SYLLABUS
Syllabus For B.Ed.[Hearing Impaired]
Pune University, Pune

. Objectives of the Course:

The B.Ed. (Special Education) programme aims teeligvteachers for children with disabilities

for various settings. The B.Ed. (Special Educatioayirse will prepare human resources to
enable them to acquire knowledge and develop campiets and skills to impart education and
training effectively to all children including cldilen with special needs.

The B.Ed. (Special Education) programme aims tpgmeethe students for the following:

(i) To acquire knowledge about change in the piteaxgaand emerging Indian society in view of
recent trends in education and national development

(i) To identify the special needs of children adevelop confidence in them to realize their
potentials and abilities to meet the national depedent with self respect, dignity and
freedom.

(i) To develop skills and competencies to caterttie needs of children with disabilities in
general and special class settings in particutacpgnitive, affective and skill domains.

(iv) To equip in various techniques of teaching amdluation in special and inclusive set up.

. General Framework of the Cour se:
The B.Ed special education course consists of yheapers as per the following scheme:
Common Papers » 4

Specialization Papers : 3
Methodology Papers . 2 (Methods related sxigization)

. Duration of the Cour se:

The duration of the course is one academic. year

. Distribution of Timefor Theory and Practical Work:

The course should be spread over a period of 238 (fainimum) with 1320 working hours in

addition to the examination and admission days. dikibution of working hours for the theory and
practical is suggested as follows:

Sr. No. Area Hours Marks
1 Core 22% 18%

2 Specialization 17% 13%
3 Methodology 11% 09%

4 Practicum 50% 60%
TOTAL 100% 100%




5. Eligibility For Admission:

A candidate should have passed the bachelor's BAdaster Degree of any University

recognized by University Pune, with at least 50%k®and should have offered at least one
school subject at the first and /or second degegellas principle or subsidiary or allied or

optional subject. [School subject means the stlojetuded in the syllabus of secondary/higher
secondary level in Maharashtra State.] Relaxatiof% marks will be given to the candidates

belonging to S.C&S.T and other notified categoasgper Government Rules.

a) Selection Procedure:

Admission to the eligible candidates will be givas per the selection procedure laid down
by the State Government of Maharashtra from timae.

b) Eligibility Normsfor appearing at B. Ed. (Hearing I mpaired) Examination:
Student teachers should have kept two terms witbast 90% attendance at the periods. In
college for both the terms. He should have comglalethe practical work expected in all
parts of the syllabus up to the satisfaction of Bmcipal. He should have obtained such a
certificate from the Principal of the college. Usdeand until he obtains such a certificate he
will not be allowed to appear for University Examition.

6. Examination/ Evaluation:

A candidate appearing for B.Ed. (Hearing Impaireolyrse will be evaluated for the Degree of
Bachelor of the education of Hearing Impaired B.JEtl.] in the manner given bellow.

(A) External Examination [University Level Examinatjon

Sr. No Part No Particulars Marks | Total Marks
1 Theory 800
Part | Nine Theory Papers 720
Part Il | Internal test and Tutorials 80
2 Practical 800
Part Ill | Practice Teaching/ Classroom 330
Placement
Part VI | Capacity Building of the Teachers 170
Trainees
Part V Academic Skill Development 300
Total 1600 1600

University will conduct this examination at the evfidhe year for all nine theory courses in part |
and evaluation will be done on the basis of thekshabtained by the students



7. Weightagein termsof hours:

Sr. No. | Theory Papers
1. Common Papers| 4x60 Hours 240 Hours
2. Specialization 3x60 Hours 180 Hours
3. Methodology 2x60 Hours 120 Hours
4. Practical Work 780 Hours
Total 1320Hours

8. Passing Minimum:

The minimum marks for passing in the theory pajpees40% in each theory paper, 50% in practical
and 50% in aggregate.

9. Nature of Evaluation:

Examination External Interna
Theory 80% 20%
Practical 20% 80%

10. Marksfor Theory Part | (Total Marks 800):

A. Theory Part | (Total Marks 720):

Paper Title of the Paper Total
Marks
1. Common Core Paper 1 Nature And Needs Of Various Disatditi-An| 80
Papers Introduction
Core Paper 2 Education In India: A Global Perspecti 80
Core Paper 3 Educational Psychology And Personis Digabilities 80
Core Paper 4 Educational Planning And Managemeatyicd@lum| 80
Designing And Research
2. Specialization 1] Specialization 1| Facilitating Development Of Language And 80
Papers Paper 1 Communication Skills In Children With Hearing
Impairment
Specialization 1| Audio logy And Aural Rehabilitation 80
Paper 2
Specialization 1| Introduction To Speech And Speech Teaching 80
Paper 3 To The Children With Hearing Impairment
3. Specialization 2| Specialization 2| Method And Contents Of Marathi /English /Hindi 80Q
Papers Paper 1
Specialization 2| Groupl 80
Paper 2 Methods And Contents Of History And Geography
OR
Group2
Method And Contents Of Mathematics And Science
OR
Group3
Method And Contents Of Mathematics And Geography
Total Marks 720




B. Theory Part |1 (Total Marks80):

Particulars Marks Total
Tutorials 40
Test 40 80

11. Marksfor Practical (Part 111, Part IV & Part V) (Total Marks 800):

Practical Area Total Marks
Part Ill : Practice Teaching/ Classroom Placement 330
Part IV : Capacity Building of the Teachers Trage 170
Part V : Academic Skill Development 300
Total 800
Part 111 : Practice Teaching/ Classroom Placement:
Practical Area Total Marks
a. School Observation 50
b. Practice Lessons 180
c. Microteaching Lessons 40
d. IEP Lessons 60
Total 330
Part IV: Capacity Building of the Teachers Trainees:
Practical Area Total Marks
a. Language and Communication Skills of the teatriagrees 40
b. Disability orientation for the teachers in ingike schools 15
c. Evaluating learning environment in inclusive culs 15
d. Community Based Rehabilitation 30
e. Adaptation of teaching strategies and evaluation 20
f. Parent Empowerment 10
g. Visits to Rehabilitation institutes 20
h. Preparation of Teaching Aids 20
Total 170
Part V: Academic Skill Development:
Practical Area Total Marks
a. Language Assessment of the students with Helrpgirment 40
b. Audio logy and aural rehabilitation 90
c. Assessing and teaching speech 90
d. Psychology 30
e. Skill development in Sign Language OR Signede3ys 50
Total 300




12. Reappearing facility:

The student who fails in any paper may be alloveedppear in that particular paper only for a
maximum of 3 times within three years. If the shidiils to pass the examination after three
appearances, he/she will be expected to undergmtiree again.

13. Improvement of Marks:

The student will also be given opportunities fopnavement of marks in the particular examination
by reappearing in the specific paper in the nean@ration.

14. Transitory Regulations:

Whenever a course or scheme of instruction is adiung a particular year, two more examinations
immediately following thereafter shall be conductttording to the old syllabus / regulations.
Candidates not appearing at the examinations dindain them shall take the examinations
subsequently according to the changed syllabugulagons.

15. Teacher-Student Ratios:

The staff-student ratio in the area of Bdpdcial education may be 1:8, as per the RCI norms.
Considering the infrastructural facilitieseded for Special Education and based on the sasksas
supervising practicum, a maximum number®$idents may be admitted for the B.Ed Special
Education course inclusive of 3 seats foeifjn students.

16. Infrastructure Facilities:

Colleges of Education offering B.Ed (Hearing Impd) course should have necessary infrastructure
facilities such as the psychology laboratory, sogelaboratory, language laboratory, work experience
laboratory, computer room, etc. In addition to fnéastructure facilities, aids and appliances
necessary for the specialization Hearing Impairneamicerned should also be available. Moreover,
the institution should have a model school for drfeih with respective disabilities or all categories
attached to it so that the student teachers cam fvactice teaching during the course.

17. Certification as a Registered Professional:

It is mandatory for every teacher Completing B.Etedring Impaired) to obtain a “Registered
Professional Certificate” from the Rehabilitationu@cil of India to work in the field of educatioh o
Hearing Impaired in India. As continuous profesalogrowth is necessary for the renewal of the
certificate, the teachers as well as educators pecial education should undergo in-service
programme periodically to update their professickmaiwledge.

18. Award of Degree:
The University will award degree in B.Ed (Hearimgplaired) specialization in Hearing Impairment.
While issuing degree certificate, the Universityl wiearly spell out the area of specialization.dAn
methods selected by the candidate

19. Standard of Passing and Award of Class:



Grand Aggregate 70%| Aggregate 60% Aggregate 55%

Aggregate 50%

Examination Total and above and above and above and above
1° Class with | 1% Class Higher Second Il Class
Distn. Class

B. Ed. (Hearing Impaired

PART-I 720 468 and above 396 and above 360 anceaho860 and above
PART-II 80 52 and above 44 and above 40 and abow0 and above
PART-III 330 231 and above 198 and aboye 182 andeabl 165 and above
PART-IV 170 119 and above 102 and aboye 94 andeabgv85 and above
PART-V 300 210 and above 180 and above 165 angkeaho150 and above
TOTAL 1600 1120 and above 960 aaisbve | 880 and above| 800 and above
Percentage 70% 60% 55% 50%
20. Award of Class:

Percentage of Aggregate Marks CLASS

70% and above

First Class with Distinction

60% and above

First Class

55% and above

Higher Second Class

50% and above

Second Class

21. Internal Examination:

There will be a college level internal Assessmeam@ittee. As per university examination
norms. University should select one University lex@mmittee.

Moderate Internal practicalork.

This committee will



Contents of Theory Papers

PAPER -1
NATURE AND NEEDS OF VARIOUSDISABILITIES-AN INTRODUCTION 60 Hrs.

Objectives:

The student teacher is expected to acquire a lkasiwledge on identification and characteristics of
various disabilities such as

. Blindness and Low Vision

. Hearing Impairment

. Mental Retardation and Mental Illiness

. Loco motor, Neurological and Leprosy Cured
. Neuron-developmental Disorders

. Multiple Disabilities, Deaf blindness

OO, WNPE

Course Content

Part 1 Time Allotted Marks
Unit 1: Blindness and Low Vision.
1.1 Definition and Identification
1.2 Incidence and Prevalence
1.3 Characteristics
1.4 Causes and Prevention
1.5 Intervention and Educational Programmers
Unit 2: Hearing Impairment.
2.1 Definition and Identification
2.2 Incidence and Prevalence
2.3 Causes and Prevention 09 Hrs 12
2.4 Types of Hearing Loss and Characteristics
2.5 Modes of Linguistic Communication and Educagion
Programmers
Unit 3 : Leprosy Cured, Neurological and Locomotors
Disabilities:.
3.1 Definition and Classification
3.2 Incidence and Prevalence 09 Hrs 16
3.3 Causes and Prevention
3.4 Types, Classification and Characteristics
3.5 Intervention and Educational programmers

Part 2

10 Hrs 12

Mental Retardation

4.1 Definition and ldentification of Mental Retatia and
Mental lliness

4.2 Incidence and Prevalence, Causes and Prevention

4.3 Characteristics -Mild, Moderate, Severe, Protbu 09 Hirs. 12
4.4 Types and Classification of Mental Retardatdod Mental
lliness
4.5 Intervention and Educational Programmers
Unit 5: Learning Disabilities 08 Hrs.
5.1 Concept and Definition of Learning Disabilities
5.2 characteristics of LD
5.3 Etiological Factors 10Hrs 12
5.4 Types and Associated Conditions
5.5 Intervention and Educational Programmers
Unit 6: Autism Spectrum Disorders and Multiple h##ies(
Deaf Blind, Deaf MR) 13H
rs 16

6.1 Concept and Definition and Identification.
6.2 Characteristics




6.3 Causes and Prevention

6.4 Incidence and Prevalence

6.5 Types and Associated Conditions

6.6 Intervention and Educational Programmers

Reference books

1.

10.

11.

12.

13.

14.

15.

16.

17.

18.
19.

Proem, C. The adolescent and young adult ledétiming disabilities what are his needs? Whatlzae
needs of those abilities of children and youth.s&uThe Association for Children with Learning
Disabilities, 1967 pp. 142-148.

Byrne, M., Shervanian, C., Introduction to Coomicative Disorders. New York Harper & Row,
1977.

Mani, M.N.G., Techniques of teaching blindaten, New Delhi Sterling Publishers, 1992.

Jangira, N.K., & Mani, M.N.G., Integrated Edtioa of the visually Handicapped, Management
Perspectives. Gurgaon Academic Press, 1991.

Harely, R.K., and Lawrence, G.A., Visual Inipgent in the Schools. Springfield, IL Charles

Davis, (Ed.) Our forgotten children Hard-of hieg pupils in the schools. Minneapolis National
Support Systems Project 1977.

Overton, T. (1992). Assessment in Special Btioie An Applied Approach. New York McMillan.
Panda, K.C. (1997). Education of ExceptiortaldCen. New Delhi Vikas Publications.
Subba Rao, T.A. (1992). Manual on Developingh@nication Skills in Mentally Retarded Persons,
NIMH, Secunderabad.

Van Riper, C.A. and Emerick. L. (1990), Spe€cihrection-An introduction to speech pathology and
Audiology. Eighth Edition, Prentice Hall.

Taylor, R.L. (1993). Assessment of Exceptiddtaidents Educational and Psychological Procedures.
Boston Allyn Bacon.

Baine, D. (1988) Handicapped Children in Depilg Countries, Assessment, curriculum and
Instruction. University of Alberta, Alberta.

Longone, 3. (1990). Teaching Retarded lear@ersiculum and Methods for improving instruction.
Allyn and bacon Boston.

Narayan, & Kutty, A.T.T. (1989) Handbook foraimers of the Mentally Retarded persons. Pre-
primary level. NIMH, Secunderabad.

Peshwaria, R. and Venkatesan (1992) Behavioetalded children A manual for Teachers. NIMH,
Secunderabad.

Evans, P and Verma, V. (Eds.) (1990) Speciacktion. Past Present and Future. The Faimer Press.
Muricken, Jose S.J. and Kareparampil, G (198B)jsons with Disabilities in Society. Trivandrum
Kerala Federation of the Blind.

Myreddi, V. & Narayan, J. Educating Childreec8nderabad, NIMH

Narayan, J. Educating Children with LearningtdRms in Regular Schools, Secunderabad, NIMH.



PAPER - 2
EDUCATION IN INDIA: A GLOBAL PERSPECTIVE 60 Hrs
Objectives:
After studying this paper, the student teachereapected to realize the following
1. Explain the history, nature, process and phpbgmf education.

2. Spell out the aims and functions of educatioganeral and special education in particular.
3. Describe the various systems of education weittrence to general and special education.

4. Discuss the various roles of educational agsnniéndia.

5. Analyze the role of educational system in thietext of Modern Ethos like democracy, socialism and

secularism.
Course Content

Part 1

Time
Allotted

Marks

Unit 1: Definition, process and philosophy of education.
1.1 Definition and Meaning of Education

1.2 Aims of Education

1.3 Functions of Education

constructivism
1.5 Historical perspective of Education in Indial skbroad

1.4Philosophies and includes idealism, naturaligmnagmatism humanism ar

10 Hrs

d

16

Unit 2: Education and Various Commissions

2.1 Principles of education and special educati@hlaclusive Education

2.2 Aims, objectives and functions of special edincaand inclusive education

2.3 Direction and priorities of general and speedcation and inclusive education
2.4 Recent trends in Indian Education and spediat&ion and inclusive education
2.5 Education For All movement, Education throudtZentury,

10 Hrs.

12

Unit 3: Education in the Social Context.

3.1 Formal, Informal and Non-formal Education.

3.2 Functional literacy, continuous and Life LonguEation.

3.3 Community Based Rehabilitation including edigrat

3.4 Open Learning, Distance Education with refeeeiocGeneral and Special
Education and inclusive education

3.5 Value -Oriented Education.

10 Hrs

12

Part 2

Unit 4: Educational Agenciesfor the National Development
4.1 Educational challenges for economic and sooliigal development.
4.2 Role of home, community school, society, andsmaedia.
4.3 Role of Governmental and non-governmental dagesnic general and special
education. Such as -NCERT, SCERT, RCI, NCTE.
(a) Resource mobilization through funding agenaras$ concessions/facilities for
the disabled. Education

Trust Act, 1999, Biwako Millennium Framework and itmplications.
(c) International Legislation for Special Education

and International Non-Governmental Organizatiohk50s) such as UNICEF,
UNESCO, WHO, UNDP, Action Aid and CBM
4.5 International and national legislation incluglidNCRPD

(b) Various Commissions, Govt. Policies, Acts &utiemes such as NPE 1986,
POA, 1992, RCI Act 1992, IEDSS, Scheme, SSA 198PABt 1995, National

4.4 International organizations, National Instituter Handicapped, UN Organizatior

10 Hrs.

L]

16

Unit 5: Education and the M odern Ethos.

5.1 Democracy, socialism and secularism.

5.2 Constitutional provisions in human rights.

5.3 Equalization of educational opportunities.

5.4 Education and human resource development.

5.5 Planning and management of human resourceajaueht.
5.6 Environmental Education

10 hrs

12




Unit 6: Emerging trendsin Special and Inclusive Education. 10Hrs 12
6.1 Concept of impairment, disability (activity lii@tion) and participation restriction
and their implications

6.2 Concepts and principles of inclusion.

6.3 Inclusive Education a rights based model

6.4 Community linkages and partnership of inclusion

6.5 Role of special schools and special teachars&drs in facilitating inclusive
education

[v2)

Total 60 80
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. Steven. B. (1998). School and Society. Sagei¢ailns.
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PAPER -3

EDUCATIONAL PSYCHOLOGY AND PERSONSWITH DISABILITIES 60HTrs.

Objectives:

After studying this paper, the student traineeseapected to realize the following objectives:

1. Explain the Concepts and principles of growttl davelopment.
2. Describe the various theories of learning aed fimplications to the disabled.

3. Explain the concepts of intelligence and apgtudgeneral and with specific reference to the RWD

4. Explain the concept of personality and mentaltheand their implications to the PWDs
5 Define the meaning and techniques of guidancecandseling in general and with special reference t

the PWDs

Course Content

Part 1

Time
Allotted

Marks

Unit 1: Introduction to Psychology

1.1 Definition, Nature and Scope of Psychology.

1.2 Educational psychology: scope and relevangeneral education.

1.3 Role of educational psychology in special etiana

1.4 Theories of motivation, attention and percep#ad its application in
education.

1.5 Implications of the above with regard to spedisabilities

10 Hrs.

16

Unit 2: Growth and Development.

2.1 Meaning, Definitions and Principles of GrowtideDevelopment.
2.2 Influences of heredity and environment.

2.3 Stages of Development with reference to childvéh disabilities.
2.4 Developmental needs from infancy through adelets

2.5 Developmental delay and deviancies

10 Hrs

12

Unit 3 Learning.

3.1 Definition, Meaning of Learning and Concepiiation.

3.2 Learning -Domains and factors affecting leagnin

3.3 Theories of learning (behavioral, cognitive andial) , and their application
to special education

3.4 Memory and strategies for enhancing memory

3.5 Implications of the above with regard to vas@isabilities.

10 Hrs

12

Part 2

Unit 4: Intelligence, Aptitude and Creativity.

4.1 Meaning and definition of intelligence and ajte.

4.2 Theories of intelligence

4.3 Concept of Creativity, its process, charadiedaf creative people, and
teacher’s role in stimulating creativity.

4.4 Introduction to Psychological testing — objeesi, principles and tests of
intelligence, aptitude and creativity (SFB, DMT, $@-R, CPM/SPM,
DAT/BLAT, DST)

4.5 Implications of the above with regard to vas@isabilities.

10 Hrs

16

11



5
5
5
5
5

Unit 5: Personality. 10Hrs 12

.1 Meaning and Definition of personality.

.2 Theories of personality

.3 Frustration and conflict, defense mechanismsb&mavior deviations,
.4 Mental health and signs and symptoms of masaaient

.5 Implications of disabilities in personality assment.

6
6

6

Unit 6: Guidance and Counseling 10 Hrs. 12

.1 Meaning nature and scope of guidance and etingsand role of home. .

.2 Approaches and techniques of guidance andseting with reference to
various disabilities.

4 Vocational guidance, assessment, training)ywe&and perspectives

6.3 Discipline and management of class room behgroblems.

6.5 Yoga and other adjunctive aids.

Total 60 80
Reference books
1. Adams J.A. (1992). Learning and memory An intiicbn. Homewood, lllinois Dorsey Press.
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PAPER - 4

EDUCATIONAL PLANNING AND MANAGEMENT, CURRICULUM DESIGNING AND

RESEARCH 60HTrs.

Objectives:

=

2. Discuss the meaning, need and scope of eduahtimnagement.

3. Define the concept and meaning of curriculum iasttuctional strategies.
4. Explain the concept, meaning, scope and typeslatational technology.
5. Describe the need and scope of educationalrdsea

6. Discuss the meaning, scope and types of eduehivaluation.

. After studying this paper, the student teachezsexpected to realize the following objectives:

Course Content

Time
Allotted

Marks

Part 1

Unit 1: Educational Management

1.1 Definition, Meaning, Need, Scope of Educatidiahagement.

1.2 Concept and Principles of Institutional Plaignamd Management,
Admission with focus on zero rejection

1.3 Inspection, supervision and mentoring.

1.4 Institutional Organization, Administration aBdaluation.

1.5 Types of Leadership and Organizational Climate

10 Hrs.

12

Unit 2: Educational Technology.
2.1 Definition, meaning and scope of educatioeehhology and Information 4§
Communication Technology (ICT) and its impact oneation.

media in teaching and learning

2.3 Individualized instruction -Programmed instioicf computer assiste
instruction and interactive learning.

2.4 Environmental modifications and use of assestechnology for person
with Disabilities & Barrier free environment.

2.5 TLM: Importance, need and guidelines on usdld¥l with reference to
various Disabilities.

2.2 Role and types of audio-visual aids in teachamgl application of multi

10 Hrs.

16

Unit 3: Instructional Strategies

3.1 Theories of instruction — Bruner and Gagne.

3.2 Approaches to instruction -cognitive, behavicad eclectic.

3.3 Design instruction -macro design.

3.4 Organizing individual, peer, small group, lagyeup instructions.

3.5 Teaching materials -aids and appliances, @t@ipment -development

10 Hrs.

12

Part 2

Unit 4: Curriculum

4.1 Definition, Meaning and Principles of Curricoiy

4.2 Principles of curriculum development and dibgbivise curricular
adaptations.

4.3 Curriculum planning, implementation and evabrat- implications for
disabilities and role of teacher.

4.4 Types and importance of co-curricular actigitie

4.5 Adaptations of co-curricular activities.

10 Hrs

12

Unit 5: Educational Research
5.1 Definition, Need and scope of educational netea
5.2 Principles of Research in Education.
5.3 Types of research - fundamental, applied atidrac
5.4 Tools of research.
5.5 Overview of research studies in special edocati India.

10 Hrs.

12
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Unit 6: Educational Evaluation. 10Hrs 16
6.1 Definition, Meaning, scope and types of evatumat

6.2 Various types of tests.

6.3 Characteristics of a good test

6.4 Descriptive statistics - measures of cengnadléncies (Mean, Median,

6.5 Presentation of data - graphs, tables andatiagr

Mode); Standard Deviation, Rank Order Correlation.

Reference books
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Education Past, Present and Future, The Falmes.Pres
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SPECIALIZATION PAPERS PAPER - 1

FACILITATING DEVELOPMENT OF LANGUAGE AND COMMUNICATION SKILLSIN

CHILDREN WITH HEARING IMPAIRMENT 60 Hrs.

Objectives:

After studying this paper, the student teachereapected to be able to:

1. Describe the importance of various aspectseelet the concepts communication and of language.
2. Explain various methods, principles and techesgof language teaching / development

3. Discuss the roles and responsibilities of théoua functionaries in language development

4. Describe various models and ways to developaaréss literacy skills.
5. Describe the theoretical base of language assets

Course Content

Time
Allotted

Marks

Part 1

Unit 1: Communication and L anguage - Definition and Scope.

1.1 Definition and scope of communication.

1.2 Definition, nature and functions of language

1.3 Biological and psychological foundations ofgaage

1.4 Prerequisites and developmental phases inmpaiied children.

1.5 Concept of critical period and early interventfor language acquisition

8hrs

12

Unit 2: Communication
2.1 Principles of developing language in the HI
2.2 Options in Linguistic Communication for the ¢fhilosophy, justification,
advantages & disadvantages, types & programmindia)
a) Oralism -Auditory Oral Education (AOE), Ataty Verbal Education (AVE)
(Unisensory and Multi-sensory Approaches)
b) Total Communication (TC) (simultaneous akspeech and Sign System)
c) Educational Bilingualism (use of Sign Lamge and literacy of verb
language

1=

8 Hrs.

12

Unit 3:Methods and Techniques Of teaching L anguage
3.1 Methods of teaching language to children widakhg Impairment
a) Natural method: Concept and the principles (Grb®77 & others)
b) Structural method: Concept and the priesiffeg Fitzgerald key and APPLE
TREE)
c) MRM and Other Combined Method: Conceptr&élples (Uden 1977 and
others
3.2 Techniques of teaching language to children witlarihg Impairment:
a) News/Conversation b) Story telling c) Directethaty d) Visit e) Free play
f) Picture description g) Dramatization h) Poemdmseen passages
3.3 Role of Text Book in School Education with speceference to HI and inclusiv

set up.

14Hrs

e

16
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Part 2

Unit 4: Role of Functionaries 12 Hrs.

4.1 Functionaries: Families, professionals / Paodegsionals community and medial

4.2 Role of team work and Parent-teacher partrerghithe process of langua
development

4.3 Importance and methods of parent guidance,sabimg and home-training

4.4 Sociological implications: attitudes of siblsmgeers, parents, teachers and
community

4.5 Community awareness and role of care giverssidential special

je

12

Unit 5: Literacy: Reading and Writing 12 Hrs.
5.1 Literacy: meaning and pre requisites; challengiéh children with HI
5.2 Models of reading (Top Down, Bottom-Up & Intetige)
5.3 Reading readiness (pre-reading skills)
5.4 Development of independent reading comprehensio
a) Goals and Importance of Reading
b) Classification of Reading —
b.1) According to goal - (Functional, Recreatiofm@medial and Developmenta
b.2) According to Method - (Loud Reading, SilenaRmg)
c) Methods of Teaching, Reading - Traditional amté&ht Methods.
5.5 Development of writing
a. Prewriting skill development
b. Development of writing {look and write: copyinigsten and write: dictation,
prompted writing, memorized writing, independepiistaneous writing}
c. Assessment of writing: various parameters lika@pctivity, complexity, surface
mechanics etc

N

14

16

Unit 6: Assessment of language at different levels12 Hrs.

6.1 Meaning, definition and scope of language assest (vocabulary and syntax)

6.2 Language assessment & language text book eaoninSimilarities and
Differences

6.3 Types of assessment (Standardized/ formaknrebtests and their selection)

6.4 Teacher Made Tests at different levels

6.5 Classroom assessment techniques

6.5.1 Knowledge based/language based

6.5.2 Open ended/close ended

6.5.3 Direct/Indirect/inferential

12

Total

60

80
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PAPER - 2

AUDIOLOGY AND AURAL REHABILITATION

Objectives:

After studying this paper, the student teachereapected to be able to:
1. Describe the Anatomy and Physiology of the ear.

2. Describe the theory behind Operating an Audiemand assessing the hearing loss in adults, gfant

and children.
3. Explain the functions, types and parts of hepaiils.

4. Enumerate the use of hearing aids to comperigatdhe hearing impairment and development of

language.

60 Hrs.

5. Discuss the concept, need and stages of auditonyng to facilitate development of spoken laage

6. Link the above theory with educo-audiologicaliss and decision making

Cour se content Hours | Marks.
Part 1

Unit 1: Hearing M echanism 10 Hrs. 12
1.1 Basic Anatomy and Physiology of hearing mecrani
1.2 Types of hearing impairment (hard of hearirggafdpre-lingual, post-lingual

sensory-neural, conductive, Functional, Central)
1.3 Hearing loss - prenatal, perinatal, postnatakes, prevention
1.4 Early identification of hearing loss - its inrf@nce, tests (subjective and

objective) and other methods available.
1.5 Impact of earlier identification / intervention overall development.
Unit 2: Audiometry 12 Hrs. 16
2.1 Sound, propagation of sound and parameteisuoics zero dB reference for

pressure and power
2.2 Pure tone audiometry and speech audiometryofus@sking parts and use

of audiometers
2.3 Free field audiometry, aided and unaided auding
2.4 Interpretation of audiogram, concept of spdeaiana, basic and educational

implications
2.5 Case reports and their interpretation in rehatio educational decisign

making like mode of communication, type of eduaadio setting and

educational goal setting etc
Unit 3: Amplification Devices and Cochlear implant. 8Hrs 12
3.1 Parts of a hearing aid, their functions
3.2 Types and trouble shooting of hearing aids DAL(Body worn, B.T.E., in

the ear and Programmable hearing aid); and Paresrfetedetermining good

quality of Hearing aids
3.3 Training parents regarding use, care and maant® of hearing aids.

Part 2

Unit 4 Ear Mould
4.1 Importance of ear moulds,
4.2 Types of ear moulds
4.3 Care and Maintenance of mould.
4.4 Recent Development in medical intervention, ldear Implant: Important,

meaning, types and importance.
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Unit 5: Setting up and Audiological Management of special and inclusive

classrooms

5.1 Setting up of a classroom for children with riveg impairment and
Classroom acoustics: S/N ratio, ways to improve it

5.2 Adjustments of children with various degretss in one group

5.3 Classroom amplification devices, Group: harcevgystem, induction Loo
system, FM system, infrared system, Individualespetrainer

5.4 Care and Maintenance of all group hearing ystesns

5.5 Comparison between group hearing aid systechénaividual hearing aids

12 Hrs.

16

Unit 6: Auditory Training.

6.1 Auditory training: definition, meaning and seppnd benefits of auditory
training and auditory physiology, 7 sound test.

6.2 Stages of Auditory Training-Detection, discmaiion, identification,
comprehension using gross sounds, environmentadscand speech

6.3 Discrimination and comprehension of non speathspeech sounds using
segmental, non segmental and supra segmentaldeatur

6.4 Importance of Auditory training in the comprekien of spoken language

6.5 'Auditory learning' listening training and wensory approaches

12 Hrs

16

Reference books

1. Brown, R. A first language the early stages. Badge, M.A. Harvard University Press. 1978.

2. Dale, P. Language development, New York HolteRart & Winston 1976.

3. Templin, M., Certain language skills in childréfinneapolis University of Minnesota Press, 1957.

4. Trantham, C., & Pederson, Normal language dewedémt. Baltimore Williams & Wilkins Co., 1976.

5. Byrne, M., Shervanian, C., Introduction to Conmigative Disorders. New York Harper & Rwo, 1977.

6. Emerick, L., Hatten, J., Diagnosis and evalumiiospeech pathology. Englewood Cliffs, NJ Prestic

Hall, 1985.

7. Travis, E. (Ed) Handbook of speech pathologyl&rood Cliffs NJ Prentice Hall, 1971.

8. Winitx, H. From Syllable to conversation. Baltire: University Park press, 1975.

9. Stark, 3. Reading failure: A language basedlprobAsha, 1975 17, 832-834.

10. Jeffers & Barley, N., Speech reading (Lip regdli Spring field, IL Charles C. Thomas, 1975.

11. O’rourke, T., A basic course in manual commatan, Siller Spring MD National Association of the

Deaf, 1970.

12. Sanders, D.A., Aural Rehabilitation. Englewdidfs, N.J: Prentice-Hall, 1971.

19



PAPER -3
INTRODUCTION TO SPEECH AND SPEECH TEACHING
TO THE CHILDREN WITH HEARING IMPAIRMENT

Objectives:

After studying this paper, the student teachereapected to realize the following objectives:

1. To acquaint the student teacher with the Anatand/Physiology of the Articulatory system.

2. To acquaint the student teacher with the nodeeélopment of speech.

3. To acquaint the student teacher with the devedoq of speech in a Hearing Impaired child.

4. To acquaint the student teacher with the dissritethe speech of Hearing Impaired children.

5. To acquaint the student teacher with methoad®wkcting the disorders in the Speech of the
Hearing Impaired, individually and in the classroom

Cour se content Hours Marks

Part 1

Unit 1 Speech Mechanism 10HTrs. 12

1.1 Definition and functions of Speech

1.2 Anatomy and Physiology of the Respiratory, Rtory,
Articulatory, Resonatory systems

1.3 Speech as an overlaid function

1.4 Mechanism of breathing, breathing for speeobakcord
adjustments

1.5 Prerequisites for the production of speech

Unit 2: Normal Speech - Production and Reception. 10Hrs 16

2.1 Characteristics of Speech, , parameters othpee

2.2 Segmental, Non-Segmental and Supra-segmepdtasof
speech (voice, duration, pitch, loudness, qualitythm, rate,
intonation, stress, accent, phrasing, pause)

2.3 Speech Intelligibility: meaning, assessmentianmovement

2.4 Multi-sensory speech reception: hearing-ondaring and
vision, hearing and touch, vision and touch

2.5 Technology for assessment and teaching of bpeec

Unit 3: Phonetics. 8Hrs 12

3.1 Definition of phonology and phonetics

3.2 Description and classification (Vowels, Coraus and
Diphthongs) of Speech sounds

Unit 4: Speech Corrections 4 8

4.1 Introduction to I.P.A. with reference to phoreenof regional
languages

4.2 Relevance of Phonetics in the correction oéspaf Hearing
Impaired children

4.3 Speech profile of typical Indian children withearing
impairment
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Unit 5: Speech Perception, Production and Evaluation

5.1 Perception of Speech with and without Heariidy A
Development of speech in a child with the

hearing impairment

5.2 Description and classification of speech epresent in the
speech of a hearing impaired child (Problems redgid voice,
articulation, breathing or supra-segmental)

5.3 Assessment of voice - vocalization, durationdhess, pitch
and voice quality

5.4 Assessment of speech sounds (articulation) spwensonants
diphthongs

5.5 Planning for correction of the error detecteesson Plan)

12 Hrs.

16

Unit 6: Remedial Measures.

6.1 Models of speech teaching (developmental amectional)

6.2 Stages of speech teaching developed by Ling ()

6.3 Consonant and vowel correction: Place, manmegvaicing;
deviant patterns

6.4 Use of auditory global method and multi-sensggroach and
electronic visual, (Such as voice lite, mirror)tiie aids for
development /for correction of speech

6.5 Individual speech teaching and classroom spdeahhing
activities

12 Hrs

16
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TWITATASI -R UUT %

Content cum Methodology / English Education Methodology

W { AT Ugelt

AT anfaeeT T
Unit ¢ : Content cum Methodology in teaching learning of Ity
language. Concept, Nature, Importance, Need |and®
Implementation.
Unit 3 : English language and its structure, sub-systensskild ¥ R
place of English in school curriculum.
Unit 3: Pedagogical analysis of English (Nature, Need, dipies 9
and objectives of teaching)
Unity:  Methods, Approaches, Techniques of teaching English
Grammar - Translation, Dr.West's new, Direct Methad
structural Approach, Communicative Approach, Prose,¢ R
Poetry, Grammar, Compositions and linguistic items,
language skills and general techniques
Unity : Evaluation Procedure. ¥
Unit & : Audio-Visual Aids and New technology. ¥
Unit v : Characteristics of good English teacher. ? &
Unit ¢ : Curriculum Adaptation and Text Book. )
Total 30 ¥o
fartz
CONTENT:
Unit R : English Grammar (Parts of Speech, Types of sentence
Tenses, Degrees, Voices, Singular- Plural, Cas&kdfiar 2R &
etc.)
Unit 20 : Rules of writing English, Letter and Story Writing. g &
Unit 22 : From class text Books V to X - Idioms and Phrases. R ¢
Total 30 ¥o
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