.po he )
nnalyses the tradition and vocation of the 1nfellectuals in
Tndia, their cenlture, economic conditions, institutional
situation, their ner”ormance, their devendence on others for
intellectual insnirations and standards, etc. Tn a very

narcentive and nrovocative mammer Shils nuts his finger on

the various nroblems confronting the irtellectuals in Tndia.

The Role Played by Trtellectual ®iite in Poona :

#= mentioned earlier, intallectuals in Tndia were
confronted with modern intellectual traditions because of
their contact with the British rulers. As a result of such
contact intallectuals felt that indevendence cannot be
sttained merely by nolitical agitation but by an all round
dsvelopmant of the people through impartirg ‘“modern education".
Intellectuals in Poona, as elsewhere, were fired by nationalist
sentiments and a keen desire not only to regain indevendence
but also to nut the country on a higher vedestsl so that 1t
could attain » place of honour in the comity of nations.
Vaturally, they had to make a multipuronged attack on the then
axisting malaise vtz,, economic, nolitical, soctal etec.,
Stalwarts 1lke Mr. ¥.G, Ranade, Mr. B.G3. THlak, Mr. G.G.%garkar,
"ishnushastri Chinlunkar, Mr, Namjosh!, Mr. G.X. Gokhale, et. al.
mve their bast *o formulate programmes of activisineg the
~acnle and to inftiate various tyves of raforms inall walks

> Mra, T was but natural that these stalwarts gave top
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priority to the founding of ednestional institutions such
as the NDaccan Rducation Soctety, which has earned a niche
in the educational map of Tndia, 1n order to provide modern
education to the peorle, coupled with a sense of nmaticnaliem,
self respect ete. The role played by the Dececan Fducation
soclety 1s too well known to need sny renetiticn here. There
wera a host of eminent followers of some of the stalwarts
mentioned above, who carriesd forward the toreh lighted by
thase stalwerts. G.%. Gokhale, for instance, founded the
Servants of Tndia Soriatv, which 1n 1%ts turn developed a first
rate Institution for the study of économic and political
nroblems viz. The Gokhale Tnstitnte of 701ltice and Fconomics,
which was eminently headad bv Prof. D.". & dril with
dlstinction for = narifod of over 33 years, Tp consonanee with
tha irntial ~afms of the adue~ticrsl ontarnrise on the nart of
th= stalwarts maniionad ahove, sustained erfforts were made to
nrovide knowledee pnd ﬂk151s te the younger pgenerations =o
that they could take upon themselves resnonsibilities of
le~dership 1rn various walks of 1ife. Tt 1c needless to go
into the long Tist'of distinguished alumni of the Fergusson
College as well as the Sir Parshurambhau College, who have
been serving the country with eminence in various walks of 11if
However, a few names might be mentioned: Dr. G.S. Maha jani,
Lr. D.D. Kosambi, Mr. S.0. Barva, Mr. S.M. Joshi, Mr. N.G.Gore
have distinguished thamselves in their respective fields such

as education and research, administration, politics and social

work, ete.
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The Present Study @

The present study of the social structure of
intelleetuals in Poona 1s, howaver, very much limited in
scope 1n ths sense that 1t is confined to the investigaticn
partoining to the college and university profescsors ir Poona.
Tharefore, the Intellectuals studied here only form & part of
the intellactual pgroun. The nresent study starts with a
nositions]l definttion of Intallectuals viz., » study of those
who, 1In terms of the oczunnrtlona? nosttion, are exmectsd to be
nrimarily concerned with 1deaticonral aetivity. Tt 45 an enaufry
into the ideatioral activity of co?lrge and university
orofessors. “venthough 1t 1s 7imited 1n scona, some of the
theoretical propositions made in the forepgning hava bean
examined e~refully In tha pra2sent study. Thus, the social
background of the collere and university professors, trainine,
erulnoment and verformance, factors which led to the choice of
career, professional commitment and tnvolvement, empathy and
social sensitivity, participation in public activities,
sclentific and Tntelleétual leadership of socliety, etc. have
been enquired into with a visw to test some of the theoretical

pronositions mentioned above.

Method of Study :

Survey method has been employed in conducting this
study. * suestionnaire was constructad so as to elieit

fnformation in respect of the areas mentioned above, Tt is
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obvious, therefore, that the information obtained is
assantially quantitative. The survey, howevar, was sought to
be made comprehansive by employing the census method in respect
of canvassing the guastlonnaire to a2l1ll professors In various
Arts, Sclence and Commerce colleges in Poona as well as al)

the departments of the University. About 5977 nuestionnaires
were administered, out of which 157 were returned which have

baar analysed in the nresent study.

Timitations and Sienifiaanae of tha Stndy

The limitations of the nresent study sitem from
(1) definition, (11) scope and (411) method emmloyed. Thus,
the positional definition of intellectuals is cartainly not
fully adequate although it provides a ecod startineg point for
such enguliry into thz social structurs of intellectuals. The
scope of the present enguiry is limited to the aspects mention
above although aspects 1ike their sense of fulfiilment, social
status, their relationships with students and fellow teachers,
thelr social contacts, ete. could have been enquired into in
order to make the study comprehensive. In resnect of the
method employed, the survey method has 1ts own limitations in
the sense that, while it enables to ob*ain ouantitative data,
1t doas not help in petting qualitative data whereby the
quantitative dnte ean be nnut in a proper nersvective. Wot-
vithstand!'ne thanse 1imitations, however, the detailed survey

which has been undertalken nrovides interesting material ahout
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the doings of academic intellectuals in Poona. Moreover,
the findings of the oresent Study have been strengthened by
the a1l Tndia study in the field of sociolopy of education and
particularly bv the one conducted in Maharashtra region wherebv

comnarable material is available,

Tt 18, howevar, Intended to take un a comrlemantary
study of vericus tvrnze of Intellectvale In Pecona including
scademici=ne, authors, writers, bureaucrats, professionals,
srelal and politicnl Jeaders, ete. with a view to 111 up
some of the lzcu-ne in the prasent study and to provide a
comnrahensive plcture of the functioning of intellectuals in
Poona. Therefore, the limitations arising from the definition
and ccope would be overcoms. Similarly, the method to be
followed in the intended study wenlé be nrimarily nersonal

Interview ard dlscussions in order to obtain qualitative data.



16

Chapter II
SOCIAL COMPOSITION

Out of the 150 teachers, 49 per cent teach at the
vost graduate level while 41 ver cent teach at the under-
graduate level! and 9 per cent teach at both under-graduate

and nost graduate level.

Age @

There were only 4.7 per cent of the teachers who belong
to the age group 20-25 years, 15.3 per cent belong to the age
group 26-37. As one would expect 18 per cent of the teachers
belong to the age group 31-35 years and 12.7 ner cent to 36-40,
There were 14 per cent af the teachers in the group 41-45.
There were 7.3 per cent of the teachers in the age group 46-57
and 4.7 in the age group 51-55. There were 4 per cent in the
age grouv over 55 while 19.3 vner cent did not mention their age
In the all India study it has been found that about 69 ver cent
of the teachers belong to the age groun 35 and below whereas
in the present study only 4" per cent of the teachers belong

to the age groun 35 and below.

Age and the Classes taught by the teachers :

In the age groun 35 and below the number of teachers

teaching at the under-graduate and post-graduate level 1is
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exactly the same being 29 in each case, while in the age

groun 36 to 55 and over there is a prevonderance of those
teaching at the nostgraduate level, their number being 49 as
against 15 who teach only at the undergraduate level.- It 1is
certainly encouraging that younger feuciers are teaching at
the nost-graduate level and as such would neturally get better
facilities for their nrofessional develonment. Yet 1t 1is
obvious that teaching at the vostgraduate level is larpely
dependent unon the experience as reflected by the age of a

nerson.

Age and Various SubjJects Taught :

In resnect of those teaching courses in Arts there
are only 197 teachers in the age groun 35 and below while thera
are 23 teachers in the age group 36-55 and abova. In the
Science subjects, however, 31 teachers belong to the age
group 35 and below and only 16 belong to the age group 36-55
and over, This may nossibly mean that as one advances 1in
age and acquires experience a person teaching science subject
is more likely to move out of the teaching profession. There
is similar phenomenon which has been reflected in the case of
the professional teachers (Engineering and Medical) who said
that they wanted to change their career from that of teaching
to some other caresr. ( Ref. A11 Tndia Study ) Amongst those
who teach Social Sciences, there are fifteen tenchers in the
age group 31-35, and 22 teachers are in the age groun 36-55

and over,
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Age and Sex @

There wera 11 women teachers in the age groun 35
and below while there were only 7 woman teachers in the age
groun 36-57. This observation 1s corroborated by the finding
of the A1l India Study wherein also majority of the women
teachers belong to the age groun 35 and below. The percentage
of women teachers 1s only 16 as comnared with the A11 Trdia
sample where it is about 34 per cent. Since women have taken
to collepge teaching as a career in fairly recent times 1t 1is
but natural that there should be a venonderance of themin
the age groun 35 and below. Moreover, women may also 1ike
to give up employment after getting merried and having

children and particularly after attaining financial stability.

Age and Rural-Urban Background :

In respect of the rural-urban backeground it has been
found that 27 teachers hailed from the ecity in the age groun
35 and below while there ware 15 teachers from the towns
and 16 from villages in this age groun. In the age group
35 to 55 and over there were 29 who belong to the village
and 19 who be1oﬁg to the town and 24 who balong to the city.
Tt is also surprising that there are 45 teafhers who had a

rural back-groud vr!le there are only 25 who came from a town
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As for the all India study there 18 a very small
vercentage of the collepge teachers in Maharashtra from the
rural region. It is surnrising that in this samnle as
many as 65 teachers have rural background: 3" teachers are
from towns and 62 teachers are from cities. Obviously aerough
the peonle brought un and educated in cities have better
changes of taking to collage teaching as a career. Of courses,

this will be examined in the context of caste.

Age and Caste :

It should be mentioned at the outset that the
percentage of the Brahmins is 82 while that of Marathas and
the Chandra Seniya Kayasth Prabhu (a white collared and high
ranking caste) i1s 5.3 each. There are only 2 ner cent
teachers. belonging to backward castes and none belonging to
the scheduled castes. It is not surnrising that there ware
4 teachers belonging to the Maratha caste, who belong to the
age group 35 and below. It is however surprising that
4 c.k.p. teachers belong to the age groun 35 and below, and

only two are over 36 in age.

Age and Education @

In respect of education there were 14 teachers who
had obtained doctorate and belonged to the age group 35 and

below while there were 3 teachers belonging to the same
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group who had obtained 2 doctorates. In all there.were 59
teachers who had obtained doctorates. There was only one
teacher who had a foreign degree although the age group
has not been mentioned in this case. As one would expect
there is a preovonderance of teachers who have obtained M.A.,
may be in one or two subjects, although 1t is very
gratifying to note that there were 59 teachers who had
obtained doctorate in their resnactive field.

Age and Educational and Occupational Background :

From the All India Sample we get that most of the
college teachers are drawn from homes where the father was
engagaed in one of the urban -- white collar occupations.

There 1s, however, a difference hetween college men and college
women. The college men, in professional as well as non-
nrofessional, colleges have a substantial oropsrtion of the
fathers 1in one of the rural occuvation. This is less often
the case among fathers of college women. Women college
teachers are drawn from occupationally as well as educationally

advantaged homes.

In respect of the aducation of the fathers of the
teachers it is found that out of the 59 teachers in the age
groun of 35 and below, 14 had fathers who hau college

education, while there were 17 teachers whose fathers had
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postgraduate and technical education. In the case of the
teachers of the age group 36 to 55 and above there ware 20
teachers whose fathers had college education and 16 had
postgraduate and technical education out of a total of

92 teachers. Therefors, the fathers of the teachers
belonging to the yocunger age groun dafinitely have hetter
educational background. This finding is corroborated by
the All Tndia Study.

The same trend 1s reflected in the case of the
occunations of the fathers of the teachers. Out of 58
teachers belonging to tha age grouo 35 and below, there were
28 teachers whose fathers belong to higher occupational
clags such as executive, scientific and technical versonnel,
various tyves of officers, academicians, nrofessionals like
doctors, lawyars, ete. There were 13 teachers in the same
age groun whose fathars nerformed ordinary administrative
duties inecluding that of a u¢chool teacher. As for the age
group 356-55 and above there were 33 teachers whose fathers
belong to higher occupational grouvs mentioned above and in
the case of 26 teschers, their fathers performed ordinary
administrative tasks. There were only 15 teachers including
all the age groups, whose fathers were either owners of farm,

fishery, dairy, etc., and thers was not a single teacher whose
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father was a tenant cultivator, or manual labourer in
dairy, agriculture, etc., while there were 11 teachers
whose fathers were skilled manual workers of all types such
as foreman, machine man, factory worker, craftsman, ete.

In the case of all Tndia study, on the other hand, there
were many college teachars whose fathers nerformed rural

occunations.

Sax :

Out of the 157 teachers, 84.7 per cent were men
and 15.3 were women. According to the all India study,
howaver, the percentage of womaen teachers in all states,

excent Andhra, 1is 34.

Sex arnd Rural-Urban Background :

Out of the 127 men teachers, 53 came from villares,
24 from towns while 49 belonged to cities. In the case of
women teachers, as one might exvect, out of the 23 teachers
13 belonged to cities, 6 to towns and 3 to villages. This
finding i{s confirmed by the All India Study in the case of

Maharashtra State.

Sex and Teaching at Different levels :

Out of 127 men, 83 taught at the postgraduate levzl

while 44 taught at the undergraduate level. 1In the case of
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women teachers, 18 out of 23 taught at the undergraduate

lavel while 5 taught at the nostgraduate level.

Ssx and Caste 1

Out of the 23 female teachers 14 belong to the
Brahmin caste and 3 to the c.k.n. caste while in the case
of 4, caste is not annlicable. It is, howaver, pratifying
that female teachers belong to the Maratha caste out of a
total of 8 teachers balonging to the Maratha caste. As for
the men teachers, out of 127 teachers 109 waere Brahmins,

5 were c.k.n. and 6 were Marathas, and in the case of 7,
caste was not annlicable and none belonged to scheduled

caste.

Sex and Education t

As one might expect, out of the 127 men teachers,
55 had doctorates, while in the case of women teachers out
of 23, 5 were doctorates which in itself is gratifying. As
comovarad with the all India where the percentage of
doctorates varied from 5 to 17 in most of the states, in

this samnle i1t 1s as high as 45 per cent.

Sex and Bducational and Ocecunmational Baekground

Out of the 23 wmomen teachers, in the case of 6,

their fathers had college education while in the case of 19,
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thelr fathers had postgraduate and technical education. .
In the case of ona woman teacher, her father was educated
in the traditional system. Out of the 127 men teachers,
there ware 28 teachers whose fathers had college education
and there were 24 whose athers had nostgraduate and
technical education while in the case of © thelr fathers
ware educated in the traditional system. TIn the case of

6 women teachers, the fathers had rrimary, middle school
or high sechool education and none was i11iterate. While
in the case of men teachers, their fathers were 1lliterate
and in the case of 51 teafhers the fathers had primary,
middles school or high school education and rine fathers

nad traditional education.

Sax Vs. Fathers' Occunation :

As one might expect, women teachers were the
daughters of relatively better nlaced fathers than the
male teachers. Thus, out of the 23 women teachers only
one was the daughter of owner of farm, while 14 out of the

127 men teachers were the sons of owners of farm.

Rural-Urbar Background of tha Teschsrs @

Of the 157 teachers, 36.6 ner cent ware from villare,
29 per cant from town and 41.3 ner cent from city.
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Rura1-Urban Background and Caste !

Out of the 8 Maratha teachers, 7 belong to the
village and 1 to the town while out of the 123 Brahmin
teachers 43 belong to the village, 26 to towns, and 54 to
citles. Tt is rather surprising that in the case of the
teachers in whose case caste was not anplicable their
numbers were equaily distributed between the village, town

and elty.

Rura l-Urban Background and Education !

There is no relationshin hetween rural-urban
background and education of the teachers e.g. in the case
of the teacherd whc held doctorate degree 27 came from

villages, 11 from towns and 22 from citles.

Rural-Urban Background and Fathers' Education and Occupation:

As one would expect, in the case of 56 teachers who
came from villages, the education of their fathers was as
follows: 8 were 1lliterate, 13 were primary/middle school
educated, 17 unto high school level, 8 college educated,
10 had nostgraduate and taechnical education while 6 were
educnted in the traditional cystem. Tn the case of 29
teanchers who came from towns tha education of their fathers

{3 aa follows : 11 upto nigh school, 8 unto collepe education,
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& postgraduate and téchnical aeducation and 4 ware educated
in traditional system. In the case of the 63 teachers
coming from cities, as one would expect, the fathers of

36 teachers were eighter college educated or had nost-
graduate and technical education (18 each); while it is
survrising that there were 3 teachers from cities whose
fathers were 11literate and in the case of 4 their fathers
had education upto orimery/middle school, and 19 unto high
school. Therefore, one saes evidence of a wronounced
upward mobility, at least in educational terms, in the case

of the teachers coming from cities.

In resnect of the occunations of the fathers of
the teachers, as one might exnect, ocut of the 56 teachers
who coma from villages, in the case =f 9 thelr fathers
performed agricultural work; as one might expect, 8 were
owners of small business, while 15 were either executives
and scisntific and technical personnel, indicating thereby
their migration to cities or urban areas. As one would
expaect in the case of the 63 teachers who came from citles
only in the case of 3, their fathers nerformed agricultural
work and all the rest were engaged in highsr occupations

which were primarily located in clties and urban areas.
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Rural-Urban Background & the Initial earser of the teacherst

There is no relationship between the rural-urban
background of the teachers and their initial occunation in
the cerse that 59 per cent of the teachers started their
career as high school teachers and then took up college
teaching. It is rather surprising that in the case of a
teacher who came from city his initial occuvation was
agricultural work and in the case of 3 they worked as labourer
in agriculture or dairy. Only 7 out of the 1597 teachers
have taken uo college teaching as a career, whose initial

occunation had nothing to 8o with teaching.

Caste and Religion :

Out of the 159 teachers 123 were Brahmins, 8 were
Marathas, 7 were c.k.vs. while 3 belonged to the backward
classes and in the case of 8 caste was not mentioned. It is
Interesting to note that in resrect of religion although
there were 142 Hindus, only 135 mentioned their religion
as Hindu while 2 mentioned as Jainism 1 as Buddhism and
4 mentioned that they did not believe in religion. There
were 3 Muslims, 3 Sikhs and 1 Zorastrian. As compared with
the all Tndia study, the absence of Christians in our sampla

is striking.
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In the All India 8ample, the proportion of teachers
who belong to the scheduled castes is negligible and the
nroportion of those who balong to the other backward castes

{3 aTso smalY in most states.

Occunation and Designation :

Out of the 150 teachers, there were only 2 part time
teachers, 10 were Assistant I'rofessors in undergraduate
colleges, 47 were lecturers in undergraduate colleges, 29
ware Heads of the departments in colleges, 33 were university
lecturers, 22 were Readers and 7 were Professors / Heads of
the department at the university level and one was Head of

a college.

Out of the 33 university teachers, 21 were doctorates
and the rest wera M.As., out of the 22 university Readers,
17 were doctorates and the rest were M.A.s,. Out of the
7 university Professors, 3 ware doctorates. Out of the
collega lecturers, 2 wara B.Eds., 39 were M.A.s &and 8 were
doctorates. Out of the 17 Asgistant Professors, 1 was a B.Ed.
7 were M.A.s &and 2 were doctorates. Out of the 29 college
Professors and Heads of Departments, 1 was B.Ed., 22 were

M.A.s and 6 ware doctorates.
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Out of the 33 university lecturers 21 held
doctorates. Out of the 22 university readers 17 held

doctorates degrees.

Occupational designation and teaching exverience :

As one would exvect in the case of 22 urniversity
Readers 10 have bean teaching for 16 years and more while
in the case of 33 university lecturers there wers 17 teachers
wvho have hean teachirg for less than 5 years. There 1is only
ore university Reader whose teaching exrerience is less
than 5 years. Otherwise higher designation clearly devends
on the number of years that a person has been teaching.

Similar trend is revealed In the case of college teachers.

Family Background in terms of Education and Occupation i

Parents' Education and Occupnation :

In the case of 17 teachers their fathlers were
{11iterate or bearly literate, in the case of 17 they had
education unto °rimery or middle school. Fathers of 42
te~chers had aducation unto high sehool and 34 had college
education. Thera were 33 fathers who had nostegraduate and
technical education and 10 were educated in traditional

system. TIn the case of 43 teachers, their mothers were
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11literate, in the case of 51 their mothers were aducated
upto primary / middle school, in the case of 29 upto high
school, in the case of 2 college sducation and in the case
of 2 postgraduate education, while in the case of 15
teachers thelr mothers were educated at home in various arts

and erafts.

As for parents! occuvation there were 15 teachers
whose fathers were owners of farm, land, etc., in the case
of 3 their fathers were nronrietors, directors, managers,
atc., of big industrial concerns, wholesale merchants, etec.,
in the case of 19 they were owners of small business, retail
shons, while in the case of 58 teachers they were executive,
scientific and technical personnel, nrofessionals etc., in
the case of 43 tgachers they helong to the ordianry
administrative staff such as clerk, cashier, stc., and in the
case of 2 they were ski?’led manrusl workers includirg
foreman, factory worker ete. In respeet of mothers'
occupation there were 3 teachers whose mothers were ownars
of farm, land, fishery, etc., there were 2 teachers whose
mothers ware either manual or agricultural labourer whila
it 1{s surprising that in the case on 1 tescher the mother
was proorietor, dirsctor, ete. In the case of 3 tezchers
the mothers ware owners of small business, retail shop ete.
Thers were 5 teachers whose mothers were execntive, sclentific

and technical nersonnal while in the case of 4 their
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mothers were ordinary administrative staff. While 67 teachers
had their fathers w'th collega education or prosteradunte
degree, there were vary few in whose case the mother had
college education or postgraduate degree. While in resnect
of employment 125 teachers had their fathers emnloyed in
white collared and higher occupations, only in the case of
13 teachers that thelr mothers werea amployed in white

collared and higher occupations.

Grandfethers' Education and Oeccunation :

In the case of 17 teachers they were 11lliterate or
barely 1iterate, 18 had orimary or dlddle school education,
25 had high school education, while 9 had college education
and 5 had nostegraduate and tachnical eduédation, while in
the case of 39 they had traditional education. 1In resnect
of grandfathers' occupation, as one would exnect, 4% were
ownars of farm while 2 were either manual or agricultural
labourers, 2 were proprietor, director etc., &nd 15 were
owners of small business, 15 wera either ex=cutive, or
scientific and technical nersonnsl, nrofessionals, etec., and
35 belong to the ordinary administrative staff. Therefora,
there has been snhancement of aducation and occupation in

respect of the fathers.
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Uncles' Education and Occupation :

Since generally the uncle belongs to the father
genevation, 1t is not surnrising that there were 54 teachers
whose uncles had college or rostgraduate education. Similarly
in the case of occunations also {n the case of 124 teachers
their uncles were employed {n white collared and higher

occurations.

Brothers' Education and Occunation :

Cne huncdred and one teachers had 1 to 3 brothsrs,
while 19 teachers had 4 to 6 brotherg. There was only one
teacher who had 7 brothers and 29 had ro brothers. In respect
of the brothers' education 171 teachers had brothers with
college education or nostgraduate degree and tachniecal
aualificsticn, while in the cose of 2" teachers thelir
brothers were in schools - nrimery, middle or h'gh school.
In resvect of occuration, 83 had brothers engaged in white
collared, higher occupations while 25 were angaged in
ordinary administrative duties nnd 2 were owners of farm

and 1 wvas a manual or agriecultural lahourer.

Sisters' Education :

One hundred gne teachers had 1 tc 3 sisters and 18
had 4 to 6 sisters and 2 had 7 sisters and 29 had no sisters.
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In the case of 65 teachers their sisters had either
college education or postgraduate and technieal education,
while 4¢n the case of 3 teachers their sisters were i11literate

and the rest wera schooling and 3 had traditioral eduecation.

High Scheol and College Education of the Teachers ¢

ts ona would exvect, 132 teachers had their college
edncation in cities while 14 had it in towns. TIn the case
of high school ecducation, 18 teachars had 1t in villages,
53 in towns and 78 in cities. Obviously enough facilities
for hirher education are available meinly in cities and fairly

recently in towns.

Education and Income :

Four teachers were bachelors of educatlion and were
teachine 1{r a Taschers' Training College, 74 had Master's
dapree, 11 had double Master's degrse, 2 had Master's degree
nlus some vreofessional dinloma. Only one had a foreign
dinloma and 58 had doctorates out of whom 7 had double -

doctorates.

There was only one taacher, obviously a part-time
teacher, who got lass than Rs. 1,297/~ per year, there wvere

only 3 in the bracket Rs. 1,20%/- to Rs. 2,50%/-, 2 in
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Rs. 2,571/~ to 3,600/-, 19 in Rs. 3,671/~ to 4,879/-, 35 in
Rs. 4,871/- to 6,700/-, 31 in Rs. 6,711 to 8,70/-, 27 in
Rs. 8,@01/; to 10,79/~ and 19 in Rs. 10,0@1/; to 15,07/-
and 7 who earned shove Rs. 15,“01/; ver year. Therefore,
the mode is obvicusly 35 teachers who e rned hetween
Rs. 4,271/- to Rs. 6,770/~ ner year. While in this sample
there have been 84 teachers who have heen earning above
Rs. 6,000/~ ver year, there are very few teachers as per the
A1l India Study who have been earning Rs. 6,000/; per year.
Of course, it has tc be remembered that our samrle is
composad of poth college and unlversity teachers, while in
the 31] Indla study only college teachers are included in the

sampla.
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Chapter ITI

PROFESSIONAT_EQUIPMENT, ATTAINMENT AKD ACTIVITY

Basie Training and Education @

Out of the 159 teachers, 58 held dectorate degras,
while 74 had Master's degree, 11 had double Master's degrese,
2 had Master's degree with some dinloma, 1 had a diploma or
degree from forelgn university, while 4 were Bachelors of
Education. Therefore, obviously, from the point of view of
initial training and equipment, the teachers are very well
qualified to undertake advanced teaching and research. As
observed earlier, in this sample, there were 33 university
lecturers, 22 university Readers and 7 university Professors.
Out of the 58 doctorates there were 5 woman teachers out of
a total of 23 women teachers which comvares very favourably
with the all Tndia study. As for the terchers who work in
the university, out of the 33 university lecturers 21 held
dectorates, out of the 22 university readers 17 held doctorate
while among the 7 orofessors 3 held doctorates. Even at the
undergraduate level out of 83 teachers who are emnloyed in
colleges, whethar as vorofessors, assistant professors,
lecturers or even part-time lecturers, there were 16 who held
doctorate degrees. There was one professor who is also Head

of a Postgraduate Institution who held a doctoral degreas.
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Of course, out of the 83 college teachers 26 also teach

at the nostgraduate level. Besides, a few of these

teachars have been also recognised for Ph.D. guidance in
their respective subjects. A1l the University Profassors
and Readers have bean offering puldance at the Ph.D. level,
while a few of the university lecturers also have been
recognised as Ph.D. guidas. Facultywise, the Arts Faculty
had 21 teachers out of a total of 42 teachers who held
doctorates, the Seience Faculty had 21 out of 60 who held
doctorates, while in the faculty of Social Sciences, 13 out

of 48 held doctorates.

Education and Initial Occuvation :

It is very surprising to note that 3 teachers who
have doctorates declared their initial occunation as (i) owner
of a farm (11) tenant cultivator or pessant proporietor and
(111) as manual labourer in agriculture or dairy. Obviously
their initial cereer sms very humble and now they have been
able to jJoin the teaching vrofession by sheer determination
and hard work as well ag genuine interest. There ware also
2 M,A.8 whose initial occupation was manual labourer 1in
agriculture or dairy etc. There was only one M.A. whose
initial occupation was that of a proprietor, director or
manager, big business owner ete. Sixty seven teachers

declared college >f university teaching as their initial
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occupation out of whom 29 .held doctorate degrees, 32 were
M.A.s, 4 were double M.A,s one held foreign degree of
diploma and 1 was a B.Ed. There were 74 teachers whose
initial occupation waz that of a high school teacher out of
whom 24 hold doctorate degree now, while there were 6 with
double M.A.s, one with M.A. plus divrloma and 4" with M.A.
and 2 with B.Ed. Only in the case of ons teacher who holds
a doctorate now, the initial occupation was that of en army
officer. Therefore, in the case of 143 teachers out of 150,
the initial occuvation has been that of tesching, whether

at the high school level or university level.

Education and Teaching Exverisnce :

Thirty-six teachers have been teaching for less than
5 years out of whom 10 hold doctorate degrees, 22 M.A., 2
double M.A., and 2 B,Ed. Forty-five teachers have been
teaching for a period between 6 to‘10 years out of whom 16
hold doctorate degrees, while 24 were M.A., 4 ware double
M.A., one M.A, with dinloma and 1 B.Ed. Twénty—nine teachers
have been teaching for & neriod between 11 to 15 years out
of whom 15 hold doctorate degrees, 11 are M.A. 2 are double
M.A. and one .B.Ed. Thirty-four teacher have bean teachihg
for a vericd between 16 years and ovaer out of whom 17 hold

doctorate degree, 1 a foreign desree or dioloma and 16 hold
M.A. A relationshio i1s discrenible between education in the

sensa of degrees held and the length of tesching experience.
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Education and Academic Attainment in terms of Hesearch
and Publication :

It has already been observed that out of tha 159
teachers as many as 853 hold doctorate degrees and that
therefore they are very well aequipped for advanced teaching
and research. Therefore, it would be interesting to enquire
into their research activity and nublications with reference
to their educatioral attainment and equivment. Sixty-five
teachers have published books ranging from 1 to 5§ mrnd 15 and
over. Thisf finding comoares very favourably with theax a1l
India study in resvect of the Maharashtra state. Out of
the 65 teachers who have published books 47 hold doctorate
dagrees. Amongst those 3 teachers who have published books
over 15, all of them hold doctorate degrees. Out of the

remaining 25 teachers 23 are M.A.8 while 2 are B,.Ed.s,

Ianguage in which books havae been written :

Twanty-nine teachers have published in English, out
of whom 16 hold doctorate degress, 11 hold M.A. and 2 B.Ed.
Out of the 12 who published in Marathi, only 4 hold doctorate
degrees and 8 hold M.A. Out of the 6 who published books in
Hindi, 4 hold doctorate degres and 2 hold ¥.A. Out of the
15 terchers who hava published books both in English and
Yarathi 13 hold doctorate degree and 2 hold M.A. There was
only one teacher who nublished books in both Marathi and Hind

and held a doctorate degree. Thare was only one teacher who
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has published books in English, Marathi and Hindi and

held a doctorate dagrea.

Articles :

Seventy-five teachers have published articles and
papars out of whom 46 hold doctorate degree, 29 hold M.A.
There were 31 teachers who have nublished between 1 to §
articles, 17 hetween 6 to 1D articles, 8 betwaen 11 to 15
and 17 between 16 to 21 and over, while there have been 2
teachers, both of them hold doctorate degree, who have

nublishad more thar 100 srticlas,

Ianguage in which the articles and naners were nublished :

Forty-seven teachaers have nublished articles and naners
in English out of whom 29 hold doctorate degree and 18 hold
M.A. degree. There ware 6 taachers whco have nublished
articles and papers in Maratht all of whom were M.A. There
ware 3 teachers who have publishaed articles and papers in
Hindi all of whom hold doctorate degree. Out of the 15 who
have published both in English and Marathi 12 hold doctorate
degree and 3 M.A. Only one teacher has published articles
and napers both in Maratht and Hindf{ and holds a doctorate.

Botween ona-third to two-thirds of te=zchers, from
the A1l India Sample, h-ve nover ovublished anything by way

of artleles, books, rasearch rerorts, etc. Batwaen the three
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groups of teaghers ( non-professional college teachers,
non-professional women college teachers and professional
collage teachers ) men in non-professional colleges havae the
highest percentage of those who claim to h~ve published

sémething at some time of their career.

Unoublished articles and Papers ¢

Sixtyfour teachers have mentioned that some of their
articles and papers which have been actuslly orevared by them
have not been published. Various reasons were ascribed for
not having nublished these articles and vapers such as the
delay in publisition, lack of sustain~d motivation to rursue
the matter, rejection of articles and naners for rubliecation

in the c¢=se of a few teachers ste.

It 1s quite gratifying that 65 teachers hawe nublished
books and 75 have published articles and vaners. As one might
expect there is a praponderance of teafhers in both these
categories of those whe hold doctorate degree. +Further
analysis of the date revealsd that amongst those who have
published books 61 were men teachers, while there were 3 women
teachers also who have published books. Likewise, in respuct
of those who havé published articles and papers 71 were men

teacharg and 4 ware womsen teachers.
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Faculty and Publications :

Out of the 42 teachers who belong to the Arts Faculty,
28 have published books, while out of the 6° who balong to
the Sclence faculty only 13 have published books, and out of
the 48 who belong to the Social Science faculty, 23 have
published bocks. Similar trend is reflected in raspact of
those who have published articles. Thus out of the 42
teachers who belong to tha Arts Faculty, 37 have published
articles and vapers. In the science faculty out of the 60
teachers only 29 have nublished articles and pavers and in
the Social Sclence Faculty out of the 48 teachers 25 have

nublished articlag ang naners.

Sex and Tnitial QOceunation :

In respect of initial occuration there 1s a sipnificant
relationship between sex and changing over to teaching
profession. Of the 23 women teachers, ¢ started their
career as teachers in college or university, while 12 of them
taught in high school to begin with. 1In thecase of the man
teachers, however, there are 7 teachérs vho have changed
over to the teaching profession from non-teaching nrofessions
and occupations such as ownarship of land, agricultural and

manual labour, ownershiv of small business, army officer ete.
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Sex and length of tesching experience ::

Out of the 23 women teachers, 12 have been teaching
for less than 5 years while the number of men teachérs for
this period is 24 out of 127. As for the teachers teaching
for 6 to 15 years, there weras 67 men and only 6 women tenchers
and in the bracket 16 years and above there were 31 men
teachers and 3 women teachers. Obviously, the women teachers
have taken to this professidn fairly recently, although thers
have been a few teachers who have been teaching for 16 years
and over. This could be exnlained in terms of the advancement
of higher education and training in the case of women during

the fairly recent veriod.

Designation and Qeccunation and Publiecations :

Out of the 65 teachers who have vublished books, 37
work in the university devartmerts {n different capacities.
Out of 33 university lecturers 17 have publficshed books and
out of the 22 University Readers 13 have published books, vhile
all the 7 university professors have published books. As
against this out of the 88 college temchers 28 have published
books. This could be explained in terms of (1) requirements
of a particular designation and capacity, (11) motivation and
(111) facilities.



43

Membershio of Governing, Advisory, Enquiry, Consultive
bodies ete, @

Out of the 159 teachers there were 22 who were members
of Governing bodies of educational institutions, out of whom
9 held doctorate dagree, 12 held M.A. and one held B.Ed. The
memhershin of Governing hbodies seems to be related to the
designation in the sensa of seniority. Out of these 22
teachers, 10 are Heads of Devartments in undergraduste colleges
whila 4 are Univepsity Readers and 2 are university professors.
The Governing body means In this case either the governing
bodies of the various aducational societies which run the
undergrecduate colleg:s or the academic council of the Poona
University ete. There is a clear relationship between the
aga of a teacher and the membershin pf the governing bodies.
Thus while there were only 4 teachers betweer the age groun
AN to 47 as members of governing bodies there were 18 such

members, who belong to the age grouv 41 to 56 and above.

There are 2 women taschers who are also members of
governing bodies. It should be noted here that these two
woman teachers are obviously professors and heads of the
devartments in undergraduate colleges. Yet it is surprising
that there Qere 6 teachers who had taught for lass than 5

years and 1 teachers who has taught for hetween 6 to 10 years,



are also members of govarning bodies. The rest 1i.e., 15,

are who have been teaching between 11 to 25 years and over,

As for the membershin of enquiry committees and
advisory bodies, 27 teacharg have worked in this canacity,
out of whom 14 worked on 1 committee, 3 worked on 2 to 3
committees and 3 on 4 to 6 committees. There 1s only one
teacher vho was below 30, there were 3 between 31 to 35 and
all the rest belong to the ager groun 36-55 and over. Amongst
these, there is one woman teacher also. Out of these 20
teachers, 17 hold doctorate degrees while the other hold M.A.
It is surprising that 5 lacturers in undergraduate colleges
ware also members of such enquiry committees and advisory
bodies. There ware 6 vrofessors and heads of departments
who ware members of such bcdiss. Thare ware 2 univercsity
lacturars and 3 Randers who ware members of such committees.
Out of the 7 university Profassors, 4 were members of such
anquiry committees and advisory bodies. There were 5
teachers who have taunght for less than 19 years vho wera m
mambers of such enouiry committees and advisory bodies while

the rest 1.e. 15 have taupght for 11 to 25 vears and over.

There were 13 terchers who were members of
Consultative bodies, out of whom only 2 belong to the age
group 31-35 and a1l the rest belong to the age groun 41 to

56 and abova. There was a woman teacher also who was a memba
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of the consultative bodies. As one might expect, there
were 8 teachers who held doctorate degree and only 5 who
held M.A. as for as the membershin of consultative bodies
is concerned. Out of these 13 teachers, 3 were university
Readers, 3 University nrofessors, 2 university lecturers,
2 heads of departments in colleges and 3 lecturers in
colleges. TFive of these 13 members have been teaching for
less than 15 years while the rest have been teaching for a

pertod between 15 and 25 years and over.

There were 43 teachers who held administrative posts
such as being in charge of different committees like the
debating union, snorts committee, library committee, hostel
committee etc. Out of these, 16 balong to the age group
between 26 to 47 while 27 belong to the age groun 41 to 55
and abova. Obviously, the senifority of a teacher has
something to do with holding and administrative nost. There
w=s one woman teacher who also held administrative nost.
Nineteen of those vho held such nrosts, held doctorate degree
vhile 23 were M.A. and one was a B.,Ed. The level at which
a nerson teaches viz., college or university has no relation-
shin with holding administrative rost, since 22 university
lecturers, readers or nrofessors held such rosts while 21
college lecturers, assistant professors or prdfessors held

such nosts. Tt seems to be, however, related to the number
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of years that a person has been teaching, because out of
these 43 teachers 13 have bean teaching for less than 10
years while 37 have bean teaching for a period between 11

to 25 years and over.

Personal ILibrary of the Teachars :

Tn order to equlip ona's mind it 1s nacessary that a
teacher should have a narsonal library of his or her own.
Particularly when terchers ara engagad in advanced teaching
and research, it is absolutely essential for them to possess
books pertaining to thelr particular diseinline. Tt would
also be desirahble if teachers subseribe to learned, profession
journals whereby they can keep abreast of the new develooments
in their svecial flelds. Teachers were asked whether they
possess books of thelr own and if so how many and also whether

they subscribe to learned and professional journals.

OQut of the 150 teachers 123 mentioned that they
possessed books of their own ranging from less than 19 to
1070 and over. It is surprising that whilé the maximum number
of teachers had books between 171 to 250, there was more or
less uniform dfsparsal on both the sides, for instance, from

11 to 170 and 251 to 1099 and ovar.

Out of the 127 men teachers only 11 did not possess

any books m¥ while out of the 23 women teachers 5 did not
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possess any books of their own. However, it 1s gratifying

to note that both men and women téachers have been

possessing books ranging from less than 10 to 1990 and over.

As one might exnect, in resnect of the teachars
belonging to the age grour 20 to 25 no one possessed more
than 100 books. There was only one teacher in the age group
26 to 397 who possessed more than 179 books. Teachers above
4" have accumulated many hooks ranging from 250 to 1799 and

over.

Three teachers who had B.Ed. dagree possessed books
ranging from 11 to 25 while 75 teachers who held M.A.,
possassed books ranging from less than 10 to 1009 and over.
Out of 58 doctorates, excenting 3, all of them possassed books

ranging from less than 19 to 1797 and over.

Enquiring ‘nto the faculty wise distribution in respect
of possessing hooks it is found that out of 42 teachers in
Arts faculty 41 nossessed books ranging from less than 10.to
177 and over. There ware 12 teachers from the Arts Faculty
who possessed more than 1709 books. In the science faculty
out of the 59 teachers 50 possesged books ranging from less
than 19 to 127 and cver. However, those who possessed
books over 1070 were conly two. In the Social Science Faculty
also out of the 49 tenchers, 47N possessad books ranging from

less than 117 to over 1070 although there were only 2 tenchers

who nosgessed rore than 1970 books.
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It was felt that the level at which the teachers
ware teaching might make for some diffe-~ence in respsct of
possession of books which has bsen corroborated. OQut of the
74, who taught at the postgraduate level only 3 did not
nosgess any books, while out of the 62 who taught at the
undergraduste level 11 did not possess any books. Moreover,
amongst those who taught at the pnostgraduate level there were
15 teachers who nossassed more than 1779 hooks, while amongst
the undergraduate teachers there was only 1 teacher who

nossassed more than 1779 books.

There 1s no varticular ralationghin batween the
dagignatior of a te-cher and the numher of books he or she
possassad, bacause leaving aside part time lecturers,
lacturers, assistant professors and nrofassors in undergraduat
colleges possessad books ranging from less than 10 to over
1779 along with the university lecturers, readers and
nrofessors. However, 1n the case of the 85 colleges lecturer
assistart professors and professors, 13 did not nossess any
books, while in the case of 62 university lecturers, readers

and professors only 2 did not nossess any books.

There were only §7 teachers who subscribed to learned
and professional journals. The mumber of years for which
they have been subseribing to the journals ranges from less
than 1 year to 21 years and over, although there were only 6

teachers who h~ve subscribed for 16 years and over.
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There was no teacher in 'the age group of 20 to 25 -
who subscribed to any journal. Otherwise all the age groups
are well represented. However, as one might expect in the
higher age group e.g. 46 and above there is a proportionately
greater numher of teachers who subscribe to the learned and

professional journals and also for a longer neriod.

Out of the 127 men teachers, there were 57 vho
subseribed to the journals whila out of the 23 women teachers

7 subseribad.

Out of the 87 teachers who nossessed M, A. depree 26
subseribed to the learned journal, while out of the 58
doctorates 3% subseribed to the journals, TIlkew!se those
who held doctorates also hav¥e been subscribing for a Jong
period. This is just as it should be, for it would primarily
be persons engaged in research career who would be interested

in subscribing to the journals.

Tazchers from the Arts faculty are proportionately
greater in raespect of subscribing to the Jjournals because
out of tha 42 tsachers in tiis faculty 25 subscribed to the
journald while out of the 59 sclence teachers, only 14
subsceribed to the journals and among the 49 social science
teachers, 18 subscrfibed to the journals. Tikewise, teachers
from the Arts faculty have also baen subscribing for a longer

pericd of tims.



As ons might expect, teachers teaching at the post-
graduate level wera more inclined to subscriba to the
Journals for out of the 74 postgraduate teachers 42 subscribed
to the journals, while out of the 62 undergraduate teachers
only 13 subseribed to the journals. Moreover, the roct-
graduate teachers subseribed to journsls for a longer period

than did the undergraduate teachers.

The designation of the tescher and marticularly
whether a teacher teaches in undergraduate collepe or in the
university has something to do with subseriblrg to Journals,
Thus out of the 85 taeachers teacking Iin undergraduate
¢colleges only 21 subseribed to Journals, while out of the
62 teachers teaching 1in the university 34 subseribed to
Journals. Moreover, they also have been subscribing for a
longer period. In a wey this is all the more pratifying
for the simnle reason that in spite of the fact that learned
and professional journals are easily available in the
university library, more than 59 per cent of the university

teachers subseribe for the journals.

In the case of teachers whose fathars had higher
aducation including collepe, vostgraduate and also traditiona
education, there was a nreavonderance of teachers who

nossessed their own books. Thus, out of 76 teachers whose
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fathers were hipghly educated 73 possessed many books, while
out of the 70 teachers whose fathers did not have much
education in the sense that they were either illiterate or
had only primary or high School education, 57 teachers
possessed Luuks of their own. No such relationshin 1is to

be found in the case of teschers who subscribed to journals.

There seems to be a clear relationshin between the
occunation of fathers and the books nossessed by the teachers.
Thus, out of the 15 teachers whose fathers were owners of
land 14 vossessed books of their own. Out of the 3 teachers
who were the children of oronrietors, directors or owners of
big industries, all of tham nossessed books. Out of the 19
tarchers whose fathers were owners of small business 16
nossessad books, while out of the 58 teachers whose fathers
wers sclentific and technical personnel ete., 53 nossessed
many books. So also out of the 42 teachers whose fathers
were ordinary administrative staff 38 possessed many books.
ILikewlse there is a preponderance of the teachers whose
fathers followed white collared and higher occupations in

respect of subseribing to journals.

8imilarly there seems to be some relationship between
the occuration of the brothers of the teachers and the
number of books they possessed. Thus, in the case of 66

teachars whose hrothers were scientific and technical -



52
versonnel, 60 pnossessed many books. Similarly in the case
of 25 teachers whose brothers were ordinary administrative
staff 23 possessed many books. A similar trend is seen in
these cases of subscribing to jJjournals on the vart of
teachers. Of course, this could also be sxplained in terms
of the (1) higher education of the brothers of the teachers

and (11) their concerntration in higher occupation such as

the ones mentioned above.

What wera the factors that influenced the teachers in

regnect of the choice of thls nmarticular caresr :

It is of crucial signifiecance to enaquire into the
factors which have influenced the teachers in their choice
ofthe teaching career, because without such understanding
it would not be nossiblae to snalyse later on their nrofession:

involvament, commitment etec.

It is very interesting to note that out of the 150
teachers 82 mentioned+ that they chose this career rurely
out of personal 1liking and aptitude. This is very significan
since such teachers are likely to feel more involved inm=and
committed to the profession. There were 12 teachers who
mentioned that they were inspired to choose this career by
their parents, while 6 were inspired by the teachers. Autoron

of the nrofession attracted 3 teachers to the nrofession.
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Possibly they were dis-11lusioned by lack of autonomy in
governmental jobs. Six teachers considered teaching
profession as conferring good status on them. Two of the
teachers were motivated to choose this career since they
a1t that 1t would not involve much of a strain either in
resnect of the rigour of work as well as the hours of work.
In short they nrobably looked unon teaching career as an
easy going work. Obviously, such an attitude would have
very delaterious consequendes for vrofessional involvemant,
commitment, efficiency and outnut. Even worse than all
this, such an attitude would hsve a very demorallsing impact
on the student body. There were 3 teachers who mentioned
that they choose this career since there was no other
alternative. DPossibly they could neither comnete for jobs
whieh they regarded as worthwhlle nor did they have the
gense of responsibility to abstain from a career which was
not of their choice. They seem to have been comnlately
oblivious to athies and reésponsibility of this career. Thers
ware 10 teachers who could not snecify any particular reason
why they chose this career. This fagt can be interpreted
as a very lacadiascal ( casual ) attitude on the pnart of
these teacherd. Obviously, these teachers have not given
any serious thought as to the duties and responsibilities
which go hand in hand withf this career. Worse still 1is
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the case of the 26 teachers who me-ntioned that they chose
this career puraely aceclidentally. This is quite in tune
with Gaudino's remark that many teachers initially drirt
into the profession and that "the young aspirant does not
really maks his own cholce". Gaudino further observes that
there are various reasons such as examnle of a devoted
teacher, influence of a relative, indenendence and freedom
of the rrofession, leisure and long holidays, convenilence,
accident, ete., which make for the choice of teaching as a
career. (audino observas that "it (teaching career) 1is like
an arranged marriage : ona 1s put intoc 1t, makes the
adjustmeni, grows attached, and eventually it becomes an
egsential part of oneself. Some feachers contedd that ir
they had it to do over, they would go into business or
government. But they do not have it to do over, and probabl:

just as happy that they do not".l

Enqﬁiring into the relationship between the age grouv
to which the teachers belohged and the factors which led the
teachers to choose this carser, no particular relationship
emarged excent in the case of the 26 teachers who mentioned

that they chose this career accidentally. There were 7 suc

1 Rebert 1. Gaudiro, The Tndian University - (Bombay;
Popular Prakashan, 1965) p. 197
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teachers in the age groun 20 to 37, while there were also

14 teachers in ths age group 31 to 45 who also gave the

same response. On the other hand, in the age groun 46 to 55
and over there were only 5 teachers who gave this response.
Otherwlse in the case of the teachers who mentioned other
factors thnere was a more or less uniform disrersal amongst
the various aée grouns. Tt is pgratifyirg to note that there
ware 35 teachers who mentfoned thest they chose teaching as

a career due to nersonal 1liking in the age groun 20 to 35.

Women tesachers seem to have chosen the career more
voluntarily than 1s the cace with men teachers, since there
was not a single woman teacher who mentioned that she chose
this carser since thers was no other nosgsibility. As one would
axpect, there was 1 woman teacher, who mentioned that she
chosa this career because of easy working hours. Thls resnonse
is quite in keeping with the cultural role requirements of

an educated and smnloyed female in Indian society?

There does not seem to be any direct relationship
between educational attainments and the responses of the
teachers in respect of the question "wWhat led you to this

career?". Possibly one of the reasons may be, that there

2 A. Ramanamma, Educated Women in Ydia,
a thesis to be submitted for Ph.D. in Sociology.
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were mamy teachers who did their doctorates after accenting

a teaching job. There seems to be some difference in the
case of the resnoﬁse 'Ynspired by parents' between the
teachers holding M.A. and those holding doctorate, only 3 of
the former mentioned that they were insnired by parents

while 9 of the latter gave this response. As one might expect
there were 18 M.A.s who gave the resvonse that they chose
thig career acciderntally as against 8 doctorates. In the
case of teachers who gave the response that they were
attracted to this career by 1ts autonomy, as one would expect

there were more doctorates in this category than the M.A.s

In terms of the various faculties and the reasons
given by the teachers for their choice of this career there
seems to be some relationship irn the case of some resnonses
e. g. while 60 ver cent of the social science teachers
mentioned that they chose this career out of personal liking,
52 per cent of the science faculty teachers a2nd 48 ner cent
of the arts faculty teachers gave this resnonse. Similarly,
in the case of response "inspired by parents™ 7 teachars
belong to the Arts Faculty, 4 to the Sclence Faculty and only
one to the Soclal Science Faculty. Tt would certainly seem
surnrising that ﬁhe response "accidental" was evenly soread

amonpgst the various faculty teacuers. There was not a single
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teacher from the social science faculty who mentioned that
this career was chosean becausa of "no other nossibility",
while there was ona such teachar in the Arts Faculty and

2 such taeachers in the Science Taculty.

Enquiring into the level at which the teachers have
been teaching and thelir response to this question, there did
not emerge any particular diffe-ence between tha teschers
teaching at the undergraduate and postgraduate level, expent
in the case of tke response "autonomy" where all the
3 teachers who gave this response ware tesching at the
postgraduate lavel and also in the case of the response
"inspired by teachers" where there were 5 nostgraduate
teachers and only one undergraduate teacher who gave this

resoonse.

From the data avallable it avpears that in the case of
the resvonse "inspired by pmarents™ university teachers
were better renresented in this category than the undergraduat

teachers. Otherwise there 1s no difference.

While in resvect of the resmonse "nersonal liking"
given by teachers, those teachers whose parents had high
school education seem to exert greater influence than in the
casa of those who had college and postgraduate education or

traditional sducation. The relative percentage being 66 in
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the case of fethers who had college education and 1ittle
over 57 who hed higher education. There seem to be also a
clustering of the responae '"geclidental" smongst the teachars
whose fathers had ccllege or nostgradumate education. Thus,
oul of the €6 teachers vhose fathers had college and nost-
graduate education 15 mentioned that they chose the caresr
accidentally, while in the cese of 70 teachers whose fathers
were either 11'iterate or had primary or high school education
there were only @ teachers who pave this resronsa., This
could be exrlained in terms of the relstively higher
occunaticonal aspirations of the highly educ-ted fathers for
their children, whils in reallty these aspirations could not

be realised.

Enquiring into the relationshiv between the occunation
of the father and the chofece of teaching career, the observati
made above 1s well corroborated. Thus, out of the 26 teacher:
who gava the resnonse "asnidental" 22 were concentrated in
the frollowing catepories of their fethers' ocecunation much a:
owvners of small businesses, sckantific and technical nersonne’

ordinary administsative staff.

Similar relationship seems to exist in resvect of the
education of brothers and the reasons which they have

ascribed in respect of the choice of career. Thus out of the
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62 teachers whose’ brothers had postgraduate and technieal
education 37 gave the response "perscnal 1liking". Similarly,
tharae kere 11 teachars of thaese 62 who mentioned that they
chose the teaching career accldentally, confirming the
interpretation in the case of the fanthers viz., that the
highar the sduecation of'the fathars the greater the occcuna-
tional asvirations for their children and also graater

disappointment of bhoth the fathers and the children.
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Chapter IV

PROFESSTONAL INVOILVEMENT

While 1t is true that the studv of irvolvement
necessitates a vsyecholopleal kind of engquiry, which has
certainly not been made in the case of this study, there a
various wanys in which i{nferences could be drawn about the
rature of involvement of the teachers in thefr nrofession.
In this context professional involvement could be Inferred
from (i) positive choice of the profession, (11) attainmen
in the academic field, with special reference to publicatt
(14i) academic activity in resnect of working on various
bodies and committees which are primarily of academic ongi
or have something to do with the eonduct of affalrs of
educational institutions or working orn various comhittees
apvointed by government in order to enquire into certain
npublic issues as representatives of the academiec communit
There 13 no denying that members of the academic community
are called upon to serve on various committees in resnect .
tssues which 2re of publie interest. As indicated abovas,
the extent that the choice of & career is not deliberate
1t is 1ikely to retract the involvement of the narticipant
concerned. Moreover, where & particular career is chosen
as a last resort the degree of involvement is likely to be

very small. Similarly, the social stratum to which a pers:



61

belongs would also have some implications for the degres

of involvement in a particular career or profession e.g.

ir the college or university teachers are sons of very high
executives, directing staff, owners of industrial concerns,
ete.y 1t is quite likely that the parents would be
dissatisflied, not to say frustrated, about their sons
working in the teaching nrofession. Under such circumstances
the sors may always suffer from feselings of inferiority
relative to their fathers, which would certainly affect
their involvement. The logical consequences of such a
situation would be the desira to change from the teaching
profession to some other vrofassion which would he regarded
as belng consistent with the status of thelr fath-rs. This
would certainly give rise to an effort on their part to
change thelr career and prefession. 1In the aevent of fallure
of such efforts the feeling of inferiority is likely to
dominite whilch mieght adversely afrect involvement in the
teaching vrofession. Apart from the fathers' status, e
comnarison with friends and peers i1s also likely to have
consequences for involvement in the nrofession. This 1s not
to deny the imnortance of objective factors such as the
income and emoluments, factlities for work, facilities for
promotion, recognition and acclaim ete., in resnect of

involvement in the nrofsssion.
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Factors which led to the choice of teaching profession :

It has been noted that out of the 157 teachers 82
mentioned that they chose this career nurely out of pérsonal
11king and antitude. Therefore, one would normally exnect
- these teachers to feel involved. However, this needs to
be examined. There were 12 teachers who mentioned that
they were insvired hy the narentz to chose this caresr while
6 ware inspired to do so by their teachers. There were
26 teachers who mentioned that they chose this carser
accidentaliy, while there were 2 who mentionedt that they
chose this nrofession because of tha easvy working hours.
Similarly, 3 mentioned that thev chose this career because
of no other possilbility. There wvers, hcwever, 2 teschers
who rnrefzrred this profec:zion because ¢f the s2utonomy of
the nrofession. 4s mentloned earlier, the reascons mscribed
for the choice of this career would be expscted to have
2 bearing on the involvement on ths nart of the teachers in
thelr profession, which is borne out by the brief statement
made below. OCut of the 82 teachers who mentionad "pzrsonal
1iking" as the main reason for choosing this profaession
only 4 teachers pointed out that at some stage of other
they wanted to change the profsssion. Out of the 8 teachers
who werz insvired by narents to take uo this profession
only one wanted to change the profession at some stape or

other. In the case of 6 teachers who werae inspired by
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teachers to take up this profession nobody wanted to change,
indicating thereby the influence of the role model of the
teachers. In the case of 6 who mentioned that they chose
the profession because of the status and orestige noldlody
wanted to change. Similarly in the case of 3 who vprized
the autonomy of the pbrofession nobody wanted to changa. In
the case of 26 teachers who mentioned that they choge the
orofession accidentally 5 wanted to change. Three teachers
who mentioned that they chose the »rofession because there
was no other vrossibility, one wanted to change. Sim*larly,
the 2 teachers who chose the onrofession because of easy
working hours also mentioned that they wanted to change the
nrofession. Out of the 10 teachers who mentioned some other
reasons for cholce of the nrofession, only one wanted to

changa.

Attainments :

(a) Publications : It has been nctad that 64 teachers have

publfshed books. Therefore, only 42 per cent of the teachers
have published bcoxs. Curiocusly encugh, out of the 14
teachers who warted to change the rrofesszion at one stage or
other 6 have published bocks. Abcut 51 per cent of the
teschers have published articless. Out of the 14 teachers who

warted to charpe the rrcfession only 5 have published artic Les.
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(b) Working on various bodies 1@ Only 21 teachers have

participated as members of governing bodies or enquiry
committees. In this case also there has been no difference
oractically betwesen their percentage to the total and that
of those who participated in such activities from the groun
of 14 teachers which wanted to change the profession. Only
11 out of the 150 teachers were members of consultative
bodies. Here agein thare 1s not much difference between
those vho wanted to change the nrofession and those who wante
to continue inthe nrofession., On the whole the attainment

in this resnect seems to be guite meagre.

Degire to continue in the nrofession :

In the A1l Indfa samnle, an overwhelming majority of
the teachers of non-professional colleges have never followe
any occupation other than teaching. This i1s particularly
true of the women teachers. About one-third of the men
teachers had desired to follow some other occunation before
taXirg to teaching. Among women it is far below that of
one~-fourth of the sample. Neither men nor women college
te;chers would like to change thelr occupation. Nearly
thres-fifth to four-fifth of the teac¢hers in every group
wish to continue as college teachers only. However, the
professiomal college teachers whe would corsider a change

1s slightly higher.
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Out of the 151 teachers, there were only 14 teschers
who mentioned that at some stage or other they wanted to
change the profession. The rest did not want to echanpge the
profession. Therefore, our analysis is primar!{ly confinad
to the 14 teachers who wanted to change the profession at
some stage or other. It would be necess ry to enguire into
the relationshio between various fectors such as age, sex,
rural-urban background, income, educntion, designation, length
¢f service, fathers' education and occumation and rrimasrily

the factors which led to the cholce of teeching nrofession.

As has been observed above, out of the 14 teachers who
wanted to chanege the profession, there were 4 who joined the
nrofession out of nersonal 1iking. There was only one teacher
vho hnd Jolrned the rrofegsion who wves instired by the narents.
There ware 5 tanchers, who warted to change the nrofession,
mentioned that they Joined the profession aceldentally.
Similarly the 2 teachers who joined the nrofession becauss of
gasy working hours wanted to change. There was also ona
teacher, who jolned the profession since there was no k@ other
possibility, wanted to change. Another teacher who wanted
to change the profession had not speecified the reason for
Joining the profession. Out of the 14 who wanted to change
the profession 17 wanted to change to soma non-teaching

profession, while one clearly mentioned government Job and
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3 did not specify any particular Job to which they wanted
to change, While 3 of them actually tried for some other
profession, they were not selected and hence continued in
the tesching profession, 5 mentioned that eventhough they
wanted to chanpe suitable opanings were not available. Six

did not specify thy they could not change.

There seems to be a clear relationship between the
age of the teachers and their desire to change. Thus, out
of the 14 teachers who wanted to change 8 belonged to the
age groun 26 tc 47. There were only 2 teachers who ware
betwzen 41 to 57, who wented to chanpe. The sex-wlse
distribvtion of those who wanted to chanre was 12 men teache
2nd 2 women teachers. One of the women teachers wanted to

change tc the government Jjob.

There 1is no differance in rasnsct of the rural-urban

origin of the teachers and their desire to change the

nrofaession.

Contrary to common sense bellef, there was only one
teachar in the income bracket Rs. 3,671 to Rs. 4,800 per yea
while there was none in the bracket below who wanted to char
Examine the concept of relative deprivation ! There wac als
one teacher in the income bracket Rs. 4,821 to Rs. 6,200

per year, while there were as many as 8 teachers In the incc
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bracket Rs. 6,701 to Rs. 8,007 per year. There were

2 teachers each in the income brackets Rs. 8,071 to

Rs. 17,770 and Rs. 17,071 to Rs. 15,000. Eventhoguh all
these teschers tried to change or otherwise. It would be,
however, idle to relate the income bracketvs with the desire
to change hecause we do not know at what stage the teachers

wanted to change.

Out of the 14 teachers who wanted to changs the
profession at some stage or other, 1 was a B.Ed., 9 were
M.A.s, and 4 ware doctorates. Due to the non-availability
of sultable Jobs they could not change. Of course, it
must be mentioned that their attainment 1in terms of the

books and articles oublished has got suffered in anv way.

As one would exnect, in terms of the lavel of
teaching there were clear cut differences in resnect of
wanting to change the profession. Thus, out of the 87
teachers who taupght in undergraduate colleges in various
capacities, 10 wanted to change, while out of the 63 teachers
teaching in the university, only'4 wanted to change. Further,
1t seems & rather curious that out of the 47 Recturers in
colleges only 3 wanted to change, while 4 out of the 10
Agsistant Professors wanted to change, and 3 out of the 22
Professors and / or Heads of Dﬁpartments in colleges wanted

to change. As one vould expsct, out of the 33 university
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lecturers 3 wanted to change, while 4 ont of the 22
University Readers wanted to change and no Professor in the
University wanted to change nor Head of an Institution.
Tharefore, there seems to be a close relationship between the
designation of a teacher and the desire to change. It can

be said that the higher the designation the greater the

involvement in the nrofaession.

The length of service also has very clear relationship
with the desire to change. While there were 10 teachers
out of the 87 whose length of service was unto 19 years and
wvanted to change, thare were only 4 teachers out of 63 whose

length of service was between 11 years and 26 years and over.

It has been observed earlier that teadhers whosae
fathers were highly eduéated and a2lso held hisher -ositions
in the professioral hferarchy such as higher executives,
directors, sctentific and technical personﬁel, administrative
staff, ete., would naturally have higher occupational
aspirations for their sons énd,daughters, and that ther=fore
they would exert pressure on their sons and daughters to
try? for higher nositions. Raturally, the sons and daughtar:
of such parsons would be more, ~rone to change from the
teaching profession to some '"higher professions". This 1is
clearly borne out by the data on hand. Thus, out of tha

14 teachers who wanted to change the maximum number viz.,
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5 were children of fathers who had postegraduate and *technical
education. Out of the 33 fathers who had nostgraduate and
technical education 5 children wanted to change. Out of

the 34 college educated fathers 3 wanted to change, while

out of the 10 fathers who were traditionally educated 1 wanted
to change. Thus, the higher the education of fathers the
greater the nressure on their children to seek »nrofessions
with higher spatus and the greater tkhe desire to change the
teaching nrofession. Similar trend is reflected in the
resoongse of the teszchers "wanted to changa to non-teaching
nrofegsion™, Thus, eight te~chers who were the children of
fathers who had college or postegraduate and technical education

wanted to echange to non-teaching and government job.

There 1s a clear cut relationshin discernible betwesn
the occuration of the father and the desire to chanre the
profession on the part of the children. Thus, 6 teachers
who were children of ordirary adminstative staff wanted to
change, 5 teachers who were children of scientific and
technical person-el wanted to change, 2 teachers who were the
children of owners of small business etec., wanted to change,
while 1 teacher who was the son of a director or owner of
industry wanted to change. While In the case of teachars

whose fathers were either owners of farm, tenant cultivators,

manual labourers, unskilled workers, etc., nobody wanted to

change. Therefore, the desire to change the profession seams
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to devend on the Occupational status of the fathers,
because there 1s a clear cut clustering of the teachars who
wanted to change in the higher occunational groun of the
fathars such as directors, owners of small business, executis

scientifiec and technical staff and administrative stafy.

It terms of our analysis it is quite clear that there
is distinet relationship between the factors which led to th

teaching career and the degree of involvement.

Even the desire to chanpe from teaching nrofession
to some other nrofession at some stage on the vart of the
teacher has not in any was affrected the performance and
attainment of such teachers in resnect of vublications and
acadamic work nor in resnect of varticination in sctivities
partaining to the academic commurity. To that extent
Gaudino's observation anuoted earlier s~ems to be borne out
( Refer Chap. ITT ) However, the desire to chanre 1s close
related with factors like age, Income, the level at which
the teacher operate, the length of service, designation as
well ms their fathers' education and occupation. Therefores,
there i1is a clear relationship between such factors and the

degrea of involvemant.
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Chapter V

PARTTCTIPATION IN PUBLIC LIFE AND ACTIVITIES

A great deal 1s said about emnathy and social
sensitivity amongst the intellecturals. It 1s said that
intellacturals should cultivate social sensitivity and
particinate in publiec 11fe and activities in order that
talents and knowledge can be fruitfully used to help solve
soma of the pressing social, economic and nolitical nroblems.
There i1s no denying that membhers of the academic community
can contribute to the analysis of soecial, economic and
nolitical problems and thereby indirectly heln in solving
some of them. In a paper prepared by the present authorlit
has baen observed that the soclal sclentists in India
contribﬁted 18 policy artiecles and 295 1nfbrmattve articles
to the various social sciencs journals during the year 19G4.
Moreovsr, socizal sclentists also wrote articles in imuortant
daily vewspavers like the Times of India, The Hindu, The
Statesman, The Indian Exnress, etc., oOn certain‘imnortant
{ssues like the language problem, devaluation, fconomic crisis,
political sttuation, food vroblem, ete. In the same article,

{1t has been pointed out that issues of the Seminar for the

1l See -- Y.B.Damle, "The Social Science Press: Tndia"
Tnternational Soc’al Setence Journal, Vol.XTX,

No.2, pn. 136-197.
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year 19658 were devoted to the discussion of problems such
as The Atom Bomb, Parliament, Secularlism, Caste and the
Future, The Public Sector, The School, Money in Pollitics,
The "olitics of lLanguaze, ete., in which academicilans playa
an important role. However, 1t 1s not only by discussions
in Journals and newsvanars whare the members of the academi
cormunity can contribute. Thev can also contribute by
being retively associated with voluratary associations, soc
work organlsations, nolitical narties, ete., Similarly, th
can also contribute by their Informed and ecrftical judegemen
in the State Assemblies as well as in Parliament. Tt shoul:
be mentioned £ hera that nersons of eminence in their
resnective fielde, =uch as Prof. A. R. Wadia, Prof. D. R.

Gadgtl, have been nominated to Rajya Sahha by the rgovernam

Tn terms of thelr mambsrship o varicus bodies members of t
academic community can enrich the!lr own understanding and
in turr enrich the commu~ity at large by thelr special

knowledgea.

Membership of Voluntery Associations :

There seems to be a2 relationship between the faculty
to whieh a teacher belongs and his or her participvation in
voluntary associations. Thus, out of the 41 teachers
belonging to the Arts Faculty 24 were membaers of stch

Ascociations, while out of the 59 teachers belonging to the
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Science Faculty, only 10 were members of such associations.
Out of the 50 teachers belonging to the Social Sciences
Faculty 297 were members of such associations. This may
have something to do with the hours of work and the n2ture
of work In resnective faculties. So also one could sumrise
about the relstively least social sensitivity amorgst the

sefence teachers.

Out of the 157 teachers 51 mentioned that they were
members of voluntary associations. Out of these more than
47 teachers wera members of more thar one association. Thare
seems to be a relationship betwsen the aga group to which
the teacher helongs and ths extent of narticlipation. Thus,
cut of the 77 tezchers below the age grouv of 40 there were
27 teachers who Qere members of such associations, while out
of the 73 teachers who belong to the age group 40 to 56 and

above there were 31 teachers who were mambers.

Out of the 127 men teachsrs 44 were members of such
socteties, while out of the 23 women teachers, 7 were
members. Therefore, there is no difference in the

participation in such associations on the basis of sex.

Out of the 75 teschers who balong to villages and
towns 33 ware memhers of such asso~iations, while out of
the 63 teachers who belong to cities only 18 were members of

such associaticons. Tt mipght be sumrised that teachars from
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villages and towns haved displayed relatively greater

social sensitivity than their counterparts in cities.

There 1s only one teacher in the income bracket upt
Rs. 1,279 per year, who was a member of such assocfations.
Obviously, he was a nart-time lecturer. Otherwlse, there
was not any other teecher within the bracket Rs. 3,870 ner
y2ar, who was a member. The rest 57 were all séattered in

the brackets Re. 2,871 to Rs. 15,07 and akbove.

The teachers holding doctorate depres rrenondarate
in resnsct of mambers-hin of voluntary associations. Thus,
out of the 58 doctorates 24 ware memhers of such associatio
while out of the rest 4.e. 92 ( M A.s and B.Ed.s ete.) th

were only 27 mambars,

As regards the length of service and the membership
of asscclations there is no relationshin, since the members

of such associntions are avenly disnersed all over.

Particination in Social Work :

There were only 28 teachers who mentioned that they
particlvated in social work, out of whom 12 belong to the
Arts Faculty, 10 to the Science Taculty and 6 to the Social
Setence Taculty. One would have normally exvected the soeial

sclance faculty to participate more in scocial work.
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Out of these 28 members, 7 mentioned that they were

only ordinary members of social work aasbciationa, vhi le

21 mantioned that they were actively engapged in social work.
Out of the 77 teachers who were below 40 years in age, only
197 participated in social work, while out of the 73 teachers
belonging to the age group 41 to 56 and above 18 participated.
Obviously enough, the teachers with longer experience are

nrevailed uvon by the social work associations to work for

themn.

Cut of the 28 teachers who narticinated in social work
there were 3 woman teschers also who were actively engaped

in sceisl work.

Teachers coming from villares and towns seem to
particinate more in socia) work. Thus, out of the 85 teachers
coming from villages and towns, 21 particivated in soclal
work, while out of the 63 teschers coming from cities only

7 particionated.

There was only one teacher in the income bracket upto
Rs. 3,670 per year who participated in social work, while all
the rest 1.e. 27 belong to the income bracket Rs. 3,601 to
Rs. 15,000 and above.

Those holding doctorate degree have narticipated more

in soclal work than those holding B.Ed., and M.A. Thus, out
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of the 58 teachers who held doctorate 16 participated in
soctal work, while out of the rest 1.e. 92 only 12

participated.

The length of services and particivation in social
work seems to be related, because out of the 110 teachers
who have been teaching for a nertod unto 15 years, only 18
particinated in social work, while out of the 47 teachers
who have been teaching for 16 to 25 yearsand over 10 have

partlecinvated in social work.

Particivation in Goverrment Bodies :

Tt 1s the proctice of government to anpoint academician:
on various bodles in order to draw unon their tachnical
ski1l and know’edpe. Thare are so many instances of
acadenictians like Prof. D. R.Gaé#gil, Prof. C. N, Vakil, Prof.
Dantwala, Prof. Iakdawala, Prof. Gore, ete., all being
appointed to serve on various government bodies, committees
and commissions. It was felt, therefore, that it would be
worthwhile knowing if any of the memhers of the academic
community under study were anpointed'by go#ernment to work
on its bodies. Here the teachers from the Scienrce Faculty
wera better renréﬁented than those from the Arts and Social

Sclences Faculties. Five teschers from Science Faculty were
appointed on government bodies, 3 from the Arts Faculty and

only one from the Social Sclences Faculty.
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College teachers from the A1l India Sample, do not
balieve that their opinions are heeded much by roliticians

or governmant officials.

It is interesting to note that all of those who were
appointed on such government bodies were in the age group
36 to 56 and abova. Out of these, there was not a single
woman teacher. Here also the teachers belonging to villages
and tcwns are better reprecented, being seven, while those
from the city were only two. All the members who were
appolnted to such bodlass belong to thé ircome bracket of
Rs. 3,671 to Rs. 15,70 and above which clearly reflects
thetr sentority. Out of these, 3 teachers hold M.A. and 6
hold doctorate depgree. This 15, as one would expect, since
annointment to such committees 1s supposed to deverd on
exvertise and knowledga. However, thers seems to be an inverse
ralationship between the length of teaching and the membershiv
of such bodies. Thus, 6 out of these members have been
teaching upto 15 years, while 3 of them have been teaching
betwean 16 to 25 years and over. Of course this could be
explained in terms of the relative strength of the teachers
in respect of the years of service, as there were 110 teachers
who have taught for a period between 1 to 15 years, while
there were only 40 teachers who have taught for a period

between 16 to 25 ands mbove,
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Su~ticivation in Politics ineluding contesting elections 3

Tr JTndia, {t is the preactice of the universities to

®FE thelr feulties to refrain from participation in

nxIities. In Maharashtra, for instance, this practice dates

DeET & to the resignation of Mr. G.K.Gokhale from the Deccan

e vy,

TZuceticn Soctety when he decided to rarticinate in pdlitics

x2Iivedy. BEven arter indenendconce this teboo seems to

#

~sist, for instance, on the eve of the 1967 general

€ _nctiors dafinite eircular was issued by the Poona Univergity
Ertcing {ts Faculty members to abstain from nolitics as well
s ever from varticlvating in election campaigns. Very
~=>ertly, Mr., G.P.Pradhan,Professor of English from the
Tzrrisson Collegs, contested election for the membershin of

it e Ierislative Council, Maharashtra.

=~

However, before doing

he had proceeded on leave rrior to his retirement from
s collegpe,

Tn this context it is not surnrising that members of
2 various faculties dissociated themselves from politics.
T>=re wvare 9 teachers who mentioned that they used to be

membhers of political parties but have discontinued their
rembershin. There were only 5 teachers who mentioned that
t*ey are sti11l members of nolitical parties, the facultywise

distribution being 1 from Arts Faculty, 2 from Science Facult;
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and 2 from Social Sciences Fasulty. There were only 3
teachers who mentioned that they contested elections, 1 at
the Municimsal Corporation level, 1 at the State Assembly
level and 1 did not mention. Out of the 9 who mentioned

that they used to be the members of political partisus 1
balonged to the age groun 31 to 35, three to the age groun

41 to 45, one to the age groun 46 to 59, ong above 50 and

3 d41d not mention thelr aga. OQut of the 5 who are members

of the political narties now, 1 belonged to the age groun

21 to 25, two to 31 to 35, 1 to 36 to 47 and 1 to 41 to 45.
Out of the 7 who eontested alections 1 belonged to the age
groun 21 to 3K, one to 41 to 45 and 1 to the age groun 56

and over. The t=achers coming from villapges 2nd towns are
better renresented than those in the citles both in resvect
of thelr nast And nrasent membershin of nolitical nartias. Thus,
out of tha @ teachsrs who us=2d to be members of volitiecal
narties 6 came frem villages and towns, while 3 came from
cities. Out of the 5 teachers who ara members of political
parties 4 came from villages and towns and only one from city.
As one might expect, all the teachers who were or are memhers
of politieal parties are all men. Even the esducated women

in India have not been sufficiently politicized. Out of the
9 who used to be members of political parties 6 held doctorate
degrees, while 3 held M.A., possibly those holding doctorate

depgrees might heve greater polltical and social senttivity.
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Out of the 5 teachsers who are members of political parties

3 were doctorates. Similarly, all the three wvho centested
election 2180 held doctorate depgree. Out of the © vho used
to be members of volitical perties 211 helonged to the
income group between Rs. 4,821 to Rs. 15,720, while out of
the 5 wvho are members of political varties theyv were
distributed between the income grouo RBs. 3,601 to Rs. 19,000
The three who contested slections belongeé to the income
grouv Rs, 8,071 to Rs. 15,7200 per year. Out of the 9 who
used to be members of political parties, 1 was a lecturer

in college, while ? were Heads of Denartments in colleges
ard 5 wers University Readars. Out of the 5 who are members
) of nolitieal narties row, 2 were lecturers in colleges, 2
were lecturers in univessity and 1 vas a university Reader.
Curiously enoureh out of the 3 who ccntested elections 1 was
d Tecturer in collere, two were university Readers. TIn resne
o€ l1angth of serviece, thoss who wers memhers of politieal
narties are avenly digtrihuted. As repgards those who are
members of nolitical perties now, 2 have taught for less tha:
5 years, and 3 have teught betwean 11 to 15 years. It may
be 1ikely that thare may he some mora terchers who continue
to be members of political narties but have not disclosed
the same owing to the taboo mentioned above. All th# thrae
wvho contested electiors have not taught for more than 10 yea

While there 15 no relationshin between the education of the



81
fathors of the teachers and their membershiv of nolitical
varties, there ssems to be a clear relationship between their
fathers' occup tions and the'r membershiv of political
parties. Thus, out of the 9 who used to be members of
political parties 6 teschers were the sons of higher executives
and adninistrative staff and one was the son of a land owner.
Similar trend is reflected in the case ofthe teachers who are
mamp2rs of political varties now. Thus, one is the son of
owndr of farm, one is the son of owner of small business, one
of directing and exscutive staff, one of administrative stafr
and one of a skllled worker including foreman. A1ll the 3 who
contested elections were sons of either director or exscutive,
administrative staff or skilled worker, indicating thereby
the financial suoport for their elect’oneering from their

fathers.

Thare 1s no denyines that the memhers of +he acadenle
communt ty under stndy have narticipatad in public life and
activities. Thus, 33 per cent of the teachers weré membars of
vartous voluntary assoctations and thereby contributed to
the discussion of social, economic and political problems and
Indirectly contributed to the solution of some of the problems.
About 19 per cent of the teachsrs wera also connected with
soclal work associations and some of them were actively engaged

In soctal work such as poor studerts' welfare organization,
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Chapter VI

CONCLUSTONS

In the introductory chanter certain theoretical
formulations were made which have been examined in the 1ipght
of the data collected. Thus, it was discussed in the
introduction whether intellectuals are a socfal proun or a
class. Our dats necessitates the addition of the category
of caste, at least with reference to the academicians studied
here. In fact, in any study of intellectuals in India 1t is
extremely necessary to enquire into caste background of the
persons concerned. Whether or not intellectuals elsewhere
constitute a homogeneous scocial group or a class, in Indila and
particularly in the case of the sample studied, they form a
homcgeneous social group in theg sense that 82 per cent of them
were Brahmins by caste and as such share certain important
traditions, asnirations, values, etc., which lend them the
homogeneity. Moreover, there were 8 c.k.p. teachers in the
sample who are very much contipuous to Brahmins in resnect
of traditions, asniratiors, values, etc., mentioned above.
Theras was not a single teacher from the scheduled caste in the
samnle. There ware a few teachers who were Muslims, Sikhs
and Zorastrdans. As for the Zorastrain community, 1t is very
famous for being highly educated and advanced. Practically

all the teachers belonged to the middle income groun ranging
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mainly from Rs. 3,607 to Rs. 15,000 and above per year.
Moreover, looking into the social background of the teachers

nones appnearaed to be excentionally rich.

As ona might exnect, there were mény teachers who came
from cities although the combination of those who came from
villapges and towns outwelghed their number. This fact has
imnlications for hoth migretion and oceunational mobility.
While the men teachers constituted 84 per cent of the samnle,
the women teachers were about 15 per cent. Fventhough this
nrorortion does not compare favourably with that given in the
all Irndia study viz., 66 per cent to 34 per cent, the women
teachers in our samnle are eminetly qualified in terms of

educntional and other attainments.

Altﬁough the‘caste vrovides the requisite degree of
homogeneity, factors like educational and occupational
background of fathers and brothers of teachers play an imnorgant
role in respect of equipment, attainment, facilities,
environment as well es involvement in the profession. It has
been found that the ééachers whose fathers and brothers were
ﬁighly aducated and were emnloyed in higher occus&tions tended
to buy many books and subscribe to journals. Similarly, the
fath=rs of women teachers were relatively highly educated and
were also emnloyed in higher occupations. The traditions of

education and occupation which were provided by the hiehly
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educated and very well placed fathers provided a congenial
atmosvhere for the training and squipment. Although in such
cases because of the hipgher occunational aspirations of
fathers and brothers there ensuped a good measure of
disappointment, not to say frustartion because of their
children's occunational status which was not consistent with
their own high status. Moreover, such difsannointment was
conveyad to the children, which is reflected in the factors
which underlte the cholce of the teaching rrofessfion by the
teachers in the samnle, Some of the teachers clearly
reflected their fathers' or brothers' disarnointment in resrect
of their occuvation and this fnevitably had oconsequences for

their involvement Iin the vrofession.

Prerequisites for Efficient Functioning :

it was hypothesised that in order that intellectuals
might function efficiently certzin prerequisites had to be
satisfied. 1In the first place, the imnortance of training and
gquinment cannot be overemnhasised. looking into this aspect
with reference toc our seample it is quite clesr that the
teachers were well trained and were well equinved to discharge
their tasks efficiently and effectively. Excent for a few
teachers, who wefe trained abroad, most of the teachers were
trair=d in Bombay and Poona Universities or some other

univarsities in India. We have geen that more than half of the
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teachers have published hooks and articles and quite a few

of them copiously. It should be mentioned here that the
quality of their publications has not been enquired into, Yet
it is obvious that as far as the output of work is concerned
in terms #f publications it sneaks for itself. Therefors,
there 1s reascn to helleve that the training and equiobment has

been adequate.

Arother important reaufcsite for the &fficient
functioning of teschers wonld be naturally freedom from want.
From the income f4pures asvailable for the teachers it can he
simrisad that most of the teachers were free from wanf, the
averare income being Rs., 6,709 ver year. Tt is trus that
rnone of thatarchers was affluent vet the income that they
received seamed to be adequate to buy hooks and subscribe
to jJournals. However, there 1s no means of knowing whether
teachers had any financlal support from thelr fathers,
brothers, ete. Nor have we angnired i{nto the standard of

1iving of the teachers.

Tt 1is squally essential that the Intellectuals must
ba afforded the necessary freadom to odverats as intellectuals
and to onarate freely In society. As for the intellectual
freedom 3 teééhers {n the sample made a snecial mention of

antoromy in the tescting nrofession 25 the main consideration



87

for choosing this career. Moreover, none of the tezchers had
any comnlaint to make about any restrictions whatsozver in
raspect of intellectual freedom although very few teachers
complained that they could not publish all that they had written
because of lack of facilities. A distinctlon has to be made
between intellectual freedom and the facilitles for research
and nubliestion. Tn resnect of socisl fresdom, there wera no
restrictions whstsoerver whiech 15 clearly reflacted in the
participsntion by the teachers in various voluntary assoctations,
socinl work organizations, corsultative committees, ete. Tt 13
only in the cas~s of narticlvation in nolitics that freadom has
bean restricted. In this resneect there fs a creat dea™ of
difference between the nresent samnle and the ear?fer Tndian
intellectuals who provided the ccuntrv leadershin in 211 wmlks

of 1life.

It 15 the main function of intellectuals to overnta with
ideas and concepts and to analysis the various problems confront-
ing soelety. However, intellectuals should be accordad dus
recognition by society sc that¥ thelr knowladge and aexpsrience
can be fruitrully utilised by the soeiety. It also means the
acceptance of intallectuals in various social hodies and
orgarizationsg or -the basis of their knowdedge and experties.

From this point of view it 1is quite clear that the intellectuals
in the nresent study enjoyed acceptance on the vart of society

which is clearly raflected in their being called upon to work
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on various bodies and committess and social work organizations,
etec. TIn faet, not many teachars associated themselves with
such bodies, not so much because they were not invited to do

so but because ¢ f their own disinclinations. Bowever, 1t {is
also true that some of the teachers whose expertise and
knowledpe seem to be very much in demand by society were called

unon to work in various associations and organizations.

Pgycholerists 211 us that the voluntary cholce of
caraer and rtrefession 18 extremaly erucial from various angles
such 2as (1) Job settsfanticon, (11) soslal e“ficlercy. The
same holds pood in the case of the intellentuals under shudy.
The factors whieh ware mentioned bv the teschers for their
rrofessicnal ehotee have prent sipgrn! fleance “or pverformance,
decire to continue *n the nrofassion, gatisfection ete. Thus,
out of the teschers who mentiored that they Joined the profession
nurely out of personal liking end antitude were the least
inclined to chanpe the nrofession. On the cther hand, tha
teachers who mentioned thmt they chose the profession accidentaly
wers relatively more prone to change the pnrofession. The same
kolds good in the case of teachers who mantioned that thay
chose the profession either for its easy working hours or
beceuse there was no other nosgibility were most inelined to
changa the vrofession. The degree of job satisfact'on and
involvement in the profession under such circumstances can be

anybedy's puess. As Shils ard G-udino have pointed out a
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great deal of casual attitude on the part of college and
university teachers can be largely located in the factors

that led them to thee choice of the caresr.

A sense of commitment and involvement in one's rrofessi
1s extremely essential from various points of view. Whils
in the present study we have not enquired into psyechological
asnects of involvément and commitment, we have some indirect
evidence to base oufr inferences uvon. It was mentioned
earlier that the factors that led to the cholce of teaching
career had consequences for commitment and involvement. Thus,
those who had chosen the teaching nrofession accidentally
were more prone to change and so wera those who chose 1t
because of easy working hourse or since there was no other
nossibility. ﬁesire to change the nrofession can be looked
unon as a negative index of commitment and Iinvolvement,

eventhough there 1s no prima facta chvsical evidence such as

publications and participation in activities on the part of
teachers who mentioned that at some stage or other thay wanted
to change the vrofession. Moreover, factors such as the
educational and occupational nackground of fathers and brother
. also has significant conszquences for involvement. It has

" been nointed out earlier that the sons and daughters of fathe:
who were themselves highly educated and very highly vlaced in
occunational structure were continuously subjected to presgsure

- iInvidious comparison between themselves and their fathers,
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g'ving rise to strain and dissatisfaction with their own
.orofession. Bestdes, eventhough only 14 teachers out of
the sample have mentioned that they wanted to change the
nrofessiom at bne stage or another there 1s no means of

ascertaining if there were any others who wanted to change

the profession but did not make any exnlieit statement about it.

Empathy end soclal sensitivity on the nart of the
intellectuals are also reparded as imnortant for the afficient
functioning of society because in the absence of =such
attributes intellectuals would not make their best available
to the soeciety. It 1is not enogugh to have intellectual
abiTity but intellectuals must also have a minimum level of
3mﬂathv and soclal sensitivity whereby they would rarticinante
in activities wihich are of erucfal sipgn!ficarce to the well
belrg of soclety. As for the precent studvy we have obsarved
th~t about one-third of the teachers have given evidence of
their empathy 2nd social sensitiveity in terms of their
varticipation in various public activities. As observed
earlier, it is the main Job of intellectuals to operate with
ideas and thereby indirectly help in solving some of thq
pressing social, economic and political problems of the country.
This aim can be achleved only with a sufficlent degree of
empathy and social sensitivity. We had occasion to observe
the absence of such empathy and social sensitivity on the
vart of teachers in the sclence faculty. Under such

circumstances the soclety cannot nrofit by the attainments



of the 1ntel]ectuals: It has already been nointed out
that the teachers have to raﬁruin from particination in

political activities.

Intellectuals 1n every soclety are calied upon to
nrovide intellectual and scientific leadershin to society.
There i1s no means of knowing, as far as the present studv 1s
concerned, about the netive contact between intellectuals
and society and assess thelir leadership of society in this
respect although 1t can be surmised that to the extent that
the teachers have been called upon to work on various
commissions and committees there 1s some evidence of both
their contact with society and leadershin. As far as the
scientific leadershin 1s concerned there is a nredominance
Of teachers from the science faculty in respect of working
on various government committees and commissions for scientif

and technological problems.

The present study of intellectuals is nrimaridy
confimed to the analysis of the functioning of college and
university teachers in Poona. Yet some of the theoretical
formulations about intellectuals in general seem to be quite

applicable in this casse.
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Apnendix - I

FRENUENCY TABLES

=»37e - 11 Distribution of Teachers According to Age. (/

—— T  ————— T — T ———— . i — " . — —————— ——— ——————

t re Uoto 26-3" 31-35 36-40 41-45 46-50 51-55 56 +
=10 s

Not Total
25 years years years years years years years maen-
years tioned
¥o 7 23 27 19 21 11 7 6 29 150
"sz%e - 2 1t Present Income ( in Rupees ) per year. \//
Tr=~cme Urto 1271 2571 3601 4871 6701 8711 12771 15771 Not Total
C==zos 1200 2500 2600 48971 6010 8900 11500 159590

+ mentioned

——— —— T S . - i — . . A M S Ve e S S R . — - —

7 6 150

—————— v T . R

———— . — . —— v ——— - — - —— T —— . T — . . — T — T~ — ———

Ircome Unto 1201 2571 3601 4801 6001 8001 10701 15091 Not Total
Croupns 1200 2500 3600 4800 609N 8000 100ND 15000 + mentioned

————— — —— i . — = i S . e T S e Y SN A M W RS S S M G e S S A S R N S S e S S S e S M e S S A

——————— ——————— . T A — T ———— - —— . —— - —— . ———— i ————— " ———
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Table - 4 :+ Fathers' Education.

. T S A A S R W S A S T A A S WS U A G e S S S G S S WSS G S e e S

Educa- JI11i- Primary High Under Poést Tradi- Not ~ Total
tional terate School Sch- gradus gradu- tiomal men-
Groups ool ate. ate Edn. tioned

Mo. 11 17 42 34 a3 17 4 159

—— . T — A i S AN A S e W - A S P S S A S e S S A S v S ——

Table - 5 ¢ Fathers' Occunation.

T e N A S A e S S S o —— ey S o A

Occupational 1 2 3 4 5 6 7 8 Not Total
Groups* mentionaed
Yo 15 - - 3 19 A8 43 2 10 159

- — . ——— —— " ——— T T — T T iy T T T —— o — o ——— - —————

*The following are the occunational grouns followad
throughoutt the Renort.

1. Owner of farm, fishery, dairy ete.

)

Tenant cultivator, veasant nrourietor, indevnendent
fisherman, stc.

3. HManual Tabourer in agriculture, dairyv, etec.

4. Proorietor, Director, Managing Agent, of big industrial
rn, m'na, ate.

5. Owner of small businass, retall shon, etec.

6. Executive and Sctentific or Technical personnel and
professionals 1like doctors, lawyers, engineers, atc.

7. Ordinary administrative staff, such as clerk, school
teacher, stenogravher, stc.

8. Rkilled manual worker, such as machineman, factory
worker, craftsman, etc.
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Tabla - € : Brothers' Education,
Edoez - T24- Primyry Hizh Tndar Poszt Tradi- Not Total
tiome T Terzte School School gradu gradu tional mentioned
Greoiz- s -ate -ate FEdn.
Yo - 2 i 39 62 - 29 150
Tabe - 7 : Brothers' Occupation.
Oceoraztioml 1 2 3 4 5 6 7 8 Blank Total
urC T T E
¥ 2 - 1 4 T 66 25 6 a9 169
Teblg - & ¢ Sistors' Eduention,
Bdueca-~ 171 >ri{=ry High Under Post Tradi- VYot Total
ticeral ter=te Schsel Ochool gradu pradu tional mentioned
Grouns -ate -ate Edn.
¥c. 2 12 36 37 28 2 29 151
Table - 3 : Have you ever changed your job ?
¥eo. Barore taking Betwaen two St111 doing Total
ar teeching teaching jobs other job.
133 13 3 1 159

s e
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Table — — Rurber of Books Publighed.

No. ©F =_" I=] 6-19 11-156 16 + Total
Books
Ye. =t <3 13 5 3 152
li-gla__:_'__: Fowder of Articles Publishad.
No. ©~° et 1-8 6~10 11-15 16-20 21-57 51 + Not '
Artie =T speci
fiad.
. = 4 31 17 ) 5 s 11
Table - = T"‘baniShed qrticleS-
No. c? Vet o 1-5 6-10 11-15 16-29 21 + Total
Aptic ==
Y= s 46 8 4 7 2 150
Table - =% - Reesons for not cublishing.
Rea sCT ¥ s Re inte- Opno- Rejec~ Tnder Tack of
=hinee rest. gsition tions congi funds Tota
from deration
i Heads
o] 4 12 4

- ———

——
e
T S —— e - ——— A A e
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Table - 14 ¢t Membershin of Voluntary Societies.

No. of Nil 1 2-3 4.6 7-19 11 + Total
Societies ‘
No 95 12 4 7 23 9 167

- —— " ———— -~ —— . ——— - S e . e W e e - A -

Table - 15 ¢ How Jong have you been a member of voluntary -
Bocleties ?

T e ———— - ——— o — . ————— i —— T —— T  ——— . -

No.of years 1 2-3 4-6 7-190 11-15 16 + Not Total
specified
No. 6 4 17 12 7 3 6 55

S e L e e SR s e e T e T S T T S S A S e S e S ——

Table - 16 : Membershin of Governing Bodies.

T S — T —— ] —— T ——— . Ak e e S A . - - o — - - — —

Yo. of 1 2-3 4-6 7-19 11 + Wil Total
Bodies
No 16 3 2 - - 129 159

S — — ——  — . —————— —— — ——— —— —— - ———— i

T — e T T — i ———_— .~ — . — — — — ——— ——— A W - ————— W S > = -

S S A A G S e S S o . ——— i ———— = —— - T — S - T ————

R e o e S e e e e e S T A W A A A S AR W S S S ——
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Table — 18 3 Membership of Enquiry Committees.

..———_-—_——o--n-—-——_———-o‘-———————a—--———-———-—--—-—--—————---——————-——

No. of Nil 1 2-3 4-6 7-10 11 + Total
committeex
No. 129 14 3 ] - 1l 151

...-_-.—-——_-—....-—_——-.——-4..-4———-_—__-.-u————————_-_-..——————c-—-..a - ————— =

Table - 19 : How long have you been a member of -
enaquiry committees ?

Yo, Of years 1 2-3 4-6 7-190 11-15 16 + Total
No 2 6 9 2 2 - 21
Table - 27 : Membershin of consultative body.
Resnonses Yes No Total
No. 11 139 159

—.————_—-—-q.-———————-uﬂ-q—————-——ﬁ—-&————-‘-—ﬁ-‘--———-————-‘-“————————--ﬁ—

—— e A T — —— —— G e W ——— O v — e A —————— - . -

- —— T S = S T S g e S S8 A P G A ot S S G S T G e A S S e

o ———— —— i W S e T S ke S S S G e G A S S M M e e e O S S
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levael of Teaching V.8. Income.

—-n——_—-——a-------—-——-—------—-———-—----——-————-——--——-——----——————-----m--—-—

Rs. Rs. Rs. Rs. Rs. Rs. Rs. Rs. _
12971 2501 3601 4801 6071 8001 1001 1570 Blank Total
to to to to to to to and

2570 3600 4800 €700 87050 10000 15000 above
P.A. P.A. P.A. P.A. P.A, P.A, P.A, P.A,

—--———u————-——_-n-..—-p————--u.a-.————-——--—————-—--—_————u--.-—..————-—---————-—.—

Post
gradunta - 2 - 1 8 22 17 17 9 74
Graduate 1 1 1 17 25 9 5 2 1 62
Post
Graduate - - 1 1 2 4 5 1 - 14
and
Graduste
Total 1 3 2 18 35 33 27 29 1" 152
Teval of Teaching V.S8. - Iow many books you own.
Tase 11 te 26 to 51 to 101 251 5171 Ovar YNone Total
than 25 50 190 to to to 170N
17 bks 250 500 1070
Post
gradnate 4 9 8 9 14 68 6 15 < 74
Graduate 11 6 12 6 2 5 3 1 11 62
Post
Graduata & 2 1 - 1l 4 1 1 1 3 14
graduate

— A D B e et e A A N g S Er T R S A e S S S A T M - TS M Gw S A S S e s S e g s e

R ———————— R R P e DR Rl et ol et
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Science

Social
Scilances

— . v — -

—— - -

—— -

Sciance

Social
Sciance
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Faculties V.S. Tncome,

1201 2571 Z€71 4801 6101 8001 1M1 1%001 Blank Todtal
to to to to to to to and
25NN 2ENN £270 €NNN 800D 1NN0D 18901 above

Rs. Rs. Rs. Rs. Rs. Rs. Re. Rs.
P A. ﬂ..- ?.l_. ner p-A- f‘.A. 'D_A. T’-Au

_,-————..-..—._—-———————---c————-—.---.-————_—-u--.-———-s—__————.———..--.——
P

- 1 - 5 5 g2 s 10 5 42
- 1 - 5] 19 16 11 6 - 59
1 1 2 8 g 8 8 4 8 43
1 =& 2 19 32 S2 28 2n 13 15N
rscz"Tfes V.S. No.of book obblilshed. v/

- —— - — - — T —— -

1 to 5 £ to 19 11 %o 16 Over 15 Blan Total
Books .

17 7 2 2 14 42

°) 4 - - a7 60

17 3 2 1 25 48
e w A @ 150
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Fagulties V.S. No. of Articles Published. \/

1l to 5 6tol” 1ltols 18to29 Over More Can't Blank To-
articles 2] than say tal
1NN
Erts ? 6 4 2 8 1 2 12 a2
Science 11 4 1 2 2 - - 40 6
Social
Seience 17 6 3 1 2 - - 23 48
Total 31 16 3 5 12 1 2 75 159
Age V.35. Tevel of Teaching.
Post Graduste Post graduste Total
Graduate ang graduate
27 to 25 years 2 4 1 7
26 to 37 years 8 16 - 24
31 to 35 years 17 9 1 27
36 to 47 years 11 7 1 19
4] to 45 years 11 5 4 21
46 to 59 years 6 3 2 11
§1 to RS years. 5 - 2 7
Cver K6 years 7 - - 7
Yot mentioned 8 13 2 28

S e S i e S e S e - S S A e S M S S W S M WS R e A e R S —
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'Age V.S. Income ( Present ),

Rt e e D e e T S ———

Rs. Rs. Rs Rs Rs. Rs. Rs. Rs.

1200 2571 3601 4811 61701 8501 177 Over Blank Tota’
to to to to to to to 15001

2510 3690 4899 6070 8HN0 1917010 15700
CA, PA, PLAL PLA, TLA, PLA, ™LA, PLA.

-_ o om0 e M wr me We ER me e e am e em Em e aw ee em e e mm e e mm e me me omm e

20 to 25 . 1 = 1 5 " - - - 7

years
26 to 30 - - 1 5 11 7 - - - o4
31 to 35 1 - - ~ 6 8 5 4 3 27
36 to 40 - - - 3 3 3 6 4 - 19
41 to 45 - - - 1 2 6 4a 6 1 20
46 tc 50 - - ~ - 2 4 2 1 2 11
51 to B5 - - - - - 1 3 1 2 7
Over 55 - - - - - - 2 2 3 7
not
mentioned - 2 1 9 5 3 6 2 - 2f

T —— T —— T ——— o — " W — T~ ——— T ——— T —— ——— o~ —————
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Age V.S. Tnitial Qececupation.

1 2 3 a ) 6 7 8 9 Total
29 to 25 - 1 - 1 - 4 1 - - 7
years

26 to 37 - - 1 v - 1 13 - - 24
31 to 35 1 - 1 - - 17 6 - 2 27
36 to 49 - - - - - 9 3°) - - 19
41 tc 45 - - -~ - - 1n 10 1 - 21
46 to 5" ~ ~ - - ~ 4 6 - - 10
51 to 55 - - - - - 2 5 = = 7
Over 55 - ~ - - - 1 6 - - 7
Vot

mentiored = - - - - 12 16 - » a8

———— . e e L e e e A e S AN e G . ) M e e . S A e o S A S A e e e s e S Sl o =

—— T —a = A e A A e A . S - e - o S L ol . - S A8 T S S S S A S e e e e e S S
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- &53 V.8. Father's Education.

————— SN i S S S e A G T S T A e T S ey S S A e s ——

T111- Primary High

terate or
Barely Middle
T{terate School

School

College Post

gradu
ate or
Tech.
graduate

Education

in tradi-

tional
system

Not
man
tioned

- —— . . e S A S e e e S Y W W M e S e e e e e

29 to 25

26

31

36

46

&
51

to

to

to

to

to ¢

Bver

Not
mentioneg

years

39

35

40

45

oo

o0

o

v}

N

ll

- - Tm T A S T S S - S -

1 1
1 -
2 2
1 1
- 4
1 2
1 1
2 1
2 5
11 17

- — . S M e S e S e S S e e e S S S A S S S T M S W T W WS e e e S e W
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Age V.S. Membershin of inquiry committees and advisory bodies.

———— - —— - W ——— - — - ———— — ———— . . . ————

Only 2 to 3 4 to 6 7 to 10 Over 17 Blank Total

one or No
27 to 25 - - - - - 7 7
years
26 to 329 1 - ~ - - 23 24
31 to 35 1 1 1 - - 24 27
36 to 47 2 s = - - 17 19
41 to 45 5§ 1 1 - - 13 20
46 to 59 - = 1 - - 1N 11
51 to 85 2 1l - - - 4 T
Over 55 1 - - - - 6 44
Not 2 - - - - 26 28
mentioned

- ——— T — ——— " — - ————— T ————————————

. ————— T ——— T — A — T — T — . —— . ———————— -
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Age V.S. Membershin of consultative bodies,

. ——— - S —— T Y D e S M A e S A e S e A S S ——— S S

Yes No Total
2N to 25 - 7 7
years
26 to 39 - 24 24
31 to 35 2 25 27
36 to 40 - 19 19
41 to 45 3 17 27
46 to 59 2 9 11
51 to 55 2 5 7
Over 55 3 4 7
Not mentioned 1 a’ 28
"""" el w10
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Aga V.S.Member of Age V.S. Have you Age V.S.Member of

Social Work ever heer nomi- any nolitical
Agsociation. nated to Govi.body bhody
Ordi Active No Total Yes No Total No T wms I am To-
nary tal
TT *c 25 - 1 5 7 - 7 7 7 - - 7
TeATS
£ ¢tc 30 - 2 22 24 - 24 24 24 - - 24
=2 %*c 35 1 4 22 27 - 27 27 o3 4 - 27
IE ¢o 4D 1 1 17 19 3 16 19 18 - 1 19
£ %*c 45 - 4 16 29 - 20 20 15 3 2 20
L& +o 50 2 3 6 11 2 9 11 19 1 - 11
£2 tc 85 - 3 4 7 1 6 7 7 - = 7
{vex 585 - 2 5 7 3 4 4 7 - - ird
ot
mentioned 1 8 21 28 - 28 2] 25 1 2 28
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S8ex Y.S. Rural-urban Background. \/

- —— . ——————— " - — - i T . —— - . . ———————

Y4llage Town City Mixed No reply Total

e e S ———— . —— —— . P — N S ——— ———— - —— T ———— —— " —— - ————

——— i — ——

Ma le 53 24 49 = 3 127
Fema le 3 6 13 - 1 23
Total : 55 39 62 ~ 2 150

—— . ——— ———— T ——— — —  —  r  — ————— — — —  — — ———— —— —— - - " A "

g Primary High Collese Post Fdn.in Not  Tots
terate/ or School gradu- tradi- men-
Barely Middle ate/ tiom1l tioned
Iiterate Scheol Tach, system
Male 11 15 36 28 24 9 4 127
Fema le - 2 4 6 1 1 = 2

. T ——— S g M = . S T S

- — . ——— T —— i — —— - - ———_— S —— (- T S e ———— - e - ———— —
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Sex V.S, How long have you been in teaching nrofession ?

Iess than 6toln 11to 15 16to2n 21to25K Over Not Total
5 yaars 25 men-
tionad
==e 24 42 25 17 8 3 5 127
Tpm= le 12 3 3 2 1 - 2 @23
ke Y 2 35 as 28 19 92 8 7 15¢C

Sex V.S. Fo of Books published.

beoks
Xz T2 4] 13 A 3 66 127
Tes e 2 1 - - 27 23
Toxsl s 43 14 4 3 86 150
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Sex V.S. Vo of Articles and Pavers Published.

- — T T S v ——-—-———v---————4.--.-—.-———.o———-m-———..—-q

1to5 6tol? 1ltols 16to20 Over More Can't Blanks
21 than say

100
Male 27 16 8 5 12 2 1 56
Female 4 - - - - - - 19
Total : 31 16 ] 5 12 2 1 75

—-.-----—-—--—---—--————-—-——————---—---——————-—v—-——-u-—-——-—-——-———---——————-—-——

Sev V. §. Membership of inguiry ccmmitiees.

—.-——.————..--.-—_—_——.-—_-.-.-_._.—_—-...*_—-.-._...‘.—....._._-.....__.—._-..-...--.—_-_....__—_.

No Only o9to3 4 to 6 7 to 10 Qver 10 To
ona
Vale 107 14 3 2 = 1 1
Female 22 - - 1 - =

- — . —— —-—.-...——-q--.—-q..—----.-——a——-————c———————-————---—---n-——-

_—-.-——-—.———-————_———_—--‘———-n—————--—————-——-—-.—————_-—-——_--.....
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- > - . P T - W " S S D T G W o T - P . P S ———

Sex V.S.Consul- Sex V.S.Have you 8ex V.S. Maembership
tative body ever been nominated for Political party
to any govt.body

Yes Xo Total Yas - No Total No T was T am Total

Male 14 133 127 17 117 127 113 9 5 127
Female - 23 23 - 23 23 23 - - 23
IQI.!-l—z 14 13€e 159 19 149 1589 136 9 5 150

- ——— . - ———— —— . ———— T T T . ——— - - - —— - —— .

—— - —— - -——— —— ———— e —— i —— i ———  ———

Brah- Xzaratha C.X.P., Sche- Back- Not Not Total
min. duled ward avoplicable ment-
caste classes : {oned
Vvillare 43 4 2 - - 1 3 56
Town 26 1 1 - - 1 - 29
City 54 - 3 - - 1 5 63
No reply - - 2 - - - - 2

— T — o ——— —— T — — —— T —— - ————— - o —— =~ — = - ———

- e . T —— T T T e S . - - ——— -
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Native place V.S. Father's Education.

—— S T N G S S WS WS we ke G G S TR S M T A e S A S P w s -

I11i- Primary High College Post Edu.in Not Total

terate/ School School gradu- Tradi known

Barely ate/ tional

Iiterate Techl. system
Village 8 13 b 1)) =] 19 6 1 56
Town - - 11 8 5 4 1l 29
City 3 4 19 18 18 - 1 63
Not - - - - 1 1 - 2
mentionad
Total 11 17 40 34 34 11 3 159

e . o A . e v e A e e RS A e e i e e e k- e S d

1 2 3 4 5 6 7 8 VNot To
mentioned
Villarpe 9 - - - 8 - 15 16 1 7 5
Town 3 - - - 6 15 4 1 - 2
Cilty 3 - - 2 5 26 23 - 4 €
Not
Mentioned - - - 1 - 1 - - -

—— - ————————— i —
e ———— e . S e S —— WS S - — S A ———

————————— - ———
- — A S A —— T vy —————



Education V.S. No of Books published.

112

-.-....-_..---———..—.-—.———-——-q-—-——--—n———u-—n———_—.——_———-...—-—--—-

15 Over
15

Blanks

PR ———— L et s e P —— A bt i

1l to 5§
Books
B.A. &
B.Ed. 1
M.A. 16
2 M.A.'s 2
M.A. with
diploma -
Doctorate 22
Degree/
Diploma from -
foriegn

2 Doctorates

)

[RV]

0

18

74

12

..———-—_——_——--—-..-_—————q...—-.————m.....-.——-—-——_——-——-——-————-_-q-.q-——-———

———n.—..———-——u-—.—--——--np——————--——————mnq——_——n—ﬂ——————--p-—-.————--—-
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Education V.8. No of articles and papers published.

T S e e S . T S e S e A S S T T e S e e W S Sw T S e WS S e

1to5 6told 1l1ltols 16to2" Over More Blanks T«

21 than
170

B.A.with ’ . . >
B.Bd. - - - - - * a
M. A. 16 4 1 1 2 - 50
2 M.A.'s 2 - 1 - 1 - 6
M.A, with
diploma 1 - - - % = =
Doctorate 12 10 6 2 7 2 12
Degree or
Diploma - - - - - - 1
foreign
2 Doctorate - 3 - 2 2 - 1

i o e —— i A . W S S T T A S S S S e  Ser TP A S S S S S e e 4

e e e A T S v S N AR M e S e T D S M M S S S e e S
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Education V.S, Membership of Voluntary Societies.

T —— T T G s WL S e o L S W S R e S S S S e A e e 4R M M

Ne Only 2to3 4to6 7tol0 Over Tctal
one 10

B.A. with
B.Ed. 2 2 - - - - 4
M.A. 52 10 9 2 1 = 74
2 M.A.'s 6 3 1 - - - 10
M.A.with :
Dinloma 2 - = - - - 2
Doctorate 33 14 1 2 1 - 51
Depgres oOr .
Dinploma 1 - - - - - 1
foreign.
2 Noctorates 3 - 2 1 2 - 8

- ———— T —— A —— T — " ——————— T —————— -

— . T s o ey S = > T T e S e S —— S —————————————— -
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Education V.8,Membership of :governing bodies.

——— . - T —— . ——— O — > G G S W W M S S —— S - - ——

ona
B.A.with '

Be EA. 3 1 - - . ” 4
M.A. 65 T 1 1 - - 74
2 M.A.'s 4 1 1 1 - - 19
v, A . with :

Dioloma 2 %% ® - - - - 2
Dcectorate a5 6 > = = = 51
Ceeree or

Di-loma 1 - - — - £ 1
fcregn.

2 Decctorates 5 1 2 - - - 2

T ——— T — . —— - - — . — - ————— i ——— i — . ——— >, -

 ——— — T~ — —— ————— — - —— i —— - —— i —— .~ . . —————
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Educatio 8, Members 0 ir omm e
advisory bodles.

—— - M S S 0 e A S S v b S S S S S e

one

B.A,with : ' '

B.Ed. 4 - - - - - 4
M.A. 67 4 2 1 - - 74
2 M,A.'s 7 2 - 1 - % 10
M.A, with

dinloma 2 - - - - - 2
Doctorate 43 1 6 1 - - 51
Degree or

Dioloma 1 - - - - - 1
Foreign :

2 Doctorates 5 2 - 1 - - =1
Total : 129 9 8 4 - - 1590



7

Education V.S.Member Education V.S. Have you
of consultative body ever been nominated to any
povernmant body

Yo Yas Total Yeas No Total

B,A. with

BlEd. 4 - 4 - 4 4
M.A. 71 3 74 3 71 74
2 M.A.'s 8 2 10 - 1" 1n
I:!.A. H1th

dipioma 2 - 2 - 2 2
Doctorate 4 3 51 a 47 51
Degree or

Dinloma 1 - 1 - 1 1
Foreign ‘

2 Doctoratas 3 5 8 6 2 23

—————— ————— - — A — ———— T ———— T — T e~ —— - ———

————— A . e S A A A b A e S e T — = G SR e e S o -
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Designation V. S.- Wanted to changa to what.

wﬁgﬁlﬁfgégéﬁiggx Teaching to  Government Blanks Total

tie change Non-teaching Jobs.
Part-time
lecturer - - - _

lecturer in

College 1l 1 1 3

Assistnat

Profaesgsor 2 - 2 4

Head of the

Deptt.in college 1 - 2 3

lecturer in

Imiversity 2 - 1 3

Readar 1 - - 1

Profassor - - - -
Total: 7 1 6 14

What prevented Non Too late Tot Blanks Total

the change? availability selected

Part-time - - - - -

Lecturer in

College 2 - - 1 3
Assistant

Prof. 1n College 1 - 1 2 4
Head of Dentt. |

in College s - - 2 1 3
University

lecturer 1 - 1 1 3
Readar 1 - - - 1
Profassor - % 5 - = -

__.__—..-.-__—————_—-..'-.-.-..._......—_-——.__-.-_.—_———..-.-.._.p———____——...—-—_._..-.——_——_--

-—_...___.._q-———__—-—-_..._-_...___..—‘..—_——.._-q..——-————--—4-—————-———--—————-F————
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Desigration V.S. Wemhershin of Voluntary Socleties.

—— e e

Tt S

- —— -
-—— -
o S S e e

Part-timae 2 - -

Lecturer in

College 34 =
o g 1 1 - 47
Head of the la - 4 5
Dentt.in Collere = 1 I 29
University
Tecturer z4 z _ -

¢ - 1 - 33
Reader i2 = o

B - - - 21

Assistant
Profassor 9 3 - _
in College = - 1"
Profassor
in Universitr & S o - _ .
Head of
Institute 1 - _ _ _ 5

—— —— — ——— — ——— S . S — Y T . — ———
T e e e — —— o ————— - —————
- - ——— a

— - — ol S . e ——
- - — .
—— e m——— e - -
—— . —— . — ————
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Designation V.S. Membership of governing bodies.

S M P ——— R et e T

one

Part-time - 2 - - - - 2
Lecturer

Iecturer in

College 44 2 1 - - - 47
tsgistant

Profesgsor 9 1 - - - - 10
in College

Head of

Devartment 20 6 2 1 - - 29
in Collepge

Tecturer in

University 32 1 - - - - 33
Reader 17 4. - - - - 21
Professor 5 - J. 1 - - 7
Hezd of

Irstitute 1 - - - - - 1

—— A —— A S Y i G W . . " — T — ———— T~ -

—— v —— W A . S . N S S — e S — - —— " Y . . —— &
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Desipgnation V.S.Membership Designation V.8.

of inquiry committee consultativae body
- member.
No Only 2to3 4to€ 7tolN Total No Yeas Tot
One
Part-tima 2 - - - - 2 2 - 2
ILecturer
Tecturer in
College 42 4 - 1 - a7 44 3 4
Asgsistnat '
Profassor 9 1 - - - 1" 10 - 1
in College
Head of
Dagnartment 24 3 1 - i 29 27 2 /

Teeturer in

University 31 1 1 - - 33 31 2
Raader 18 3 - - - 21 18 3
Professor 3 2 1 & - 7 4 3
Head of

Ingtitute 1 - - - - 1 1 -

- R — S S S S S S S TE SN WS e A N e S S - S A e -

— o ——— i ok S S e S A S e S A A ey S A S0 S A S T S e S — -
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Designation V.8. Designation V.S. Have
Member of Social work your ever been nominati
Agssociations. to_any government body
Yes No Total Yes No Total
Part-time
Iecturer - 2 2 - 2 2
Lecturer 1in
College 5 42 47 3 44 47
Aasistant
Professor 3 7 10 1 9 10
Head of
Departmant 11 18 29 - 28 28
Lecturer in
University 5 28 33 1 32 33
Reeder 10 11 21 3 19 22
Professor 3 4 7 3 4 7
Head of
Institute - 1 1 - 1 1

——— S e G A e e, e S . e . o S S S S i ek e L . 4 o, T 0

—— A A v e W ey S S S S T N W G S S e S S T T e W e e e e W



W a achi V.5. No o [e) -

pnhllshed by you.

1to5 6tol? 11tol5 Over 15 Blanks Total
books
Iess than
5 years 4 3 - - 29 36
6 to 10 15 1 2 - 27 45
11 to 15 8 3 1 1 16 29
16 to 29 10 2 2 - 5 19
21 to 25 4 1 - = 4 9
Over
25 years 1 2 1 - 2 6
Blanks 2 - 1 - 3 6

a em me em em mm am wm wr mm e e wm = em e e = em wm omm me e o e mm = = e e

PR U N S ——————————————————— A e e
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How long have you been teaching V.8. No of articles and -
papers written by you.

— . ——— . > S T L Ty S A oy s e S T e S £ w4 S S S S S S s e e e e S

1to5 6tol7 1ltols 16to20 Over Over Blanks Total

21 179

Iess than )

5 years 7 4 - 1 3 - 21 36
6 to 190 12 2 3 2 - 1 25 A5
11 tc 15 5 4 3 1 3 1 12 29
16 %o 29 4 2 1 1 4 - 7 12
21 to 25 1 3 - - 1 - a4 9
26 % Over - 1 1 - 1 - - 3 6

Yot
mantioned 2 1 - - - - 3 6

- — T — T — T — —— ok i A . e e e e S G AL SR L S A S -

—— i —— e oy A e A S o . S A S S S e T S L S W Y T e S e S o
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How long have you besen i{n teaching profession V. S. -
‘ Membershin of Voluntary Scecleties.

e S S S S 8 S — S P S T o T i -

one

Less than

5 years 25 6 3 - 2 - 36
6 to 10 32 9 1 4 1 - 45
11 to 15 19 5 2 1 1 1 29
16 to 20 12 5 2 = = - 19
21 to 25 4 3 1 i | - - 9
Over 25 6 - 3 1 - - 6

Not
mentioned 5 - 1 - - - 6

T S e S S — o ——— - ———————— — —— ] i . — — " ————— i ——— -

T e T 0 0 S - = T —— - T - — T ——— ————— - — iy
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How long have you been in teaching profession V.S, ‘Wembership

of governing bodies.

—— e v ——— e S A - — e M S S e G S A A S W S S T ——

No Only 2t03 4to6 7tol0 Over 10 Total

one

Less than

5 years 30 4 2 - - - 36
6 to 19 44 1 - - - - 45
11 to 15 24 2 1 2 - - 29
16 to 29 15 4 - - - - 19
1 to 25 8. 1 - - - - 9
Over 28§ 1 4 1 - - - 6
Not

mentioned 6 - - - - - 6

— S - - T - — - -
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How long have you been in teaching profession V.8. Mambers
of inguiry committeas or advisory bodies.

- ——————— T - - . —— s . o > ks T S T " 0 oo W -

Iless than :
5 years 34 1 - 1 - -
6 to 17 41 3 .. - - 1
11 to 15 23 3 1 2 - -
16 to 29 14 4 1 - - -
21 to 25 6 3 - - - i}
GCver 25 4 1 1 - & =
Not A
mentioned .:iG - - - - &

—————— T T D S WL S S S S T S - S WS T W T A -
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How long have you How long have How long have you
been teaching V.S. you been teach- been teaching V.S,

Membarshiv of ing V 8. Admini nominated to
consultative bodias trative nost govarnmant body
Ko Yes Total No Yes Total  Yes Fo Totel
Lessthen
5 years 33 3 36 30 6 36 2 34 36
6 to 10 44 1 45 38 7 45 i 44 45
11 to 15 28 1 29 18 11 29 3 26 a9
16 to 29 14 5 192 8 11 19 2 17 19
21 to 25 8 1 9 5 4 9 - 9 9
Over 25 4 2 6 4 2 3] 1 5 6
Yot :
Mentioned - 6 6 a ©° 8 _ 6 6

- —— e S e o o

- L e . e e - o o e e S R ek i e A 4 e
- -
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- Appendix. II.
' Deccan Collage Post-g:
and Resaarch Tnstituts
Poona 6,
Datae-~

Dear Colleague,

I am studying the prcoblem "Soeilal Structure of -
Intellectuals in Poona". With a view to doing the same T am
sending herewith a printed questionnaire, which I would requesi
you to i1l in and handover to your College office within a

fortnlght.

As you will see, the questions primarily relate to the
Soclal Comnosition and Attainments both in the acadamic and oth
fields., TNevertheless a few questions about difficulties and

needs are n~urnosefully incornorated.

In brief, the nurpose of the enauiry is to find out the
place occunied by the intellectuals in society mainly in terms

of thelr achievements, aspirations and attftndes.

I shall certainly welcome any perscnal discussion regard!
tho enquiry. You are most welecome to add extra sheets to the
questionnaire. T need hardly add how your co-operation is going
to ba of gre 't help to me in the comnletion of the project

successfully.
Many thanks,

Yours sincerely,

Y. B, Damle,
(Derartment of Sociology)
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QUESTIOKRNAIRE FOR THE STUDY OF THE SOCIAL STRUCTURE OF THE
' INTELTECTUALS IN POONA.

(1) The social Comnosition of the
Tntaellectuals H

(a) Mame and Age

(b) Native Place

(¢) Caste and Religion (e-1) Sex
(d) Parents education (1) father
(2) mother
(@) Parents occupation (1) father
(2) mother
(£ Grand fathers education (1) paternal

(2) maternal
(g) Grand fathers cccupaticn (1) paternal
(2) maternal
(h) Uncle's education (1) paternal
(2) mataernal
(1) Uncle's occunation (1) pvaternal

(2) maternal

(J) Brother's aeducation (D (2) (3)

(4) (5) (6)

(k) Brother's occupation (1) (2) (3)

' (4) (5) (6)

(1) Sister's education & (1) (2) (3)
occupation

(4) (5} (8)



(m)

(m

(o)
(o)

(q)

{8)

(t)

(u)

(v)
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Ary othar relatives (1) (2)
saducstion & occupation
(4) (5)

Self: High School
which nlace
College
which place
Iist degrees, diplomas-both Indian
and foreign-memhbership of learnsd
Societles, career, ete.

Occunation and designation.

When did you sftart working
and in what capaclty ?

Salary ¢ S § Starting
Present
Total Income:

Any other source of income
and if so how much ?

Have you ever thought of changing
the Job ? and if so, to what and
when ?

Andw what nrevanted such a change
over a Job ?

What led you to this caraer ?

Do you feel conscious sometimes of
working or living under the
influence of a tradition ? Deacribe
thls tradttion.

How many books you own ? Literary as
wall as nrofessional,.

Do you subscribe to any learned Journal?

If soy please mention the journal, and
gince how long you have been doing so?

(3)
(6)
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(2) Sclentiric Scholary and Literary
Output:

Titla of the Books: Places and dates of language in which
Publication ¢ they ware written.

Most important papers and
articles nublished.

Unpublished wroks
Why ?

(3) Public Activities :

(a) Membership of voluntary
societies and since how long ?

(b) Membership of Governing Bodies
and since how long ?

(¢) Membership of Inquiry Committees
and Advisory Bodles and since
how long ?

(d) Membership of Consultative Body
and since how long?

() Administrative Post and
since how long?

(f) Elective office e.g. lapisglative
bodies, University body, Board of
Directors, etc. and since how long?

(g) Have you discontinued holding such
office and s{ so, when and why did
you do so ?

(h) Social Work : Associations

Activities
Membership

Office held
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where carried ont in or near Poona
in Bombay city
in Delhi

Elsewhere (svecify)

(1) Are you or have you ever been
nominated on any Government body?
State or Central or Tocalself

bodies.

Ir so, on what body, as what and
when? what is the nature of your
duty there? Do you enjoy your
work in such capacity ?

(j) Have you ever been a member of
any political party ?

(k) Have you ever contested an election
for a legislative body?
(Municipal Corvoration, State or Central).
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