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PREAMBLE

Both, Indian society (and hence) the Indian schsyatem are full of strengths and challenges tr
essence of which is diversity. Coming together wdiverse background is part of ourgrowing up ani
functioning in the society as adults. But how dme tlassrooms which are known to be miniatur
societies and future societies handling this contaggether currently? This is one of the key questio
waiting to be addressed at macro as well as mevel Itoday. As we take the credit (and pride) o
managing some of the obviously visible diversiigge well, it is high time that we move on to degl
with lesser visible diversities in classrooms. \das subtle diversities are waiting to be identiftad
classroom teachers if not

Bytheorists and experts — dealing with these waline only after acknowledging them systematically
Diversities related to learning styles, multipléeiligences, personality profiles or study habits @& few
of the factors yet to take their due places insfa@m activities. Similarly diversity of abilitiesnd
hence of the related educational needs, too anegad be addressed properly in Indian classrooms.

This curriculum has been developed to empower pieeial teachers/educatorsto ensure education
students with disabilities in an inclusive, riglased and barrier freeenvironment. It is in tundlite
reforms in Indian education and teacher educatymtemin general with specific reference to NCTE
Notification of December 2014. It intends toplaeadher education preparation in special education
the rights- perspective of thelarger pictuiidhe prime intention is to develop a task force of the
specialteachers/educators who can deliver the best in_all settings. inclusive, special, open or
homebased and in_all the roles. classroom teacher, resource teacher, itinerant teacher or
crossdisability teacher facilitators.

This document proposes the program structure ferdiration of two years so that a widerange c
knowledge and skills can be inculcated in trairaehers during the program.Difference in philosephi
and theories between special and general eduaagiea to bebridged and special educators and teach
trained to collaborate to meet diverse needs iGldssroom.

The program structure readies them for embarkingaofulfilling professionaljourney spurred by
refection and practices. Moving away from ‘show &gltl to ‘learningby doing’, the course will be ik
oriented, and offer various opportunities of int¢i@n withself, students, schools and communities.

The curriculum attempts at striking a balance betweore knowledge (theory and pedagogy)and skill
cross disability knowledge and skills, as well asadility specific knowledge andskills. The role of
special educators has changed dramatically, wihifa from directprovider of instruction to facélitor
and consultant. A teacher would need the firsbéekillsto develop a basic understanding of cuttin
transaction and content pedagogicalknowledge akasethange agent, collaboration, communicatio
and time managementskills. Provision of the secsed would be required, since cross disabilit
expertise is morerelevant within the framework élusion; and a teacher would need the third s
tospecialize in one of the disabilities particulaidr serving the needs of children with specifsability

in inclusive as well as special setting.

Inclusion is at the educational centre stage tatalhence the role of special and generalteacleed n
to be operational zed systematically. To give thegmm more pragmaticrelevance, issues related
projected needs, employability, career and higldeicationoptions and entry level eligibility are giv
serious consideration so the opportunities for @speeducator are at par with teachers in gener
education. It is expected that so farseparatedrgeaed special education would initiate more leflat
collaborations with eachother to fulfill the glolmjective of EDUCATION FOR ALL.

ThisBachelor of Education Programme B.Ed.special Education (H.l.) is a psitesl course that
preparesteachers for upper primary (Classes VI}VBecondary level (classes IX-X) and highe
secondary level (classes XI-XIl) for Special andllisive schools.

2



2.

ELIGIBILITY FOR ADMISSION

(@A candidate should have passed the Bachelor's B#dester Degree in Sciences,Socia
Sciences/Humanities/Commerce of Savitribai PhulaePuniversity or of anyother recognized
university with at least 50 % marks. Or BachelorEngineering/Technology/Agriculture with
specialization in Science and Mathematics of acpgaizedUniversity with at least 55 % marks.
S/he should have offered at least one school subjethe first and/or second degree level as
principal or subsidiary or allied or optional sutije(School subject means the subject included |
the syllabus of Secondary/Higher secondary levStafe/ Central Education Board in India

For Foreign students the Maharashtra State Governma rules will be applicable.

(b)The reservation and relaxation of 5 % marks willgbeen to the candidates belonging to S.C. / S.T
V.J.N.T. / O.B.C. /P.W.D. and other notified catege asper the Maharashtra State Governme
Rules.

Admission procedure

Admission to the eligible candidates shall be mademerit on the basis of marksObtained in th
qualifying examination and/or in the entrance exwton or as per theSelection procedurelay down
the State Government of Maharashtra and PraveshtdayaSamiti, Mumbai from time to time.

Eligibility Norms for appearing B.Ed. examination

Student teacher should have kept two terms witleagt 80 % attendance in theSessions (for both tl
years) conducted in the college in which s/he h&ert admission. S/he should have completed all tl
practical and other work expected in the syllalmghe satisfaction of the Principal. S/he shouldeha
obtained such a certificate for both the years ftbm Principal of the college. Unless and untiles/h
obtains such a certificate, s/he will not be alldwe appear for University examination.

Medium of Instruction

Medium of Instruction at the B.Ed. course will beatdthi or English or Hindi (As per availability in
college)

Medium of Answer

The candidate appearing for the B .Ed. examinatifirhave the option of answeringall papers eitimer
English or Marathi or Hindi . This option can beegised course wise and not section wise or questi
wise.

The medium of answering the paper for course indé&fatanding disciplines and school subjects’ an
‘Pedagogy of school subjects’ (language course) b in the concerned language / English
Marathi/Hindi

Objectives of the Course

The B.Ed.Special Education programme aims to devésachers for children with disabilities for
various settings. (Including Inclusive, Special,e@pSchool and Home Based Education). The B.E
Special Education (Hearing Impaired) course wikgare human resources to enable them to acqu
knowledge and develop competencies and skills tparneducation and training effectively to all
children including children with special needs.



After completing B.Ed. Special Education (HI) pragme the student —teachers will

a. Acquire knowledge & skills about human developmeoontemporary Indian education, and
pedagogy of various school subjects and assesgaordaarning.
b. Acquire knowledge & skills about nature and edwral needs of children withSpecific disabilities.
c. Develop conceptual understanding of education prons and skills for working with children with
various disabilities in Special and inclusive sej$.
d. Enhance knowledge and skills for professional dgwelent.
% of % of
Sr. Theory time for| % of . time For % of Marks
No Year Hours Marks Theory | Marks PL%CJLZal Marks Practical For Practical
courses courses
1 Year 480 750 40% 60% 670 550 56% 44%
I
2 Year 480 700 40% 60% 670 600 62 9 38 %
Il
8. NOMENCLATURE
Nomenclature of B. Ed. Special Education coursesilshbe as per UGC Notification of 2009 and 201-
the new nomenclature will be B.Ed.Spl.Ed.(HI).
9. General Framework of the Course
The B.Ed special education.(lifl)two years degree programme consists of 1) éave papers 2) Four
cross disability papers 3) Five Disability Spe@ation courses and 4) Three professional developme
Papers. All together Seventeen theory papersandditfarent practical areas. Practical part E csissi
of two Practical Areas E1 and E2. Practical Patbisist of two practical areas D1 and D2
10. Duration of the Course
Duration of the programme will be of two years. Eaear will have 200 working days with 1200
working hours. All together 400 days and 2400 haxsluding admission and examination days. Th
distribution of working hours for the theory andgitical are as follows
11. Distribution of Time for Theory and Practical Work

Code Area Courses Creditg Marks
A THEORY: Core courses 5 20 500
B THEORY: Cross Disability & Inclusive 6 12 300

Education courses (including optional
courses)
C THEORY: Disability Specialization Courses 5 20 050
D | THEORY: Enhancing Professional Capacities/ 3 6 150
Professional Development Courses (EPC)
E Practical area Disability Specialization E1+E2  +E2 20 500
F Practical Area D1+ D2(Practice Teaching andD1+D2 26 650
School Attachment /School Internship
Total 24 104 2600




12. COURSE AT A GLANCE:STRUCTURE FOR 2 YEARS

a) AREA A: CORE COURSES

Al | Human Growth & Development

A2 | Contemporary India and Education

A3 | Learning, Teaching and Assessment

A4 | Pedagogy of Teaching Language Hindi/Marathi/Engligimy one)
A5 | Pedagogy of Teaching school subject ( Sciencehamaatics / History Geography) Any one

b) AREA B: CROSS DISABILITY AND INCLUSION

a. All trainees will learn about all disabilities (ibwy, practical as well as field engagement) an
specialization in any one disability Hearing Inmedl

b. Institutions/organizations offering B.Ed.Spl.Ede axpected to decide other than specializatic
areaoutof VI/HI/MR /LD /MR (ID) / ASD / MD.

c. In case of teacher trainees with disability; theicé of two optional courses from B-10 or B-11

can be on case to case basis (e.g. Students vatlaMmpairment may opt for courses related t
Braille Only across B10 & B11).

B6 | Inclusive Education

B7 | Introduction to Sensory Disabilities (VI, Hlebf-Blind)

B8 | Introduction to Neuro Developmental Disabilit¢®, MR(ID), ASD)
B9 Introduction to Locomotor & Multiple Disabilés ( CP, MD)

B10 | Skill Based Optional Course (Cross Disability andldision) ( Any one)
B11 | Skill Based Optional Course (Disability Specialiaa) ( ANY One)

B 10: Skill based Optional Course (Cross Disabit and Inclusion) ANY ONE

Guidance and Counseling

Early Childhood Care & Education
Applied Behavioral Analysis
Community Based Rehabilitation
Application of ICT in classroom
Gender and Disability

Braille and Assistive Devices

QMmO |w| >

B 11: Skill based Optional Course (Disability Spaalization) ANY ONE

Communication Options: Oralism/Oral Rehabilitati®& Auditory Verbal Approach
Communication Options: Manual Options (Sign Syst8ign Language)
Augmentative and Alternative Communication

Management of Learning Disability

Vocational Rehabilitation & Transition to Job €daent

mo0|m >




c) AREA C: DISABILITY SPECIALIZATION COURSES

d)

Area for specializatiorearing Impairment

C12 | Assessment and Identification of Needs

C13 | Curriculum Designing, Adaptation and Evaluation
Cl4 Intervention and Teaching Strategies

C15 | Technology and Disability

C16 | Psycho Social and Family Issues

AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES (EP C)

D17 | Reading and Reflecting on Texts
D18 Drama and Art in Education
D 19 | Basic Research & Basic Statistic

PRACTICAL AREA E : PRACTICAL RELATED TO DISABILITY

Area E1- Cross disability and Inclusion ( Part aéa B)
Area E2- Disability Specialization ( Part of Ar€a

AREAF: PRACTICE TEACHING (D1) AND FIELD ENGAGEMENT/ SCHOOL ATTACHMENT/

13.

14.

INTERNSHIP (D2 = F1+F2+F3)

F1. Main disability special school (Related to Af@a
F2. Other disability special school (Related toaAB)
F3. Inclusive school (Related to Area B & C)

CHOICE BASED CREDIT SYSTEM

Learning load per credit = 23Clock hours

(450 Clock hours Classroom Interactions +30 Cloalrh for Assignment and self-study)
Marks per credit = 25 marks

The total hours for BED programme are 1200 for egedr. Out of which 450hours are forface to fac
interactions in the classroom and 750 hours@rpreparatory work.

INTERNAL EVALUATION
First Year:

For Continuous Assessment One Actiwiiritten Examination(2Tutorials of each subject andone
test) should be organized during the year for the GesiBED 101 to BED 109. Other activity will be
the different practical work given in areas undactecourse, E1 & E2 (BED301, BED 302) as well a
D1,D2,(BED401,BED 402)

Second Year:

For Continuous Assessment One Actiwilsitten examination (1Tutorial and 1 Presentation d each
subject andone testshould be organized during the year for the Geaig&D 201to BED 210 Other
activity will be the different practical work givem areas under each course, E1&EBED 301
BED302) as well as D1,D2BED 401, BED 402)



15.

16.

GRADING SYSTEM
Marks Grade Grade Point

Marks % Grade Grade Point
80-100 O : Outstanding 10
70-79 A+ : Excellent 9
60-69 A : Very Good 8
55-59 B+ : Good 7
50-54 B : Above Average 6

0-49 F : Fall 0

B.Ed.Special Education(H.l.) Examination Ruls:

1

Assessment shall consist of Continuous Assess(@ht and Year End Examination(YEE) with
20% and 80% weightage respectively for BED 101EDB 09 and BED 201 toBED 210.

Assessment shall consist of Continuous Assedsii@h) of complete weightage i.e.100% for
practical courses i.e. BED 301 & 302 as well aPB®B1& 402 for both years.

The concerned teacher is responsible for conalugtevaluation towards CA and shallannounce
the beginning of the course about the mechanismdsrunhich CA would takeplace. However, the
YEE shall cover the entire syllabus prescribediiat course.

The CA towards 20% marks will be a continuousivagt written test and two Tutorials
/presentations per subject willbe conducted.

a) It is mandatory for a teacher to hand over the ssexk C.A. answer sheets to the
respectivestudents will before the commencementiseo¥ EE.

b) It is also mandatory to declare the score gainedllyhe students in a course towards CAon th
notice board duly signed by the concerned teachitreccourse and the Principal

YEE for the remaining 80% marks will be conductsdSPPU for BED 101 to BED 109 and BED
201 to BED 210.

A student has to obtain 50% marks taken togeth€A and YEE with a minimum of50% in each of
these separately.

A student will have to obtain a minimum aggregait®&0% marks in each course to becounted fc
the minimum number of credits required for the ctatipn of the program.

If a student misses an internal assessment eationinhe/she will have a second chancewith th
endorsement of the Principal in consultation with toncerned teacher. Such asecond chance sl
not be the right of the student.



17.

9a)

9b)

9¢)

ad)

9e)

of)

99)

10

11

12

13

If student is declared as "Pass" in a coursead& other than F), then he/she
cannotchoose/reappear that course unless appesuiiey "CLASS/GRADE IMPROVEMENT"
forYEE only.CA is not available for a course in wiithe student has been declared as "PASS"

If student is declared as "FAIL" (Grade F) inaurse, then the student is allowed tochoose su
a course, with CA and YEE both, only in a year imak the course isconducted, irrespective @
the previous score in CA.Otherwise, the student agpear only for YEE in that course in any
of thefollowing/forthcoming year, provided that teudent has scored at least 50% of thetot.
100% in CA.

In case of 9 (b), the maximum duration avaddaio register/reappear for a coursewill be a
follows.

# 2 years B.Ed. Program — Up to 4 (four) years (i.@ student is registered/admittedfor first
year in 2015-16, then the student is allowed tistegreappear up to year2018-19)

In the case of 9 (b), the number of attempil(eling registered for first time)available to
register/reappear for the course would be 3(thwab), subject to 9 (c).

In an exceptional case, if there are sufficremhber of students who wish to registerfor a ogurs
for CA and YEE both in which they have failed, theuch a course canbe conducted in th
immediate following term only, in addition to theuwsesconducted in that term. In this cas
student should pass in at list 50 % of papers m@ampapers in each year.

If the student have failed again in immediaart then he will allowed to attend theory cours
periods and complete practical courses of secoadwih fulfilling attendance and all required
criteria. But he will not allow to appear for finBIEd Special Education Examination conducte
by university till the clearance of all the firstar papers.

College will maintain all internal assessmeatords of such students and will send it t
university when he or she clears his or her firsanin this situation student should have
complete his or her B.Ed Special education in $tijgd time of Four Years to complete the
degree as given in 9c

The student will be finally declared as failédhie minimum numbers of creditsare not earne
within a total period of Four years from the timeaolmission, afterwhich, such a student will
have to seek fresh admission as per the admissies prevailingat that time.

A student cannot give second year final exananat she/he fails to complete 50% creditsof the
total credits expected to be ordinarily completethnv first year.

There shall be a revaluation of the answeptdf YEE as per Ordinance No.134 A& B, but no
of CA.

While marks will be given for all examinatiorieey will be converted into grades. Theyear en
Grade sheets will be generated by using marks aadeg and the finalgrade sheets an
transcripts shall have grade points average arad pmrcentage ofmarks (up to two decima
points). The final grade sheet will also indicdte hame ofCollege/ Teacher Education Institut
to which the student is registered.

Assessment and Grade Point Average

1. The system of evaluation will be as followssach CA and YEE will beevaluated in terms of nsark

The marks for CA and YEE will be added to convetbiagrade and later a grade point average.
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There is no grade independentlyfor CA or YEE.
2.Result of a student will be declared for eachr yéi@r the YEE only.

3.The student will get a Grade Sheet with totablgeaearned and a Grade PointAverage, after earn
the minimum number of credits towards the completod theB.Ed.special education prograrn
(subject to 9)

4.Marks/Grade/Grade Point w.e.f. AY 2015-16 (10nP&icale):

Marks % Grade Grade Point
80-100 O : Outstanding 10
70-79 A+ : Excellent 9
60-69 A : Very Good 8
55-59 B+ : Good 7
50-54 B : Above Average 6

0-49 F : Fall 0

Remarks: There will be no grade point below 6 asssandard is 50%.

5.Final Grade w.e.f. the AY 2015-16 (10 Point Stale

Grade Point Average Grade
09.00 — 10.00 O
08.50 — 09.00 A+
07.50 — 08.49 A
06.50 — 07.49 B+
06.00- 06.49 B
00.00-05.99 F
Formula:
WeightedGPA = The sum of (Units of Credits)XGrade&Points

Total Number of Credits of the Course

Remark:

a)B+ is equivalent to 55% marks and B is equivaleriO% marks.

b) There will be no grade below B (other than Fpassing standard is 50% orGPA 6.00 and above



6. If the GPA is higher than the indicated uppenitlin the three decimal digit, then higher finahde
will be awarded (e.g. a student getting GPA of Z.4%ay be awarded ‘A’ grade). (Applicable for
grades other than F)

7. There will be only final compilation and modéoat at GPA (Final) level done at the University.
While declaring the result, the existing relevardimances are applicable. There is also a provisic
for verification and revaluation, subject to théersiapplicable at that time.

8. For grade improvement for two year program, etdidvill have to reappear for YEE only in the
courses comprising a minimum of 20 credits. Theseses will be from the Parent College only ir
which the student has earned the credits. A stuthenbpt for the Grade Improvement Program onl
after the declaration of earning minimum numberk@&dits and completion of the B.Ed. Progran
(subject toB.Ed. Exam Rules 9) within the periodvad years from the completion of program.

9. The formula for GPA will be based on Weightedefage. The final GPA will not be printed unless
a student earns a minimum numbers of credits othteofotal 104 credits.

10. The description for the grades is as follows:

O: Outstanding: Excellent analysis of the topic, (80% and abowe)lXate knowledge of the primary
material, wide range of reading, logical developtmahideas, originality in approaching the subject
Neat and systematic organization of content, elegad lucid style;

A+:Excellent: Excellent analysis of the topic (70 to 79%) Aaterknowledge of the primary material,
acquaintance with seminal publications, logicalalegment of ideas, Neat and systematic organizatic
of content, effective and clear expression;

A: Very Good: Good analysis and treatment of the topic (609&BAlmost accurate knowledge of the
primary material, acquaintance with seminal pubiies, logical development of ideas, Fair anc
systematic organization of content, effective aledicexpression;

B+: Good: Good analysis and treatment of the topic (559%b
Basic knowledge of the primary material, logicalvelepment of ideas, Neat and systemati
organization of content, effective and clear exgices

B: Pass Some important points covered (50 to 54%)
Basic knowledge of the primary material, logicalvelepment of ideas, Neat and systemati
organization of content, good language or expressio
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Outline Of The Two years Programme

YEAR |
S. Part No. Particulars Marks for | Allocated | Marks for | Allocated
No. Yearl Hours Year 2 Hours
Part 1 Theory 600 450 560 450
2 | Part2 (Izseti?’ut.) 150 30 140 30
i a2 B B B e
Area E E1+E2
4 | Part4d Classroom Teaching an]
Practical School attachment/ D1 200 D1 300 D1 250 | D1 300
Area F internship D2 100 D2140 | D2100 | D2 140
D1+D2
Total 1300 1200 1300 1200
Course Course title Credits Marks
AREA A: CORE COURSES
101 | Contemporary India and Education 100
102 | Learning ,Teaching and Assessment 100
103 | Pedagogy of Language Marathi/Hindi/English 4 100
104 | Pedagogy of School Subjects Science/Maths/ifi€eography (ANY ONE) 4 100
AREA B: CROSS DISABILITY AND INCLUSION
105 | Inclusive Education 2 50
106 | Introduction to sensory disabilities (VI, Hle&f-Blind) 2 50
107 | Introduction to Neuro Developmental Disabisti¢&D, ID (MR), ASD) and 2 50
AREA C: DISABILITY SPECIALIZATION COURSES
108 | Assessment and Identification of Needs 100
109 | Educational Intervention and Teaching Strategie 100
AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES (EP C)
AREA E: PRACTICAL RELATED TO DISABILITY
301 | Practical: E1 5 125
302 | Practical: E2 5 125
AREA F: FIELD ENGAGEMENT/ SCHOOL ATTACHMENT/ INTERN  SHIP
401 | Practical D1 10 200
402 | Practical D2 (F1 + F2 + F3) 4 100
Total 52 1300
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YEAR I

Course | Course title | Creditg Marks
AREA A: CORE COURSES
201 | Human Growth & Development | 4 | 100
AREA B: CROSS DISABILITY AND INCLUSION
202 Locomotor& Multiple Disabilities (Deaf-Blind, GMD) 2 50
203 Skill Based Optional Courses ANY ONE 2 50
204 Skill Based Optional Courses ANY ONE 2 50
AREA C: DISABILITY SPECIALIZATION COURSES
205 Curriculum Designing, Adaptation and Evaluation 4 100
206 Technology and Disability 4 100
207 Psycho Social and Family Issues 4 100
AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES (EP C)
208 Reading and Reflecting on Texts 2 50
209 Drama and Art in Education 2 50
210 Basic Research & Basic Statistic (EPC) 2 50
AREA E: PRACTICAL RELATED TO DISABILITY
301 Practical: E1 6 150
302 Practical: E2 4 100
AREA F: FIELD ENGAGEMENT/ SCHOOL ATTACHMENT/ INTERN  SHIP
401 Practical D1 8 250
402 Practical D2 (F1 + F2 + F3) 4 100
TOTAL 52 1300
YEAR |
Theory Part |
Min. Min.
C(lJ\ngse Course Title Hours Mlarllrtks Mf%rrks MEz:r:%s Mf?)rrks Total | Credits
passing Passing
101 | Contemporary India and Education60 20 10 80 40 100
102 | Learning,Teaching and 60 20 10 80 40 100
Assessment
103 | Pedagogy of School Subjects
Science/Maths/History/Geography 60 20 10 80 40 100 4
104 | Pedagogy of Language
English/Marathi/Hindi.) 60 | 20 10 80 | 40 100 4
105 | Inclusive Education 30 10 5 40 20 50 2
106 | Introduction to sensory disabilities
(VI, HI, Deaf-Blind 30 1 10 S 40 201 50 2
107 | Introduction to Neurp
Developmental Disabilities (LD, 30 10 5 40 20 50 2
ID (MR), ASD)
108 | Assessment and Identification of60 20 10 80 40 100 4
Needs
109 Educa_ltlonal In_terventlon and 60 20 10 80 40 100 4
Teaching Strategies
450 150 75 600 300 75( 30
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Theory Part Il Year 1

S. No Internal Asessment Total Marks Marks Required for Passing
(150) (75)
Test 100 50
Tutorial 50 25
Total 150 75
Part Il Yearl (301+302)
Practical 1
301 Practical E 1
YEAR | Credits: 05 Hours: 130 Marks: 125
S Task Educqtlonal Specific activities Hrs| MarksSubmission
No. settings
1 | Visit to | Special school Study the infrastructure available
special school for children with| in a special school for children Report
for  children| hearing with  HI (4 School)AND| 50 45 | including
with  hearing| impairment ,VILMR,LD and Inclusive schoal reflections
impairment | gnd VI MR,LD | (4 School) j
2 | Classroom And Observe the teaching of children
teaching Inclusive School| With hearing impairment an
observation VI,MR,LD in any one special 60 45
classroom and Inclusive schqgol
and write the observation report
3 | Observation 10Lessons Two Per Disability
Of Model AND Inclusive School| 10 20
Lesson (HLVI,MR,LD+IN.School)
4 | Writing 5Lesson plans ( 2 HI + 2 for
Lesson Plans Other Disability + 10 15
1 Inclusive school)
TOTAL | 130 | 125
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Practical E 2 / 302

Year 1 Credits: 05 Hours: 150Marks: 125

S Educati-
Nc; Tasks onal Specific activities Hrs| Marks Submissions
' settings
1 | Identification Study the summary report of the Journal with
of hearing evaluation carried out on any two reflections
loss & its children with hearing impairment & study 10 10
implications its implications in terms of educational
placement
2 | Identification Study the summary report of the
of VI/LD/ evaluation carried out on any TW
MR& its Children with VI/LD/ MR & study its| 10 10
implications implications in terms of educational
placement
3 | Assessment | Institute | *Observation of: BOA,
of hearing |/ clinic/ | conditioned Pure tone Audiometry, VRA
. 10 15
Special |,
School | speech Audiometry ,
Observation of Hearing aid trial & hearing
: . 10 10
aid testing
*Studying 10 Audiograms and noting the
) . : 20 15
diagnosis and recommendations
*Practicing Ling’s 6 sound test 5 10
Audiometry with Supervision Children o5 15
with and without hearing loss (1+2)
4 | Assessment | Institute | *Listening to speech of children with and
of speech / clinic | without hearing loss and identifyirjg
parameters (Non segmental, segmental &5 10
supra segmental) 3 children each
*Observing speech assessment
. : 15 10
(screening) — 2 children
*Carrying out speech assessment
, . 15 10
(screening) -2 children
*Observing speech assessment using 15 10
standardized tool —2 children
Total | 150 125
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Part IV (401 +402)Yearl

401/Practical D1

S.N Tasks Educational settings  Specific activities Hrs Markg  Submissions
0.
Micro 5 Different skills 5+5 30 15 Report
1 teaching Teacherg Training| Simulated lessons 5+5 30 15 Report
Observation Institute Micro skills and Simulated
30 10 Report
of Peers
Practice Special School (H | HI (15) Other Disability(5) Lesson Notes
Teaching [Special School (Oth( Inclusive School ( 5)
Disability ) and Language , Selected
Inclusive School | Subject 60(HI)
2 All Other subject 160 | 20(OD)
( Preprimary 5 20( In)
Primary 5
Upper primary or
Secondary school 5)
Observation|Special School (H | HI (10) /OTHER Disability
3 Peers_ Sp_ecial _S_chool (Othe| (5)/ Inclusive School (5) 10 15 Report
teaching Disability ) and
Inclusive School
IEP Special School (H | HI (10)/OTHER
Special School (Oth( Disability(2) / Inclusive 30
4 Disability ) and School (3) 30
Inclusive School ( Language +Selected
subject )
IEP Special School (H | HI (5)/OTHER
Observation|Special School (Oth{ Disability(1) / Inclusive
5 | Peers Disability ) and School (2) 10 15
Inclusive School ( Language +Selected
subject
Total 300 200
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YEAR 1 Practical D2

402 School Attachment Area = (F1+ F2+ F3)

[

F1
Year 1 Credits: 02 Hours: 80 Marks: 50

S Tasks Educa_ltlona Specific activities Hrs | Marks | Submission

No. | settings

1 | Teacher Special Working as teacher assistant for prayefs / Journal of
assistant school for | assembly, checking hearing device, daily
** children attendance, home work/class work, writing.O 5 | reflections

with diaries, preparing TLM, teaching practice and
Hearing sessions recapitulation, and break times, learning

2 | Practicing impairment| Undertaking continuous whole day teaching Daily diary
functioning as using daily diary system for planning andl5 30
a teacher ** recording.

3 | Understanding Assisting in exam related planning, setting Portfolio of
school guestion papers, assessing, entefring assessmen
examination outcome in records, writing progresslO 2 | activities
** reports, feedback to students and parents,

drawing pedagogic decisions.

4 | Understanding Participating in  School committees *
beyond meetings, Sports, Picnics, trips, Visits,
classrooms Parent Teacher Association (PTA) meetindlO 2

competitions, Celebrations, annual
gatherings, medical check ups — any 3

5 | Development Developing 3 TLM and 10 worksheet for TLM
of teaching the assigned class
Iearnmg 10 5
material
(TLM),
worksheet,

6 | Document Reading and reporting on academic *
study calendars, time table, diaries, work books,

progress reports, case files, parent meetirl% 5
reports, certificates, forms to avail
exemptions and concessions, assessment
formats for pre school

7 | Use of internet Special Using technology for classroom teaching, *
and  modern school for | art education, record keeping,
technology for| children communication, downloading power poian,5 2
improving the| with AVs for concept development involving
class processesHearing students

8 | Compilations | impairment| Compiling language material news, Journal of
of  language conversations, stories and unseen pictures, compila-
teaching Directed activities tions
material news 5 3
conversations,
stories ang
unseen pictures

9 | Program end Power point presentation on consolidations,
presentation reflections and take away points from field5 2

engagement to be able to become a teacher
TOTAL 80 50
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F2

Year 1 Credits: 1 Hours: @B Marks: 25
S. Task Educqtlonal Specific activities Hrs | Marks | Submissiong
No. settings
1 | Teacher Special Studying the background of the children|id0O 5 Journal of
assistant school of |the allotted class & working as teacher daily
other assistant for prayers / assembly, attendance, reflections
disability home work/class work, writing diaries & and learning
assisting in school celebrations
2 | Lesson One lesson on each disability 10 15 afksneach
3 | Document Reading and reporting on academi® 3 Journal
study calendars, time table, diaries, work books,
progress reports, case files, 3parent meeting
reports, certificates, forms to avall
exemptions and concessions, assessment
formats for pre school
4 | Use of Using technology for classroom teaching, |arb 2 Journal
internet and education, record keeping, communication,
modern downloading power points, AVs for concept
technology development involving students
for
improving
the class
processes
TOTAL 30 25
F 3: Inclusive School
Year 1 Credits: 01 Hours0 Marks: 25
# Tasks Educqtlonal Specific activities Hrs | Marks | Submissiong
settings
Understanding| Inclusive | Studying the background of children in thés 2 Report with
the children in| School allotted class reflections
the classroom
Understanding Studying the half yearly, monthly & unit5 2
the plans plans & calendar of activities and progress
report
Teaching Assisting the teachers in adaptation | df0 15
support content, lesson planning, scheduling,
+Lesson resource mobilization&preparing TLM,
planning celebrations
Remedial Teaching special children for specialized 3
support support for achieving the content mastery- 2
students
Student Assist the teachers in developing teaghédy 3
evaluation made tests, marking scheme, scoring key,
exam supervision, evaluation of answer
scripts & reporting
TOTAL 30 25

]
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Year Il

Theory Part |

Min.

Min.
Course Course Title Hours Int Marks Ext. Marks for| Total Credits
No Marks for Marks .
. Passing
passing
pp1 | Human Growth & 60 20 10 80 40 100 4
Development
Locomotor &
Multiple Disabilities
202 (Deaf-Blind, 30 10 5 40 20 50 2
CP,MD)
Skill Based Optiona
203 Courses ANY ONE 30 10 5 40 20 50 2
Skill Based Optiona
204 Courses ANY ONE 30 10 5 40 20 50 2
Curriculum
205 | Designing, 60 20 10 80 40 100 4
Adaptation ang
Evaluation
o0 | l€chnology  ang 60 20 10 80 40 100 4
Disability
o7 | Psycho Social and o, 20 10 80 40 100 4
Family Issues
o0g | Reading ang 30 10 5 40 20 50 2
Reflecting on Texts
209 |Drama and Art in 30 10 5 40 20 50 2
Education
Basic Research &
210 Basic Statistic (EPC 30 10 5 40 20 20 2
Total 420 140 70 560 280 700 28
Year Il
Theory Part Il
S. No | Internal Assessment Total Marks Marks Regluior Passing
1 Test 100 50
2 Tutorial 50 25
Total 150 75

18



Year Il
Part Il

Practical Part(301+302)

301 E1
S, Tasks Educqtlona Specific activities Hrs| Marks  Submission
No settings
1 | Assessment of | Institute / | *Studying & describing
language clinic standardized language tests -+ 15 10 Report
number
*Observations of any one test
administration — 1 child > 10 Report
- ——— .
Administering any 1 test in a 5 10 Report
group
*Observation of developmental
scale-3 children 5 10 Report
* QObserving a reading
comprehension test- 1 group |of 5 10 Report
students of primary level
2 | Assessment ininstitute | *Studying & describing DST 10 10
developmental |/ GDS, CPM, SFB ,VSMS ,SPM
psychology Clinic/Scho *Observing assessment of
ol/Rural children using any two of the 10 10 Journal
area / above
*Studying 10 assessment reparts
and noting the diagnosis and10 10
recommendations
3 | Case Study Any two ( ASD, HI, CP/ PH) 2 20 epBrt
4 | ICT Preparation Of PPT, Use OflO 10 Report
Images from Internet
5 | CBR Social Awareness  Program
ACTIVITY survey, Parent Empowerment,
Teacher Orientation , Assessment3 0 30 Report
of Barrier free environment
6 Lang_uage Grammar Book 15 10 Report
Practical/
TOTAL | 130 | 150
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Practical Part E2:302

Task

Educational
settings

Specific activities

Mark

S

Submissions

Aural
intervention

Institute /
Clinic/Scho
ol

Auditory Training observation (2)

children with hearing impairment
children)

Use Aided Audiogram for (2 childre
each)Linking Ling’s 6 sound test

Selecting  modality  of
(auditory, speech reading, combinatig
Selecting method of communication
(oral vs manual)

-Carrying out daily listening checks on

training

n)

10

Auditory Training Execution
Lesson Ind.( 5) Group(5)

50

30

Journal with
reflections

Speech
intervention

Clinic/
School/
Inclusive
Skill

Assessment of Speech

Observing individual speech teaching
sessions (2 children)

Observing group teaching sessions
children)

Planning and executing lesson plan
teaching non-segmental segmental
supra segmental aspects of speect
children) 5 Lesson (Individual teachir

)

(2

for

ango
(2

Planning and executing lesson plan
teaching non-segmental segmental
supra segmental aspects of spe
(group teaching)5 Lesson

for
and
ech

30

Journal with
reflections

Identification
Of Disability

Inclusive
school

Screening With check list

Report

Learning and
practicing
ISL

Institute /
school / ISL
center

To learn and practice basic vocabular
common phrases, conversations, san
subject texts, stories in signs.
(Preferably involving a Deaf individua

and taught by certified signer)

Y
ple
30

[

20

Journal with
reflections

TOTAL

150

100
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Year Il
Practical Part D1

Part IV (401+402)

401
S. Task Educatlonal Specific activities Hrs| Marks|  Submission
No. settings
1 | Simulation Institute Innovative lessons( 5) 10 15
Lesson Team teaching 1
Models of teaching 2
Cooperative /Peer tutoring 2
2 | Practice Special School | HI (15) Other Disability(5) 150 | 60(HI)2| Journal with
Teaching (HI) Inclusive School ( 5) 0(OD)2 | reflections
Special School | Language, Selected Subject O(IN)
(Other All Other subject
Disability) and | (Primary 5
Inclusive School| Upper primary and Secondary
school 10)
3 | Observation | Special School | HI (5) /OTHER Disability (5)/ 15 15
Peers (HI) Inclusive School (5)
teaching Special School
(Other
Disability) and
Inclusive School
4 | IEP Special School | HI (5)/OTHER Disability(2) / 40 40
(HI) Inclusive School (3)
Special School | ( Language +Selected subject )
(Other
Disability) and
Inclusive School
5 | IEP Special School | HI (5)/OTHER Disability(1) / 10 20
Observation | (HI) Inclusive School (2)
Peers Special School | ( Language +Selected subject
(Other
Disability) and
Inclusive School
6 | Comparison Comparison of STATE Level 15 20
of and CBSE Level
Curriculum Or General and Special
Education Curriculum
7 | Text Book Language (2) Other subject 30 20
Adaptation (2)Selected Subject (2)
8 | Construction 15 10
of Question
Paper / TMT
9 | Action Review of Action Research ( on 1 10
Research
TOTAL | 300 250

21

S



YEAR I1 402 (D2) School Attachment PracticalArea

Marks: 50Hours 80

(F1, F2, F3) =D2
Practical Part F1

S. Tasks Educatic Specific activities Submissions
No. nal Hrs | Marks
settings
1 | Teacher assistant Special | Working as teacher assistant for prayefs / Journal of
*x school | assembly, checking hearing device, daily
for attendance, home work/class work, writinglO 5 reflections
children | diaries, preparing TLM, teaching practice and learning
with sessions recapitulation, and break times,
2 | Practicing functioning| Hearing | Undertaking continuous whole day teaching Daily diary
as a teacher **+ lessgnmpair- | using daily diary system for planning and10 30
ment recording.
3 | Understanding school Assisting in exam related planning, setting Portfolio of
examination question papers, assessing, entering outcome assessment
*x in records, writing progress reports, feedbackO 3 | activities
to students and parents, drawing pedagogic
decisions.
4 | Understanding beyond Participating in School committees meetings, *
classrooms Sports, Picnics, trips, visits, Parent Teacher
Association (PTA) meeting, competitions,10 2
Celebrations, annual gatherings, medical
check ups —any 3
5 | Development of Developing 3 TLM and 10 worksheet for the TLM
teaching learning assigned class 10 5
material (TLM),
worksheet,
6 | Document study Reading and reporting on academic *
calendars, time table, diaries, work books,
progress reports, case files, parent meeting 5
reports, certificates, forms to avﬂl
exemptions and concessions, assessment
formats for pre school
7 | Use of internet and | Special | Using technology for classroom teaching, |art *
modern technology fof school | education, record keeping, communicatipon
: : . : 10 2
improving the class | for downloading power points, AVs for concept
processes children | development involving students
8 | Compilations off with Compiling language  material news, Journal of
language teachingHearing | conversations, stories and unseen pictyres, compila-
material news| impair- | Directed activities 10 2 | tions
conversations, storigsment
and unseen pictures
9 | Program end Power point presentation onconsolidations,
presentation reflections and take away points from field 5 2
engagement to be able to become a teacher
TOTAL | 80 50

* Certificate from school head grading the perfonce&a On 5 point scale. Candidates below the scoep@at
the placement

** For itemseach student will be assigned a class$ the class teacher is expected to support aemnigeterm
mentor for the student placed in her / his class
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Year Il Practical Part F 2

Marks: 25Hours -30

Task

Educational
settings

Specific activities Hrs

Marks

D

Submissions

Teacher
assistant

Working as a
teacher

Document study

Use of internet
and modern
technology for
improving the
class processes

Special
school of
other
disability

Studying the background of 10
the children in the allotted
class & working as teacher
assistant  for  prayers |/
assembly, attendance , home
work/class  work,  writing
diaries & assisting in schoo
celebrations

Journal of daily
reflections and
learning

5 lessons 10

15

Reading and reporting agn 5
academic calendars, time
table, diaries, work books,
progress reports, case files,
3parent meeting reports,
certificates, forms to avall
exemptions and concessions,
assessment formats for pre
school

Journal

Using technology for 5
classroom teaching, rt
education, record keeping,
communication, downloadin
power points, AVs for concept
development involving

students

Journal

TOTAL | 30

25
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Year |l Practical Part F 3: Inclusive School

Marks: 25 Hours 30
S Tasks Educa_tlona Specific activities Hrs| Marks Submissions
No. settings
1 | Understanding| Inclusive | Studying the background  of Report with
the children in| School children in the allotted class 5 2| reflections
the classroom
2 | Understanding Studying the half yearly, monthly
the plans & unit plans & calendar of 5 3
activities and progress report
3 | Teaching Assisting the teachers in adaptation
support of content, lesson planning,
schedling, resource 10 15
mobilization&preparing TLM,
planning celebrations
4 | Remedial Teaching special children for
support specialized support for achieving 5 3
the content mastery- 2 students
5 | Student Assist the teachers in developipg
evaluation teacher made tests, marking
scheme, scoring key, exam 5 2
supervision, evaluation of answer
scripts & reporting
TOTAL | 30 25
Content of Theory Papers
Yearl
S.NO. Name of the Paper
101 Contemporary India and Education
102 Learning ,Teaching and Assessment
103 Pedagogy of Language English/Marathi/Hindi.
104 Pedagogy of School Subjects Science/Maths/iji§&eography
105 Inclusive Education
106 Introduction to sensory disabilities (VI, Hle&f-Blind)
107 Introduction to Neuro Developmental Disabisti&D, ID (MR), ASD)
108 Assessment and Identification of Needs
109 Educational Intervention and Teaching Strategie

24



CONTEMPORARY INDIA AND EDUCATION
Course Code ; 101 Credit ; 04
Contact Hours : 60 Marks : 100
Introduction

This course will enable student-teachers to expémhecation from philosophical and sociological pedive
and hands on experience of engaging with diversanaanities, children and schools. It also traces th
educational developments in the historical conteatling to contemporary India. The course alsounhes$
various commissions and policies and issues anddrm the field of education, special educatiod sclusive
education.

Objectives
After completing this course the student teachelidoe able to-

» Explain the history, nature and process and Phlogof education

* Analyse the role of educational system in the camt& Modern Ethos

» Understand the concept of diversity

» Develop an understanding of the trends, issueschaltenges faced by the contemporary Indian Edurcat
in global context

CONTEMPORARY INDIA AND EDUCATION
Part 1
Unit No. Content Hours | Marks
Philosophical Foundations of Education
1.1 Education: Concept, definition and scope
1.2 Aims of Education.
1.3 Functions of Education.
1.4Formal, Informal and Non-formal Education
1.5Agencies of Education: School, family, communitylanedia

Educational Philosophy

2.1Philosopy; Concept and Definitions.

2.2Impact of Philosophy on education.

2.3Philosophies of Education: idealism, naturalipragmatism,
existentialism, humanism, constructivism and cotinoeism

2.4 Historical Perspective of Indian Education (@anTagore, Krishna

Murthy, Aurobindo)
2.5 Contemporary Indian Perspective

Understanding Diversity
3.1 Concept of Diversity
3.2 Types of Diversity: Gender, linguistic, cultijraocio-economic and
Unit3 disability 10 12
3.3 Diversity in learning and play

3.4 Addressing diverse learning needs
3.5 Diversity: Global Perspective

Unit 1 10 12

Unit 2 10 16
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Part 2

Contemporary Issues and Concerns
4.1 Universalisation of School Education, Right Education ang
Universal Access
4.2 Issues of a) Universal enrolment b) Universaémtion c) Universal
learning
4.3 Issues of quality and equity: Physical, ecompraocial, cultural and
Unit 4 linguistic, particularly w.r.t girl child, weakeestions and disabled 10
4.4 Equal Educational Opportunity: (i) Meaning ofjuality and
constitutional provisions (ii) Prevailing nature danforms of
inequality, including dominant and minority grougosd related issue
4.5 Inequality in Schooling: Public-private schqatsral-urban schools,
single teacher schools and other forms of inegasalitn schoo
systems

[72)

12

Education Commissions and Policy

5.1 Constitutional provisions on education thatieif National Ideals
Equality, liberty, secularism, and social justice

5.2 National Commissions and Policies: Kothari Cassion (1964), NPE
and POA (1986, 1992), National Policy for Persoith Risabilities
(2006)

Unit 5 5.3 National Acts: RCI Act, 1992, PWD Act, 1995, Mt, 1999, RTE 10
Act (2009 &2012).

5.4 Programmes and Schemes: IEDC (1974, 1983), @880, 2011)
RMSA, 2009, IEDSS, 2009

5.5 International Conventions and Policies: SalazaabBeclaration and
Framework, 1994, UNCRPD, 2006, MDG, 2015, INCHEON
strategies

16

Issues and Trends in Education

6.1 Challenges of education from preschool to seseoondary
6.2 Inclusive education as a rights based model

6.3 Complementarily of inclusive and special school

6.4 Language issues in education

6.5Community participation and community based atdan

Unit 6 10

12

Some Suggested Activities on contemporary issues

» Comparative study of different settings
» Conflicts and social movements in India: Women iDa&ribal and Disabled
» Educational debates and movements

» First generation learners

* Children with disabilities

* Inclusive education

* RTE act in the context of disadvantaged
* Linguistic and religious diversity

* Human rights, minority rights

* Educational status of various groups

» Special and inclusive schools

* Analysis of contemporary debates
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Essential Readings

Government of India (Gol) (1966). National Educat@ommission (1964-66), Ministry of Education: New
Delhi.

Government of India (Gol) (1986/92). New Educatiwlicy, MHRD: New Delhi.

Guha, Ramchandra (2007). India after Gandhi: Tretdrly of the World's Largest Democracy. Macmillon:
Delhi

Gol (2010). Right to Education Act 2009, MHRD: N&elhi.

Suggested Readings
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Aggarwal. J. C. (1992). Development and PlanningMafdern Education: New Delhi Vikas Publishing
House Pvt. Ltd.

Amartya Sen, and Jean Dreze (1997). India: Econ@uielopment and Social Opportunity, Oxford India
Delhi. Select Chapters.

Anand, S. P. (1993).The Teacher & Education in Ejnerindian Society, New Delhi: NCERT.

Bhat. B. D. (1996). Educational Documents in IntNaw Delhi: Arya Book Depot.

Bhatia, K. & Bhatia, B. (1997): The PhilosophicalbdaSociological Foundations, New Delhi Doaba House.
Biswas. A. (1992): Education in India, New DelhryA Book Depot.

Biswas. A. and Aggarwal, J.C. (1992). Educatioiohia, New Delhi: Arya Book Depot.
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Chakravarty, Sukhamoy (1987). Development Plannifige Indian Experience, Oxford University press
New Delhi.

Choudhary. K.C. and Sachdeva, L. (Eds) (1995): [Tiveaacy by 2000: New Delhi: IAE Association.
Dubey, S. C (2001). Indian Society, National BoaksE: New Delhi.

Ain, L. C. (2010). Civil Disobedience, Book Reviditerary Trust: New Delhi. Select chapters.

Kashyap, S. C. (2009). The Constitution of Indiatibinal Book Trust: New Delhi.

Mohanty, Jagannath. (1993). Indian Education inEheerging Society, New Delhi Sterling publisherg.Pv
Ltd.

Sapra. C. L. and Ash Aggarwal, (Ed.,) (1987): Ediocain India some critical Issues. New Delhi: Naial
Book Organisation.

Saraswathi, T. S. (1999). Culture, Socializatiod Human Development, New Delhi: Sage Publications.
Steven, B. (1998). School and Society, New DelhgeSPublications.

Suresh, D. (1998). Curriculum and Child Developméagta: Bhargava.

Taneja. V. R. (1998). Educational Thoughts and tir@cDelhi University Publications.

Vaidyanathan, A. (1995). The Indian Economy: CriBlesponse and Prospects. Tracts of the TimesntOri
Longman Publications: New Delhi.

Weber. O.C. (1990). Basic Philosophies of Educatiew York Holt, Rinehart and Winston.

Readings for Discussion

Chandra Bipin (1997). Nationalism and Coloniali€dnient Longman: Hyderabad. Chapter 1.

Deaton A and Jean Dreze (2008-2009). Poverty aeqguiity in India in Raj Kapila and Uma Kapila (d.
in Indian Economy since Independence. Oxford UmsitgiPress: New Delhi.

Deshpande, Satish. (2004). Contemporary India: Aidkmgical View. Penguin: New Delhi. Chapter 5:
Caste inequalities in India Today.

Famous Speeches of Gandhi ji: Speech on the EVeeot.ast Fast January 12, 1948.

Speeches of Gandhi ji: Speech on the Eve of TheRas January 12, 1948. Government of India (Gol)
http://www.gandhi-manibhavan.org/gandhicomesatipeéch8.htm
http://www.mkgandhi.org/speeches/speechMain.htm

Jain, L.C. (2010). Civil Disobedience, Book Reviemerary Trust: New Delhi. Select chapters.

Jangira, N.K 2012. NCERT mother of Inclusive edisrataddress on golden Jubilee of NCERT at RIE
Ajmer on 01 Sept.2012.

http://unesdoc.unesco.org/images/0023/002322/232p06
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LEARNING, TEACHING AND ASSESSMENT
Course Code : 102 adits : 04
Contact Hours : 60 Marks : 100
Introduction

This Course will initiate teacher Trainees to uisteand learning theories and as these translatéaathing and
learning actions. Assessment of learning as araomis process is also focused. The course alstsriedocus
on the PwD as Learner and their special educatemds that teacher needs to address in diverse textuca
settings.

Objectives
After completing this course the student will béeato:

» Comprehend the theories of learning and intelligegnad their applications for teaching children

* Analyse the learning process, nature and theomyativation

» Describe the stages of teaching and learning andolke of teacher

» Situate self in the teaching learning process

* Analyze the scope and role of assessment in teqdeBrning process in order to introduce dynami
assessment scheme for educational set up towandsesd learning.

LEARNING, TEACHING AND ASSESSMENT

Part 1

Unit No. Content Hours | Marks

Human Learning and Intelligence
1.1 Human learning: Meaning, definition and condepnation
1.2 Learning theories:
Unit 1 - Behaviourism: Skinner, Thorndike 10 12
- Cognitivism: Piaget, Kohlberg
- Social Constructism: Vygotsky, Bandura
1.3 Implications of the above with regard to Classn teaching and learning

Intelligence

2.1 Concept and definition
Unit 2 | 2.2 Theories: Two-factor, Multifactor, Triarchic @bry (Robert Steinberg) 10 12
2.3 Creativity: Concept, Definition and Charact#ds
2.4 Implications for Classroom Teaching and Leagni

Learning Process and Motivation

3.1 Sensation: Definition and Sensory Process

3.2 Attention: Definition and Affecting Factors

Unit 3 | 3.3 Perception: Definition and Types 10 16

3.4 Memory, Thinking, and Problem Solving

3.5Motivation: Nature, Definition and Maslow’s Thgdeaching Learning
Process

Part 2

Teaching and Learning process

4.1 Maxims of Teaching

4.2 Stages of Teaching: Plan, Implement, EvallRédlect

4.3 Stages of Learning: Acquisition, Maintenancen&alization

4.4 Learning Environment: Psychological and Physica

4.5 Leadership Role of Teacher in Classroom, ScaodlCommunity

Unit 4 10 12
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Overview of Assessment and School System
5.1 Assessment: conventional meaning and constisictierspective
5.2 ‘Assessment of Learning’ and ‘Assessment farheg’: Meaning and
difference
5.3 Comparing and contrasting assessment,evalyatieasurement, test angd
examination
5.4 Formative and summative evaluation, CurricuBssed Measurement
5.5Revisiting key concepts in school evaluatiolterfing learners, marks,
credit, grading, choice, alternate certificatiomansparency, internal-
external proportion, improvement option

Unit 5 10 12

Assessment: Strategies and Practices

6.1 Strategies: (Oral, written, portfolio, obserwai project, presentation
group discussion, open book test, surprise tedimed test, team test,
records of learning landmark, cloze set/open set aimer innovative
measures) Meaning and procedure

6.2 Typology and levels of assessment items: opelece and cloze ended;
direct, indirect, inferential level

Unit 6 | 6.3Analysis,reporting, interpretation, documentatiteedback and pedagogic 10 16
decisions

6.4 Assessment of diverse learners:Exemptions,essimns, adaptations anpd
accommodations;

6.5 School examinations: Critical review of curresamination practices and
their assumptions about learning and developmefiprtE for exam
reforms: Comprehensive and Continuous EvaluatiocBH); NCF (2005
and RTE (2009)

Engagement with the field as part of course as indated below:

I. Report submission: observation of children beloggio any three stages of development and describi
applications of development in teaching-learningtegts

Il. Preparation of Self study report on individual effnces among learners

lll. Prepare a leaflet for parents on better emotiorsalagement of children

IV. Compilation of 5 CBM tools from web search in ameschool subject

V. Team presentation of case study on assessmenteiicged for pedagogic decisions

VI. Report on community participation in school assesdnor study recent ASAR report to understand scho
independent assessment

Transaction and Evaluation

This concepts and theoretical precepts includethim course should be explained with reference do-n
disabled and disabled children. The effort of teati®n should be to enhance the student’s undelisiguof
how learning occurs and what are the suitable meéarnts assessment. Evaluation may be done by @ski
student to observe a non-disabled and a disabl&t] ahd present a report of the same

Essential Readings

« Yok, OA ST ST A, VMGl g (R02). T STAHE AHGRTE. q0t : Yot o=l 8
EEINGR

o HISET, UTSUT M7 AT, H.A. (0%2). 1T ST HERIE . 9T : TAHES Ulectoh 9Ty,

o THIGIHR, GIIT ST SHIATT, T.AT. (R022). 31T - STEATAT ATV, .. PIGET : HSh THITH.

o TES, TGO (R022). THTE STHFH-3TEATIH. YUt : Mo TehTo.

o ST, EAT (R00R). AT IYURH I STEATTH. YUt : (e TRIYH.

« e, feEr (RooR). TEATATE WAHM. Ut : T TR,
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TEETOT, O (R00R). ITETTA-3TEATIT : URUIRh of TR, Yot : Feae Jehror.

FHexoh, ATEEl SR 3T TR (R008). STEATATAT WG 0T AT WHFAT. 37.3 HicelR : Hedh
T

Ty, Aferar 3T greter, Weft (R00%). STEATITE UfTHH. 3773, HIeeT : HEh THIH.

AATATS, TRI0T FOURTE (R008). eI HedTdl fohrd o ST : 3Teg= shae AHEeS, AR : foen
TRTET.

5o, HTHA! STATET 3T TR (R008). AT HFHRIRA 31T STEATIT WHhaT. 3713, HicaIR : Heh
TRTET.

305, T (3]]¢). STET IUUTT F STEATIA. T : o FRIYH.

Amin, A. Assessment of Cognitive Development ofredmtary School Children A Psychometric Approacl
Jain Book Agency 2002

Panch, R. (2013). Educational Psychology: Teacland Learning PerspectivesMcGraw Hill Educatior
(India) Private Limited

Misra, G., Jha, A., & Woolfolk, A.(2012). Fundamalst of Educational Psychologylddn Pearson
Publication

Whitcomb, S. and Merrell, K.W.(2012). Behaviorabctl, and Emotional Assessment of Children an
AdolescentsRoutledgdddn.

Chauhan, S.S.(2013). Advanced Educational Psychiol@in Book Agency, Delhi

Salvia, John, Ysseldyke, James, E. And Bolt, S&@07). Assessment in Special and Inclusive Edocati
Houghton Mifflin Company, Boston.

King-Sears, E. Margaret. (1994). Curriculum Basegessment in Special Education. Singular Publishir
Group

Paul, P.(2009). Language and deafness. Singuldicptibn

Desired Reading

Geisinger, K.F. (2013) APA Handbook of Testing akgbessment in Psychology. Available at Americal
Psychological Association, USA

Howell, Kenneth W., (2000). Curriculum Based Evéla (3 rd Ed). WordswortThompson Learning.
McMillan, James H. (2001). Classroom Assessmeimciies and Practice for Effective Instructionlyhl
and Bacon, London.

Nevo, David. (1995). School based Evaluation. Rengn Publishing

Salvia, J. (1998). Assessment. (7th ed) BostongHtmn Mifflin

Guskey, T. R. & Bailey. J (2000). Grading and Répg. Thousnad Oaks,CA: corwin King-

Howell, Kenneth, W. & Nolet Victor (2000). Currikum based Evaluation (3rd ed.). Wadsworth Thomsc
Learning.
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PEDAGOGY OF TEACHING

Regional Language Marathi

RISt NEATAT gt
Course Code : 103 Credit
Contact Hours : 60 Notional Hours
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PEDAGOGY OF TEACHNG HINDI

Course Code : 103 Ores

Contact Hours : 60 Marks
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PEDAGOGY OF TEACHING ENGLISH

Course Code : 103 Credits : 04
Contact Hours : 60 Marks : 100
Objectives

Aftercompletingthecoursethelearners willbeableto:

» Explain the principles of language teaching, analugion and trends in English literature.
* Prepare an instructional plan in English

» Adapt various approaches and methods to teachdbnginguage.

» Use various techniques to evaluate the achieveaig¢he learner in English.

Unit No. | Content | Hours | Marks

Part |

Nature of the subject English

1.1 Nature and scope of subject English, Placengfligh in Secondary

and Higher Secondary School curriculum.

1.2 Objectives of teaching of English subject atoselary and highe

secondary school level.

1.3 Relation of the subject English with otheraahsubjects.Relation g

Unit 1 the subject English with Education 10 12

1.4 Principles of Language Teaching and Languagéciency : Basic

Interpersonal Communication Skills (BICS) and Cdigsi
Academic Language Proficiency( CALP)

1.5 English Language in the school context: Anl&wonary Perspective

1.6 Current Trends in Modern English literaturelmalian context and

Teaching as second language in Indian context.

=

—

Instructional Planning

2.1 Aims and objectives of Teaching English at edé#ht stages of
schooling
Unit2 | 2.2 Instructional Planning: Need and Importance 10 16

2.3 Unit and lesson plan: Need and Importance
2.4 Procedure of Unit and Lesson Planning
2.5 Planning and adapting units and lessons fadrem with disabilities

Approaches and methods of teaching English

3.1 Difference between an approach and a method.

3.2 Task based approach, co-operative learningukage across
curriculum, communicative language teaching Appno&slingual,
Eclectic and Constructiveapproach /Structural Appho

3.3 Method Teaching of Prose, Poetry, Drama, Granama VVocabulary-
Features , merits , limitations and educationallicagion of -
Translation method., Structural, Situational metHoidect method.

Grammar Translation method, Dr. West Method, Inshecand Deductive
method.

3.4 Development of four basic language skills: emstg, Speaking
Reading, and Writing.

3.5 Techniques OF teaching English: - DramatizatiStory telling,
Language games, Vocabulary games, groupwork & peirk.
Accommodation in approaches and techniques in iegothildren
with disabilities

Unit 3 10 12
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Part Il

Instructional Materials

4.1 Importance of instructional material and tleffective use.

4.2 The use of the instructional aids for effectteaching of English|
Smart boards, Chalk Board, Flannel Board, Picturegure-cut-outs

Unit 4 Charts, Tape-records, Radio, Television, Films &ImBirips, 10 16
Overhead Projector, Language Laboratory, Languageeg, reading
cards, Worksheets, Handouts, and Power Point Reg&en

4.3Adaptations of teaching material for childrenhadisabilities

4.4 Text book of English language Internal and mkQualities.

Evaluation

5.1 Evaluation - concept and need.
5.2 Testing language skills and language elemewisapulary, grammayr
Unit 5 and phonology) 10 12
5.3 Adaptation of evaluation tools for children kvdisabilities
5.4 Individualized assessment for children witradilties

5.5 Error analysis, diagnostic tests and enrichmesdsures.

6.1 Construction of a teacher made test for Englrsificiency
6.2 Teaching portfolio
Concept, need and importance of learning resources.
1. Traditional and Technology based learning resssir(Language
Lab, Mobile Apps,Websites)
2. Evaluation of English Language Learning
3. Skills: - Listening, speaking, reading and wagti
4. Teacher of the subject English — Competenci&ok.

Unit 6 10 12

Course Work/ Practical/ Field Engagement

Design teaching programme based on error analysis

Develop an Action Research Plan for measuring tieeterzeness of a given teaching approach in Ehglis
Develop work sheet (interactive including languggenes)

Prepare worksheets toenrichvocabularyamongsecaostddents with disabilities.

Develop lessonplansfortheteachingofproseandpoetry.

Criticallyanalyzeanyonepoemoressayofawell knownpoetter.

Suggested Readings:

Agnihotri, R.K. and Khanna A.L. (Ed.) 1996, Engli@hammar in context, Ratnasagar, Delhi.
Allen. H, and Cambell R (Ed.) 1972, Teaching Erghs second Language, McGraw Hill, New York.

Bhatia, K.K. (2006). Teaching and Learning Engliad a Foreign Language. New Delhi: Kalyan
Publishers.

Bhatia, K.K. and Kaur, Navneet (2011). Teaching badrning English as a Foreign Language. Ludhiar
‘Kalyani Publishers.

Bindra, R. (2005). Teaching of English. Jammu: liRalrishan Anand and Co.

Brumfit, C.J and Johnson (Ed.) 1979, The commuivieaApproach to Language Teaching, Oxforc
University Press, Oxford.

Donn Bryne (1988), Teaching Writing Skills, Longm&mgland.

Francoise Grellet (1980), Developing Reading Skillambridge University Press.

Hari Prasad, M. & Prakashan, V. (2004), Communveainglish, Neelkamal Publications, Hyderabad.
IGNOU CTE - 02 Certificate in Teaching of Englist989), The structure of English, IGNOU, New Delhi.

IGNOU EEG - 02 Elective Course in English (1989eTstructure of modern English Blocks (1 to 7)
IGNOU, New Delhi.

Krashen, D. (1992), Principles and Practice in sddaanguage Acquisition, Pergamum Press Oxford.
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Krishna Swamy (2003), Teaching English: Approag¢civsthods and Techniques, Macmillan Publicatiol
New Delhi

Sachdeva, M. S. (2007). Teaching of English. Ratiwenty First Century Publications.

Sahu, B. K. (2004). Teaching of English. Ludhiakatyani Publishers.

Shaik, M & Gosh, R. N (2005), Techniques of Teagttmglish, Neelkamal Publications, Hyderabad.
Sharma, P. (2011). Teaching of English: Skill anetivdds. Delhi: Shipra Publication.
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PEDAGOGY OF TEACHING SCIENCE

Course Code : 104 Credits : 04
Contact Hours : 60 Marks : 100
Objectives

After completing the course the student-teachelidowiable to:

» Explain the role of science in day to day life asdelevance to modern society.

» Describe the aims and objectives of teaching sei@bschool level.

» Demonstrate and apply skills to select and usemdifit methods of teaching the content of sciences.

» Demonstrate competencies of planning for teachamgnses, organizing laboratory facilities and eqept
designing pupil centered teaching learning expegsn

* Demonstrate skills to design and use various etialugools to measure learner achievement in segnc

Unit No Content Hours Marks

Section 1
Nature and Significance of Science
1.1 Nature, Scope, Importance and Value of Science.
1.2 Science As An Integrated Area of Study
1.3Science and Modern Indian Society: RelationshipSofence and
Society.
1.4Impact Of Science With Special Reference To IsdRelated With
Environment, Industrialization and Disarmament.
1.5 Role Of Science For Sustainable Development

Planning for Instruction

2.1Aims and Objectives of Teaching Science in Elenmgntand
Secondary School

2.2Bloom’s Taxonomy of Educational Objectives and Wigt
Objectives in Behavioural Terms

Unit 2 | 2.3Lesson Planning — Importance and Basic Steps. Rigriresson for 10 12
an Explanation, Demonstration, and Numerical Probile Teaching
of Sciences.

2.4Unit Planning — Format of A Unit Plan.

2.5 Pedagogical Analysis: Meaning and Need. Guideliaoe€onducting
Pedagogical Analysis

Maxims and Methods of Teaching Science

3.1 Maxims of teaching Science

3.2 Methods of Teaching Science- Importance, PuregdAdvantage &
Limitations

Unit3 | 3.3 Lecture, Demonstration, Discussion, Problemisglmethod 10 16

3.4Project Method, Heuristic Method, Experimentaletnod and
Laboratory method

3.5Concept-mapping, Team Teaching, Seminar, Progeah
Instruction, Computer Assisted Learning (CAL)

Unit 1 10 12

—

Section 2
Technigues and Approaches of Teaching Science
4.1 Techniques of Teaching Science: field tripgelted Activity, story
Unit 4 etc. 10 16
4.2Process approach, Direct Experience Approachychive-Deductive
Approach,
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4.3 Constructivist Approach and its Use in Teacl8ogence

4.4 Creating Different Situations of Learning Engaxgnt for Childrer
with normal hearing:

Group Learning, Individual Learning, Small Grouppdperative (Peer
Tutoring, Jigsaw
etc.), Situated/ Contextual Learning

4.5 Creating Different Situations of Learning Engaxgnt for Childrer
with Disabilities:

Group Learning, Individual Learning, Small Grouppdperative (Peer
Tutoring, Jigsaw etc.), Situated/ Contextual Leagni

Learning Resources with reference to Children withDisabilities for

Teaching Science

5.1 Teaching Learning Aids — Need, Importance, @ele, Use and
Classification of Aids Based on Type of Experiengadio Visual
Aids, Multimedia, Charts, and Models (Tactile anidual)

5.2 Importance of Co-Curricular Activities-Sciendglub, Sciencs

Unit 5 Exhibition, Science Text Books-Characteristics adignificance 10 12
With Reference To Children with Disabilities

5.3 The Science Laboratory-Planning OrganizationLab, Storage
Record Keeping and Safety of Scientific EquipmerithViReference
To Children with Disabilities

5.4 Aquarium, Vivarium — Role in Teaching with $a&gt& Maintaining

5.5 Museum, Botanical and Zoological Garden: Rol&eaching

Evaluation

6.1 Evaluation-Concept, Nature and Need,

6.2Norm Referenced & Criterion Referenced Evalumtio
Comprehensiveand Continuous Evaluation: Concept and

Unit 6 Significance, Scholastic and Co-Scholastic Assessme 10 12

6.3 Tools and Techniques for Formative and Summaatssessments

6.4 Preparation of Diagnostic Test and Achieveniest

6.5 Adaptations of Evaluation Procedure With RefeeeTo Children
with Disabilities

Practical/Field Engagement/Project Work
Any one of the following:

l. Pedagogical analysis of a unit from Science content

II. Preparation of a multimedia presentation on a tdpden Science content keeping students witl
disabilities in view.

Il Developing an Action Research Plan on a probleratedl to teaching and learning of Sciences t
students with disabilities to students with disiéibs.

V. Construction of a diagnostic test for unit alonghna remedial plan.

V. Comparative analysis of prescribed syllabus antbteks of different Boards Curricular innovations i
respective subject areas
VI. Curricular adaptations for teaching Sciences tdestts with disabilities.

Essential Readings

* Brown, R. (1978). Science instruction of visualtydaired Youth. New York: AFB.

* Buxton, A C. (2010). Teaching Science in Elementargg Middle School. New Delhi: Sage Publications.

« Bybee. w. Roger (2010) The Teaching of Sciencg @&ntury Perspective National Science Teacher
Association, USA
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* Fensham, P.J. (1994). The content of Science: Astoactive Approach to its Teaching and
Learning.Washington, D.C: The Falmer Press.

* Gupta, V. K. (1995). Teaching and learning of Sceemnd Technology. New Delhi: Vikas Publishing
House Pvt. Ltd.

* Henninen, K. A. (1975). Teaching of Visually Harapped, Ohio: Charles E. Merrill Publishing Company

« Joshi, S. R (2005). Teaching of Science. New D@®.H Publishing Corporation.

 Kelley, P. & Gale, G. (1998). Towards ExcellenceffeEtive education for students with vision
impairments, Sydney: North Rocks Press.

* Layton, D. (1989). Innovations in Science and Tetbgy Education, New Delhi: Sterling Publishers

* Lawson, E. A. (2010). Teaching Inquiry Science imi#le School, New Delhi: Sage Publications.

* Mani, M. N. G. (1992). Techniques of teaching blofdidren, New Delhi: Sterling Publishers.

* Mukhopadhyay, S., Jangira, N. K., Mani, M.N. G.,Raychowdhary, N. (1987). Sourcebook for training
teachers of visually impaired, Delhi: NCERT.

* Murray, L. J. (1988). Basic Skills — Science, Bostdohn Murrey.

* NCERT (1982). Teaching Science in secondary schbia® Delhi: NCERT.

* NIVH (1992). Handbook for the teachers for the aijuhandicapped, Dehradun: NIVH.

e Scholl, G.T. (1986). Foundations of education flindand visually handicapped children and youtkeywN
York: American Foundation for the blind.

* Sharma, R. C. (2005). Modern Science teaching,iDelanpat Rai & Sons.

e Siddiqui, H. M. (2007). Teaching science, New DeBalaji offset.

e Siddiqui, N.N & Siddiqui, M. N. (1994). Teaching sience today & tomorrow, Delhi: Doaba House.

e Starin, A. & Sund, B. (1983). Teaching science tigto discovery. Ohio: Charles E. Merril Publishing
Company.

» Tripathi, S. (2004). Teaching of Physical Scierelhi: Dominant Publications

 UNESCO (1966). Source Book for Science TeachingsPANESCO.

* Vaidya, N. (2003). Science Teaching in Schools, Nbeihi: Deep & Deep Publishers.

* Vanaja, M. (2006). Teaching of Physical Sciencedétgbad: Neelkamal Publications.

Suggested Readings
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« SN, TS WIRM 30T FaTe, Hed JHART (3]%¢). VS STRIEH STEA- Tegal. 3M.3. qor : I
UhTRTA.

o THU, TR (2]%8). TR 3TEATIA. YOt < T TeRTO.

* Gupta, S. K. (1983). Technology of Science Educatizelhi: Vikas Publishing House Pvt. Ltd.

* Gupta, V. K. (1995). Readings in Science and Matte®s Education, Ambala: The Associated Press.
 Mangal S. K & Shubhra (2005). Teaching of BiologiSaiences, Meerut: International Publishing House.
* Rao, V.K. (2004). Science Education, APH PublighiGorpn. New Delhi
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PEDAGOGY OF TEACHING MATHEMATICS

Course Code : 104 Credits
Contact Hours : 60 Marks
Objectives

After completing the course the student-teachelidowiable to:

04

100

Explain the nature of Mathematics and its histérievelopment with contribution of Mathematicians.
Describe the aims and objectives of teaching Ma#ttesat school level.
Demonstrate and apply skills to select and usemifit methods of teaching Mathematics.

Demonstrate competencies of planning for teachingthiimatics, organizing laboratory facilities anc

equipment designing pupil centered teaching legrexperiences.

Demonstrate skills to design and use various etialuatools to measure learner achievement i

Mathematics.

Unit No

Content

| Hours | Marks

Section 1

Nature of Mathematics

1.1 Meaning, Nature, Importance and Value Of Mathersatic

1.2 Axioms, Postulates, Assumptions and Hypothesis athimatics.
1.3 Historical Development of Notations and Number Syst

Unit 1 | 1.4Contribution of Mathematicians (Ramanujam, AryabdaBhaskaracharya, 10 12
Euclid, Pythagoras)
1.5 Perspectives on Psychology of Teaching and Learwhdvathematics:
Constructivism, Enactivism, Vygotskyian Perspedjveand Zone of
Proximal Development.
Objectives and Instruction Planning in Mathematics
2.1 Aims and Objectives of Teaching Mathematics in nidatary and
Secondary Schools
2.2 Bloom’s Taxonomy of Educational Objectives and tig Objectives in
Unit 2 Behavioural Ter.ms . ' 10 12
2.3 Lesson Planning—Importance and Basic Steps. Rignriiesson of
Arithmetic, Algebra and Geometry.
2.4 Unit Planning — Format of A Unit Plan.
2.5 Pedagogical Analysis: Meaning and Need and Proeethr Conducting
Pedagogical Analysis. Classification of Contentjegdtive, Evaluation, Etc
Maxims, Methods and Techniques of Teaching Mathemats
3.1 Maxims of teaching Mathematics
3.2 Methods of Teaching MathematicsImportance, Procedure, Advan
Limitations
3.3 Lecture, Discussion, Demonstration, Inductive- Deductive, Analytic-
Unit 3 Synthetic Methods 10 16

3.4 Problem-Solving method, Project method, Heigristethod, Experimenta
method and Laboratory method

3.5 Techniques of Teaching Mathematics: Oral Wakkjtten Work, Drill-
Work, Brain-Storming and Computer Assisted Insiarc{CAl), field trips,

Directed Activity, story, rhymes etc.
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Section 2

Strategies for Learning and Teaching Mathematics

4.1 Concept Formation and Concept Attainment: Concefatidment Model for
Learning and Teaching of Concepts.

4.2 Learning By Exposition: Advanced Organizer Model

4.3Creating Different Situations of Learning Engageméar Children with
normal hearing:
Group Learning, Individual Learning, Small-Groupodperative (Peer
Tutoring, Jigsaw Etc.), and Situational/ Contexiurning

4.4 Creating Different Situations of Learning Engaxgnt for Children with
Disabilities:
Group Learning, Individual Learning, Small-Groupodperative (Peer
Tutoring, Jigsaw Etc.), and Situational/ Contexiuzdrning

Unit 4 10 16

Teaching-Learning Resources in Mathematics for stuehtsith Disabilities
5.1Charts and Pictures, Models, Concrete Materialdculaors, Computers
Smart Boards for Children With Disabilities
5.2Weighing and Measuring Instruments, Drawing Ins&uats, Surveying
Instruments With Reference to Children With Distieib
Unit5 | 5.3Mathematics Laboratory- Concept, Need, And Equigni@nSetting Up A] 10 12
Mathematics Laboratory
5.4Bulletin Boards and Mathematics Club, Abacus, Geesies Rods,
Fractional Discs, Napier Strips.
5.5Multimedia Presentations, and Special Aids and mgkes For Children
With Disabilities

Assessment and Evaluation for Mathematics Learning

6.1 Assessment And Evaluation-Concept, Importance ampd3e

6.2Error Analysis, Diagnostic Tests, Identificationtéfrd Spots and Remedial
Measures.

Unit 6 | 6.3Tools and Techniques for Formative and Summativeessments of Learner 10 12
Achievement in Mathematics and Comprehensive AndntiGoous
Evaluation in Mathematics

6.4 Preparation of Diagnostic and Achievement Test

6.5 Adaptations in Evaluation Procedure for Studentth\Wisabilities

Practical/Field Engagement/Project Work

Any one of the following:

Pedagogical analysis of a unit of content from adeoy school Mathematics Syllabus.
Preparation of a multimedia presentation on a tojiilc special reference to students with disalke#iti

lll. Constructions of a question paper based on cu@B8E format/concerned State Board of educatiol

V.

V.

preparing its Scoring key, and marking scheme.

Analyzing errors committed by school children inthtamatics and preparing a remedial plan.
Developing an Action Research proposal for a prohielated to teaching and learning of Mathematith w
reference to students with disabilities

Essential Readings

Carey, L.M. (1988). Measuring and Evaluating ScHarning, Boston: Allyn and Bacon.

Chambers, P. (2010).Teaching Mathematics, New D8Huje Publication South Asia.

Chapman, L. R. (1970). The Process of Learning Bratitics, New York: Pregamon Press.

David, H., Maggie, M. & Louann, H. L. (2007). Teaup Mathematics Meaningfully: Solutions for
Reaching Struggling Learners, Canada: Amazon Books.

David, W. (1988). How Children Think and Learn, N¥ark: Blackwell Publishers Ltd.
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» James, A. (2005).Teaching of Mathematics, New D&lkelkamal Publication

* Kumar, S. (2009). Teaching of Mathematics, New D&lnmol Publications.

* Mangal, S.K. (1993).Teaching of Mathematics, NevhD&rya Book Depot.

e Mani, M. N. G. (1992). Techniques of Teaching Blidhdildren, New Delhi: Sterling Publishers.

* Mukhopadhyaya, S., Jangira, N. K., Mani, M.N. G.R&ychaudhary, N. (1987). Sourcebook for Trainin
Teachers of Visually Handicapped, Delhi: NCERT.

* Nemeth, A. (1973). Nemeth Code for Mathematics &uientific Notation, Loviseville K: American
Printing House.

* Shankaran & Gupta, H. N. (1984). Content-Cum-Methogly of Teaching Mathematics, New Delhi:
NCERT.

e Siddhu, K.S. (1990). Teaching of Mathematics, NeslhD Sterling Publishers.

Suggested Readings

o OTRE, foET (Ro%0). TIOTE STEATIT TR, AT ¢ S HST YR,

o U, TR (Ro%0). STRTEGRS TUT STEATI Tegcl. TR : fo@n wehrer.

o TEIOT, | ST SINE Wher (R0%0). TUTE ST STeATIH. Yot < Yot foremeit T8 Wehrer.
« TR, 3R, (R0%2). TIVT : ST STEATTA Texelt. AT : T TehTem.

o TGS, e H. M1 IR (020), VI STEATIT T, HIcaT : HEh THITH.

o oie, e we. (R02%). T SLTEIE STEATIT Teselt. 3., STeaTNd : URTid UfecTehrg.
«  QUHRS, AT (R00\9). TV STEATIT Tegelt. AT : TSR 370 . ufeeterd.

o T, [HR (Rooc). I FHTerehiaral TuTd fRTeyor. T1f¥Teh : TS Ufactehory.

« et .37, ST TEIST, HAFTErar (R00R). TS STEATIH. qOT : T TehTeH.

o IR, A (R00R). T ST STEATIT TR, hicaTqX : A= ThTeH.

o STTAT, EAT. (3]]E). TOT STEATOH Teaell. 377.3. Yo7 : - Wehier.

* Keeley, P. K. & Cheryl, T. R. (2011). Mathematiczfative Assessment, Canada: Sage Publications
* NCERT (2005).National Curriculum Framework, New MeNCERT

* NCTE (2009).National Curriculum Framework for Teackducation, New Delhi: NCTE.

* IGNOU (2000), Teaching of Mathematics (ES-342) Rboi-4, IGNOU, New Delhi.

* N.C.E.R.T (2006), Text Books of Mathematics forssld/I to X, NCERT, New Delhi.
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PEDAGOGY OF TEACHING HISTORY

Course Code : 104 Credits : 04
Contact Hours : 60 Marks : 100
Objectives

Aftercompletingthecoursethelearners willbeableto:

Explain the concept, nature and scope of History.

Develop competencies for designing unit and lesgsiams, as well as tools of evaluation for History
teaching.

Develop skills in preparation and use of supportemals for effective History teaching.

Develop the ability to organize co-curricular aittes and community resources for promoting Histor
learning.

Concept, scope and nature of social science

Difference between social sciences and social ssudi

Aims and objectives of teaching social sciencechosl level.

Significance of social science as a core subject

Role of social science teacher for an egalitas@aiety

Unit No Content Hours Marks

Section 1

Nature of History

1.1 Concept, scope and nature of History

Unit1 | 1.2Aims and objectives of teaching History at schewkl.
1.3 Significance of History as a core subject

1.4Role of History teacher for an egalitarian society
1.5Correlation of History with other subject.

10 12

Curriculum and Instructional Planning

2.1 Organization of History curriculum at schoolde
Unit2 |22 Instructional Planning: Concept, need and ingrme 10 12
2.3 Unit plan and lesson plan: need and importance

2.4 Procedure of Unit and lesson Planning

2.5 Adaptation of unit and lesson plans for chitcwath disabilities

Curricular Approaches, Maxims & Methods of teachingof History

3.1 Curricular approaches: a) Coordination b) Gati@nal C)
Concentric d) Spiral e) Integrated f) Regressive

3.2 Maxims of teaching History

Unit3 |3.3 Methods of teaching History: Lecture, discussicocialized 1q 16
recitation, source and project method.

3.4 Innovative Methods of Teaching History

3.5 Accommodations required in approaches for tegathildren with
disabilities

Section 2

Techniques & Instructional material for teaching History
4.1 Narration, description, illustration, questiogi assignment, field
Unit 4 trip, story-telling, Role play, 10 16
4.2 Group and self-study, programmed learning, ¢tida thinking,
Concept mapping, expository teaching and problemirsp
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4.3 Time-lines & Genealogical charts, Maps & Glgligse of different
types of Boards (Smart boards, Chalk Board, FlaBoekd),

4.4 Tape-records, Radio, Television, Films & Filnps, Overhead
Projector, History games and Power Point Presemtati

4.5 Adaptations of material for teaching childreithvdisabilities

Evaluation of learning in History

5.1 Purpose of evaluation in History

5.2 Techniques of evaluating learner achievemertfigtory: Written
and Oral tests, Observation Tools, Work Samplegfdtio

5.3Assessment. tools and techniqgues of Continuousd | a
Comprehensive Evaluation (CCE) for curricular anecarricular
subjects

5.4 Construction of teacher made test

5.5 Diagnostic testing and enrichment techniquescfaldren with
disabilities

History Teacher as a Reflective Practitioner

6.1 Being a reflective practitioner- use of actiesearch

6.2 Developing an Action Research Plan for solvangroblem in

Unit 6 teaching- learning of History. 10 12

6.3 Case study- need and importance for a schachés

6.4 Development of a Professional Portfolio/ teaghlournal

6.5 Competencies for teaching History to childrethwlisabilities

Unit 5 10 12

Course Work/ Practical/ Field Engagement

* Prepare a unit of History content for a given chiith disabilities

* Develop an Action Research Plan on a problem mlatéeaching and learning in History

» Adapt teaching learning materials for a child witkabilities.

» Develop questions and achievement tests in History

» Organize activities like quiz, field trips, exhiiihs and any other co-curricular activities in salso

Suggested Readings:

o  TIFHTI, WA (R0%0). SARTAT STEATIH, YUt : e ThTeM.

o TR, W (R00R). ‘TfeTETa’ STEATIAT TTeTor. YUt : YUt foremeff e Tehrem.

o TR, RS ST SIURT, T (RooR). SIAETHIE STRTHIT ST, U : o T,

o  TRIT, STSIRAAT (R00\s). ANTRERLIE STEATI TEc. AT : T TerteH.

o TR, I U (R0000). ITeTT STeaT= Tegell. AT : et} 370g &. feceterd.

o TG, IRAE (R00V). IR [THEFH & 18 eI, ot : e e Hehrer.

o T, THI S TR (Ro0¢). IgaTean Frerewiane, sfoer foretor. feres : sHamse ufecrhera.
o TG, Y M HTESH, HAT (R00%). SFTETH X TEATIT T, BRI : HSoh THITH.
o TS, W W (R00\9). TTETH 7Y ULEel. AR : Tor= yehrem.

o TR, TR TR (3¢ %). e faw=-STemgest. qur : agad! TehreH.

o T, 3ER (Ro00). FTRTH LA, YOI : I ThITH.

Aggarwal. J.C (2008). Teaching of social studiespractical approach. (4th ed). UP: Vikas Publishin
House Pvt Ltd.
Aggarwal. J. C. (2008). Principles, methods & teghbas of teaching. UP: Vikas Publishing House Rut L
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Batra ,P. (2010) Social Science Learning in Schrerspective and Challenges,Sage Publications Rijt. L
Pap/Com edition

Chauhan, S. S. (2008). Innovations in teachinguiagrprocess. UP: Vikas Publishing House Pvt Ltd.
Dhand, H. (2009). Techniques of Teaching. New D&RH Publishing Corporation.

Duplass, J. A. (2009). Teaching elementary sotialiss. New Delhi: Atlantic Publishers.

George Alex M. & Manad Amman(2009) Teaching So8alence in Schools : NCERT'S New Textbool
Initiative

Mangal S.K. (2004) Teaching of Social Science,aABpok Depot, Delhi

Mangal, Uma (2005) Samajik Shikshan, Arya Book DepNew Delhi.

Sharma, R. A. (2008). Technological foundationdi@tion. Meerut: R.Lall Books Depot.

Sharma, R. N. (2008). Principles and techniquesdatation. Delhi: Surjeet Publications.

Singh,Y. K. (2009). Teaching of history: Modern imads. New Delhi: APH Publishing Corporation.

Stone Randi(2008) Best Practices for Teachingab&tudies: What Award-Winning Classroom Teacher
Do, Corwin
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PEDAGOGY OF TEACHING GEOGRAPHY

Course Code : 104 Credits : 04
Contact Hours : 60 Marks : 0
Objectives

Aftercompletingthecoursethelearners willbeableto:

* Explain the concept, nature and scope of Geography.

» Develop competencies for designing unit and lesplams, as well as tools of evaluation for socia
Geography.

» Develop skills in preparation and use of supportemals for effective Geography teaching.

» Develop the ability to organize co-curricular aittes and community resources for promoting Geogyap
learning.

PEDAGOGY OF TEACHING GEOGRAPHY
Unit No | Content | Hours | Marks
SECTION 1

Nature of Geography

1.1 Concept, scope and nature of Geography

Unit1 | 1.2 Aims and objectives of teaching Geography at sclevall.

1.3 Significance of Geography as a core subject

1.4Role of Geography teacher for an egalitarian $gpcie

1.5Correlation of Geography with other subject.

Curriculum and Instructional Planning

2.1 Organization of Geography curriculum at scHewél

2.2 Instructional Planning: Concept, need and irgmue

2.3 Unit plan and lesson plan: need and importance

2.4 Procedure of Unit and lesson Planning

2.5 Adaptation of unit and lesson plans for chitdwath disabilities

Curricular Approaches, Maxims & Methods of teachingGeography

3.1Curricular approaches: a)Coordination b)Coriaha c) Concentrig
d) Spiral e) Integrated f) Regressive

3.2Maxims of teaching Geography

3.3Methods of teaching Geography: Lecture, disoussi
socializedrecitation, source and project method.

3.4 Methods of Teaching Geography - Importancecé&iore,
Advantage & Limitations

3.5 Accommodations required in approaches for tegcbthildren with

disabilities

10 12

Unit 2 10 12

Unit 3 10 16

PART 1

Techniques & Instructional material for teaching Geography

4.1 Narration, description, illustration, questimgpi assignment, Fiel
trip, story-telling, Role play

4.2 Group and self-study, programmed learning, d¢tida thinking,
Concept mapping, expository teaching and problemrgp

4.3 Maps & Globes, Use of different types of Boa(8snart boards,
Chalk Board, Flannel Board)

4.4 Tape-records, Radio, Television, Films & Filnps, Overhead
Projector, Geography games and Power Point Preégenta

4.5 Adaptations of material for teaching childreithvdisabilities

[oX

Unit 4 10 16
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Evaluation of learning in Geography

5.1 Purpose of evaluation in Geography

5.2Techniques of evaluating learner achievemef@dagraphy: Writter
and Oral tests, Observation Tools, Work Samplegfdtio

Unit5 | 5.3 Assessment: tools and techniques of Continand<Comprehensiv
Evaluation (CCE) for curricular and co-curriculabgects

5.4 Construction of teacher made test

5.5 Diagnostic testing and enrichment techniques cfuldren with
disabilities

Geography Teacher as a Reflective Practitioner

6.1 Being a reflective practitioner- use of actiesearch

6.2 Developing an Action Research Plan for solvangproblem in

teaching- learning of Geography.

6.3 Case study- need and importance for a schachés

6.4 Development of a Professional Portfolio/ teaghlournal

6.5 Competencies for teaching Geography to childngm disabilities

10 12

D

Unit 6 10 12

Course Work/ Practical/ Field Engagement

» Prepare a unit of Geography content for a giveldahith disabilities

* Develop an Action Research Plan on a problem rlat¢eaching and learning in Geography

» Adapt teaching learning materials for a child wdtkabilities.

* Develop questions and achievement tests in Gebgrap

» Organize activities like quiz, field trips, exhiiihs and any other co-curricular activities in salso

Suggested Readings:

o TR, UAWT (R00R). "STieT’ STeATIAT To18ToT. YUt : YUt feremelt e WehTer.

o  TAYEA, WITRAT (Ro0R). I MET STEATTH. YUT : eI JhIeH.

o T, UHST (RooR). ST Terg-3TEATH Tege. Yot : FAcae TehTe.

o TR, AT TIAW (R023). FIICT : TR STEATIT Ll T -2, STATid : T UfecTehr.

o TERY, AT WIAT (R02%). SN : ST STEATUA TERA 9T -, SBT : ULl UfeoToheT=.

o oI EAN. 3nfor urdhet, S.uA. (Ro0\9). SIICT SI9TT TEATY TS, 37,3, HIceTuR: HSh R,
o TR, TAA . (R00\9). ET STEATIA Texelt. AN : ISR 310 . feererd.

o TR, TS 3707 ST, TEHIT (R00R). Tt STTHYH STEATH. YUt : T Tehrem.

o  STHH, TH.3TR. (Ro0W). YIGT STEATY TLRT : Ueh GIECeiT. FHIeeTR : T3 TehIvH.

o ST, .. ST HIUSUN, TH.3TR. (Ro0Y). ST SHIH STEATI TR, 3113, ATh: T ThTeT.
o WSS, TSI (R]R&). TRIEITA 1. 31g. TSl HAS S, YOt : o= WehTH.

o TSl TAT. (2R]R¢). AT HTSATIT-TE&TH TSHTCHAT. JUT: T HehToT.

o T, T (2]%). WG STEATIA. 3.4, qUT : T ThIYH.

» Aggarwal, D.D (2000) Methods of Teaching Geogra@@arup & Sons, New Delhi

* Aggarwal. J.C (2008). Teaching of social studiespractical approach .(4th ed). UP: Vikas Publishin
House Pvt Ltd.

* Aggarwal. J. C. (2008). Principles, methods & teghas of teaching. UP: Vikas Publishing House Rut L
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Batra ,P. (2010) Social Science Learning in Schrerspective and Challenges,Sage Publications Rijt. L
Pap/Com edition

Chauhan, S. S. (2008). Innovations in teachinguiagrprocess. UP: Vikas Publishing House Pvt Ltd.
Dhand, H. (2009). Techniques of Teaching. New D&RH Publishing Corporation.

Duplass, J. A. (2009). Teaching elementary sotialiss. New Delhi: Atlantic Publishers.

George Alex M. & Manad Amman(2009) Teaching So8alence in Schools : NCERT'S New Textbool
Initiative

Mangal S.K. (2004) Teaching of Social Science,aABpok Depot, Delhi

Mangal, Uma (2005) Samajik Shikshan, Arya Book DepNew Delhi.

Sharma, R. A. (2008). Technological foundationdi@tion. Meerut: R.Lall Books Depot.

Sharma, R. N. (2008). Principles and techniquesdatation. Delhi: Surjeet Publications.

Stone Randi(2008) Best Practices for Teachingab&tudies: What Award-Winning Classroom Teacher
Do, Corwin
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AREA -B

CROSS DISABILITY AND INCLUSION

105 | Inclusive Education
106 | Introduction to Sensory Disabilities (VI, HI, Deaf-Blind)
107 | Introduction to Neuro Developmental Disabilitis (LD, MR(ID), ASD)
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INCLUSIVE EDUCATION

Course Code : 105 Credits : 02
Contact Hours : 30 Marks : 50
Objectives

After completing the course the learners will béedb:

» Explain the construct of inclusive education & tbeogression from segregation towards valuingé
appreciating diversity in inclusive education

* Explicate the national &key international polic&d$rameworks facilitating inclusive education

* Enumerate the skills in adapting instructionaltstyées for teaching in mainstream classrooms

» Describe the inclusive pedagogical practices &atation to good teaching.

» Expound strategies for collaborative working araksholders support in implementing inclusive edoaoat

INCLUSIVE EDUCATION

Unit No. Content Hours Marks
Introduction to Inclusive Education
1.1 Marginalisation vs. Inclusion: Meaning & Detfions
1.2 Changing Practices in Education of Childrenhwitisabilities:
Segregation, Integration& Inclusion
. 1.3 Diversity in Classrooms: Learning Styles, Liisgic & Socio-
Unit 1 Cultural Multiplicity 10 12
1.4 Principles of Inclusive Education: Access, EguRelevance
Participation & Empowerment
1.5 Barriers to Inclusive Education: Attitudinal, hyBical &
Instructional
Adaptations Accommodations and Modifications
2.1 Meaning, Difference, Need & Steps
Unit 2 2.2 Specifics for Children with Sensory Disabilitie 10 12
2.3 Specifics for Children with Neuro-Developmeriagabilities
2.4 Specifics for Children with Loco Motor & Multig Disabilities
5.5 Engaging Gifted Children
Inclusive Academic Instructions Supports and Collabrations
3.1Universal Design for Learning: Multiple Means &fccess,
Expression, Engagement & Assessment
3.2 Co-Teaching Methods: One Teach One Assistjo8tdieaching,
Parallel Teaching, Alternate Teaching & Team Teaghi
Differentiated Instructions: Content, Process & duiciPeer
. Mediated Instructions: Class Wide Peer TutoringgrP&ssisted
Unit3 Learning Strategies 10 16
3.3ICT for Instructions
3.4Stakeholders of Inclusive Education & Their Resbilities ,
ommunity Involvement for Inclusion
3.5Advocacy & Leadership for Inclusion in Educatiéamily Support
& Involvement for Inclusion Resource Mobilisatioor finclusive
Education
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Practical & Field Engagement

l.
Il.
[I.
V.

Visit Special Schools Of Any Two Disabilities & Amnclusive School & Write Observation Report
Highlighting Pedagogy

Prepare A Checklist For Accessibility In Mainstre&chools For Children With Disabilities

Design A Poster On Inclusive Education

Prepare A Lesson Plan On Any One School Subjectd@ir Choice Using Any One Inclusive Academic
Instructional Strategy

Suggested Readings

Bartlett, L. D. and Weisentein, G. R. (2003).SustdsiInclusion for Educational Leaders. New Jerse)
Prentice Hall.

Chaote, J. S. (1991). Successful Mainstreamingn/diyd Bacon

Choate, J. S. (1997).Successful Inclusive Teaclifign and Bacon

Daniels, H. (1999) .Inclusive Education.London: Kog

Deiner, P. L. (1993). Resource for Teaching Childnath Diverse Abilities, Florida: Harcourt Bracad
Company

Dessent, T. (1987).Making Ordinary School Spediessica Kingsley Pub.

Gargiulo, R. M. Special Education in Contemporapogisty: An Introduction to Exceptionality.Belmont:
Wadsworth.

Gartner, A. &Lipsky, D. D. (1997) Inclusion and ®cdh Reform Transferring America’s
Classrooms,Baltimore: P. H. Brookes Publishers.

Giuliani, G. A. &Pierangelo, R. (2007) Understargiiibeveloping and Writing IEPs . Corwin press:Sag
Publishers.

Gore, M. C. (2004) .Successful Inclusion StratedogsSecondary and Middle School Teachers, Crowi
Press, Sage Publications.

Hegarthy, S. &Alur, M. (2002) Education of Childrenth Special Needs: from Segregation to Inclusior
Corwin Press. Sage Publishers

Karant, P. &Rozario, J. ((2003).Learning Disalsi#tin India.Sage Publications.

Karten, T. J. (2007). More Inclusion Strategies iNark. Corwin Press, Sage Publications.

King-Sears, M. (1994) CurriculiBased Assessment in Special Edcuation. CaliforrSengular
Publications.

Lewis, R. B. &Doorlag, D. (1995) Teaching Specidudnts in the Mainstream.4th Ed. New Jerse
Pearson

McCormick, Sandra.(1999)Instructing Students wheedHiaiteracy Problems. 3rd Ed. New Jersey, Pearsor
Rayner, S. (2007).Managing Special and Inclusidedation, Sage Publications.

Ryandak, D. L. &Alper, S. (1996) Curriculum contdéot Students with Moderate and SevereDisabilites
Inclusive Setting.Boston, Allyn and Bacon

Sedlak, R. A. &Schloss, P. C. (1986).InstructioM@thods for Students with Learning and Behaviou
Problems. Allyn and Bacon

Stow L. &Selfe, L. (1989) Understanding ChildrertiwSpecial Needs. London: Unwin Hyman.

Turnbull, A., Turnbull, R. Turnbull, M. Shank, D.. 1{1995). Exceptional Lives: Special Education ir
Today’'s Schools. 2nd Ed.New Jersey: Prenrited.Inc.

Vlachou D. A. (1997) Struggles for Inclusive Educat An ethnographic study. Philadelphia: Oper
University Press

Westwood P. (2006) Commonsense Methods for ChiladignSpecial Educational Nee@rategies for the
Regular Classroom.4th Edition, London Routledgeleaimaylor & Francis Group.
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INTRODUCTION TO SENSORY DISABILITIES

Course Code : 106 Credits
Contact Hours : 30 Marks
Objectives:

After completing this course, the student-teackelidoe able to:

02

50

Name the different types of sensory impairmentss &tevalence& describe the process of hearing
implications of various types of hearing loss
Explain the issues & ways to address challengeslucating students with hearing loss

Describe nature, characteristics & assessmenudésts with low vision & visual impairment

Suggest educational placement and curricularegfied for students with low vision & visual impagmnt
Explicate the impact of deaf-blindness & practif@sfunctional development

INTRODUCTION TO SENSORY DISABILITIES

Unit
No.

Content Hours

Marks

Unit 1

Hearing Impairment: Nature & Classificationandlmpact of hearing loss

1.1 Types of sensory impairments: Single (Hearing Impant & Visual
Impairment) &Dual sensory impairment (Deaf-blindsles

1.2 Importance of hearingProcess of hearing & its inpedt leading to differen
types of hearing loss

1.3 Definition of hearing loss, demographics & assadaterminologies: deaf/
Deaf/ deafness/ hearing impaired/ disability/ haadped, Challenges arising
due to congenital and acquired hearing loss

1.4 Characteristics of learners with hearing lasd @Enpact of different degrees pf
hearing impairment on communication, Language & mmmication issues
attributable to hearing loss& need for earlyIntertien

1.5 Communication options, preferences & facilitatof individuals with hearing
loss , Issues & measures in literacy developmedtsaholastic achievement pf
students with hearing loss

1.6 Restoring techniques using human (interpré&edechnological support (hearing
devices)

—=

16

Unit 2

Visual Impairment--Nature and AssessmentAND Educatinal Implications of

Visual Impairment

2.1.Process of Seeing and Common Eye Disorderglia;l

2.2. Blindness and Low Vision--Definition and Cldisation; demographic
Information--NSSO and Census 2011;

2.3. Effects of Blindness--Primary and Secondarypdrtance of Early
Identification and Intervention; Functional AssessimProcedures, Selective
Educational Placement;

2.4 Teaching Principles;Expanded Core Curriculuronr€2pt and Areas;

2.5 Commonly Used Low Cost And Advanced Assesidevices

12
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Deaf-blindness

3.1 Definition, causes, classification, prevaleraned characteristics of deaf-
blindness

3.2 Effects and implications of deaf-blindness anivities of daily living &
education

Unit 3 3.3 S_creenlng, Assessment, Identification & intatnal strategies of deaf- 10 12

blindness

3.4 Fostering early communication development: Mé#h assistive devices and
practices
including AAC

3.5 Addressing mentation, mobility & educational needs of studemtith deaf-
blindness
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INTRODUCTIONTONEURO DEVELOPMENTAL DISABILITIES

CourseCode : 107 Credits : 02
Contact Hours : 30 Marks : 50
Objectives

Aftercompletingthecoursethelearners willbeableto:

» Discuss the characteristics and types of learnisafdlity.

» Describe the tools, areas of assessment and egp@tyention strategies to enhance learning

* Explain the characteristics and types of Intellattisability.

» Describe the tools, areas of assessment andrprapd apply intervention strategies for indepentieing
* Explain the characteristics and types of Autsgactrum Disorder

» Describe the tools, areas of assessment and egp@tyention strategies

INTRODUCTIONTONEURO DEVELOPMENTAL DISABILITIES

Llilr(])lt Content Hours | Marks
Learning Disability: Nature, needs and intervention
1.1 Definition, Types and Characteristics

Unit 1 1.2 Tools and Areas of assessment 10 16

1.3 Strategies for reading, writing and maths
1.4 Curricular adaptation, IEP, Further Education,
1.5 Transition Education, life long education

Intellectual Disability: Nature, needs and interverion
2.1 Definition, Types and Characteristics

2.2 Tools and Areas of assessment

Unit 2 | 2.3 Strategies for functional academics and sagidb 10 12
2.4 Assistive devices, Adaptations, Individualiz&dlucation Plan,Persgn
centered plan, Life skill education

2.5 Vocational training and independent living

Autism Spectrum Disorder: Nature, needs and interention
3.1 Definition, Types and Characteristics

3.2 Tools and Areas of assessment

3.3 Instructional Approaches

3.4 Teaching Methods

3.5 Vocational training and career opportunities

Unit 3 10 12

CourseWork/Practical/FieldEngagement

« Develop an Assessment tool for a child with lgsgrdisability in the given area

«  Prepare a transition plan from school to collegeah LD Child

«  Prepare a life skill curriculum

«  Prepare a screening tool for children with Autispe&rum Disorder

« Prepare teacher made test for functional assessrhargiven child with ID/ Autism

« Plan an educational program on the basis of arsssnt report of a child with ID/Autism
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ASSESSMENT AND IDENTIFICATION OF NEEDS
Course Code : 108 Credits ; 04
Contact Hours : 60 Marks : 100
Introduction

Hearing loss needs to be identified at the eariiiestder to provide timely intervention to childrevith hearing
impairment. This in turn would help them to develagequate speech and language to function sinalar
typically developing children in school and beyoftie course is designed to provide inputs to learabout
various assessments to be undertaken for idengifygeds in order to plan the intervention program.

Objective:
After completion of this course, the student wél &ble to:

. Explain the need and techniques for early idemtifon of hearing loss in children

. Acquire knowledge in the area of audiological assent and its relevance in education

. To discuss communicative and language related neétisthe understanding of its development anc
assessment

. Understand the need for assessment of various ggesénvolved in production of speech

. Describe and identify different components of ediocal assessment and analyse various educatior
needs of individuals with hearing impairment.

ASSESSMENT AND IDENTIFICATION OF NEEDS

Unit Content Hours | Marks
No.

PART |
Early Identification of hearing loss: Need & strategies
1.1 Need for early identification of hearing loss
1.2 Overview to behavioral and objective technigurescreening for hearin
loss
Unit 1 | 1.3 Referral of children based on signs and symptohiearing loss 10 12
1.4 Team members involved in hearing screeninglaid role
1.5 Use of checklists and behavioral observationeanly identification of
hearing loss by school teachers (congenital & aedi

[(®]

Audiological Assessment

2.1 Orientation: Sound, physical and psychologigarameters/attribute
concept of dB HL vs dB SPL, auditory milestonegyipical children (0-2
years)

2.2 Assessment & methods of assessment. Subjeétiv®bjective tests
Orientation to these tests and their importance

Unit 2 | 2.3 Audiometer: Block diagram, parts & use; Typéswadiometry [sound field 10 16
(BOA, VRA) & close field]; role of special educatom conditioning for
pure tone audiometry

2.4 Audiogram: Understanding of audiogram andntplication in assessing the
educational needs of children with different tyzesl degrees of hearing
loss.

2.5 Concept of unaided, aided audiograms, Speeatiram and its application

UJ

Uy
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Unit 3

Assessment of Speech
3.1Respiration and Phonation: Pre-requisites, pmceypes and need f
assessment

3.2 Basics of Articulation and phonology (activedapassive articulators;

classification of vowels and consonants; assessafarticulation)
3.3 Suprasegmental aspects of speech and its asgss
3.4 Milestones of speech development in typicaflyedoping children
3.5 Speech Intelligibility: concept, factors & assment

DI

D

10

12

PART I

Unit 4

Introduction to Language & communication

4.1 Communication: Concepts and types (Linguistisus Non Linguistic);

4.2 Receptive and Expressive Language: ConcepgsTiyerbal and manual)

4.3 Structure of Language.

4.4 Developmental milestones in typically growirgldren; Impact of deafnes
on communication and language with reference toical (type, degree
onset) and environmental (parental participatiargeas to language eat
intervention services) factors

4.5 Identification of needs related to communicatmd language

s 10

12

Unit 5

Assessment Of Language

5.1 Language assessment and evaluation — mealeifigition, scope

5.2 Types of language assessment

5.3 Language Assessment tools in classroom

5.4 Assessing language: Developmental checklsstales, standardized tog
and assessing language samples using parametenseasuremen
(productivity, complexity, correctness and commatiieness)

5.5 Parental participation in language assessment

S10

12

Unit 6

Educational assessment and identification of needs

6.1 Educational assessment: Concept and scope

6.2 Factors affecting educational performance viddial, family & environment

6.3 Types of Assessment: Norm referenced & CriterReferenced tes
Comprehensive & Continuous assessment, Summative-ofmative,
Formal & Informal, conventional & alternate, Perfance based ¢
curriculum based

6.4 Tools & techniques of Educational Assessmetisedvations, Interviews
Developmental scales, Standardized &Criterion bdests, Teacher Mad
Tests at different levels and classroom assessimemiques (Convention
& Modern).

6.5 Current trends and challenges in assessmeatgpémdent, dual purpose
constructivist perspective & adaptations

e

&

16

Course work/Practical/Field Engagement

PowbdPE

Compiling checklists (at least two) to identifydnieg impairment in children

Using the audiograms of children (at least two@niify the audiological needs of each
Profiling the speech of children (at least two)usyng a speech assessment kit
Record the interaction with the three year old dgfly developing child and write your brief reflemts

terms of use of vocabulary and syntax

o

Compile various tools used for educational assessofechildren.

in
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Transaction & Evaluation

Lecture cum Demonstration, Tutorials, Assignmetasts

Essential Readings

Mandke and Sangekar (2018nrvanshastra/ smorems Suhrud Prakashan , Suhrud Mandal Pune .

Lele D.N (2010) Ek Upekshit Vyang @frar Continental Prakashan .Vijaya Nagar Colony Pune.
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Martin, FN & Clark, J.G. (2009). Introduction to Awlogy. 10th Ed. Boston: Pearson Education.
Northern, J.L. Downs, M.P. (2002). Hearing in @héin. ' Edition. Philadelphia: Lippincott Williams and
Wilkins

Rehabilitation Council of India (2007). Status ak&bility in India - 2007: Hearing Impairment anedd-
blindness. New Delhi: Rehabilitation Council of iad
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Publication.

Newby, H. A., & Popelka, G. R. (1992). Audiologded.). New York: Appleton-Century-crofts.

Bel, R.L. and Frisbie, D.A.(1991)"%d, Essentials of Educational Measurement, Peehtidi publication,
New Jersy

Linn, R. L. and Gronlund, N. E. (1995)"7%d Measurement and Assessment in Teaching,Premite
publication, New Jersy

Jurs, S.G. and Wiersma, W.(1990}¢ 2d Educational Measurement and Testing,Allyn aratoB
publication, Boston

Nitko, A. J. (1983) Educational Tests and Measurdmgn Introduction, Harcourt Brace Publication,viNe
York

Brigance, A.H. and Hargis, C.H. (1993) Educatiohséessment, Charles C Thomas publication, USA
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Suggested Readings:
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Thieme Medical Publishers.

Waldman, D., & Roush, J. (2010). Your child’s HagrLoss; A Guide for Parents. San Diego: Plure
Publishing.

Yoshinaga-Itano, C. (2003). From screening to eaeytification and intervention: Discovering pretirs

to successful outcomes for children with significaearing loss. Journal of deaf studies and deatattn,
8(1), 11-30.

McMillan, J.H (2001) Classroom assessment: Priesi practices for effective instructioff{Eds), Allyn

& Bacon, Boston.

Evens, P. and Varma. V (1990). Special Educatest,;Present and Future, The Falmer Press

Poham, James. W. (1993), Educational Evaluaticenti®e Hall, New Jersy.

Gregory, Jnight, et al. (1998), Issues in Deaf @Etioa. Cromwel Press

Singh, B. (2004) Modern educational Measurementtaraduation System, Anmol Publication, New Delhi
Boyle, J. and Fisher, S. (2007) educational testidgcompetence based approach), BPS Blackwe
publication, Singapore

Warden, P, Winter, J. and Broadfoot, P(2002)AssesgniRoutledge Falmer Publication, London
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INTERVENTION AND TEACHING STRATEGIES
Course code ; 109 Credits : 04
Contact Hours : 60 Marks : 100
Introduction:

Early identification of hearing loss needs to b#dofeed by a good quality intervention. This enabtas
children to develop adequate speech & languagehwhiturn would facilitate school readiness. Teasmeed
to use specialised techniques for developing listgrspeaking, communication and linguistic skitischildren
with hearing impairment for them to access knowéedg

Objectives:

After completion of this course, the student wél &ble to:

* To understand about programmes for early intereantf infants and children with Hl

» Describe the need, stages and importance of awudiietening & Speech reading for facilitating
development of spoken language of children withrihngampairment

* Explain various approaches to teaching, stratdgiespeech intervention

» Describe methods, techniques and options to famglianguage and communication

* Explain the concept, principles and practices,dg#s and outcomes of educational intervention

Unit No | Content |  Hours | Marks
PART 1
Need & strategies for early intervention of hearingoss
1.1 Parent-infant programmes for children with HDverview, need
requirements and plan of action.
1.2 Pre-school training programmes: Overview, neegljirements and plan
unit1 |, ,ofaction. . 10 12
1.3 Individual Speech-Language Therapy Programme&rview, need
requirements and plan of action.
1.4 Impact of early intervention on school outcomes
1.5 Intervention of late identified children withedring impairment
Challenges & Strategies
Auditory Learning (AVT & Auditory Training) & Speec h Reading
2.1 Concept of ‘Auditory Listening’: Unisensory& Misensory approaches
2.2 Auditory training: Importance, types (IndividéaGroup) and Stages
Unit 2 2.3 Auditory Verbal Therapy: Principle, importarexed role of teacher 10 16
2.4 Auditory Training and AVT: Pre-requisites, deales, similarities &
differences
2.5 Speech Reading: Concept, importance, Pre-igzgjichallenges and
Role of teacher
Speech Intervention strategies
3.1 Approaches to teaching speech: Auditory Global Apph; Multi-
Unit 3 sensory Syllable unit approach; Ling’s Approach 10 12
3.2 Formulation of Lesson plan: Long term goalsjorShterm goals
Activities for teaching correct production of var® vowels and
consonants
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3.3 Orientation to acoustics of speech

3.4 Strategies for production of speech: Modellingaping througt
Auditory, Visual, Tactile modalities

3.5 Individual and Group speech teaching: Strengtiuschallenges

=

PART I

Unit 4 | 4.3 Techniques of developing language 10 16

Language teaching strategies
4.1 Methods of teaching language: Natural, Strattamd Combined
4.2 Principles of developing language

4.4 Basic Language Competence
4.5 Tuning the environment (Home & School) for Raiing language &
Communication

Unit 5

Communication teaching strategies

5.1 Modes of Communication

5.2 Communication Options: oral method, cued spaeethod, manual
communication (EB)Total Communication,

5.3 Communication Options: Compare and contrast

5.4 Communication Options: justification and chiadjes

5.5 Facilitating communication for children with Hl

10 12

Unit 6

Educational intervention strategies

6.1 Educational Intervention: Concept, Need & Ardagrricular & co
curricular) & Types of educational intervention dgp, individual,
developmental, remedial)

6.2 Principles and practices in early educatiomaérvention: Family
centred, contextualised (natural & inclusive enniment) & integrated
(collaborative) support and services

6.3 Maxims, Methods of teaching & Lesson planniggogp, individual,
developmental, and remedial)

6.4 Partnership of various professionals & agendieseducationa
intervention

6.5 Child & Family Outcomes of Early Educationaldrvention

10 12

Course work/Practical/ / Field Engagement

N

Mandke and Sangekar (2018nrvanshastra/ &0RIME Suhrud Prakashan , Suhrud Mandal Pune .
Lele D.N (2010) Ek Upekshit Vyang /TafeR a1eT  Continental Prakashan .Vijaya Nagar Colony Pune.
Kale.S.S (1998) Karnabadhir Ani Tyanche Shikshaadg3h swofafer stifor =ai=r fereror wmm—=2 Vedang
Prakashan Nagpur.

Observe any two activities in a Parent-infant paogme / pre-school programme and write a report.
Classify the vowels and consonants of your languisigelow, mid & high frequency and make word kst
auditory training

Read and reflect upon five lesson plans for teachpeech to children with hearing impairment

Select a story and write for three levels (pre-sthohird and seventh standard) using approprial
complexity of language (vocabulary & syntax)

Read and reflect upon five lesson plans for te@cburricular subjects to children with hearing inmpeent
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Transaction& Evaluation

Lecture cum Demonstration, Role playing, Assignmgetasts

Essential Readings

Bess, F. H., & Humes, L. E. (1990). Audiology: Thedamentals. London: Williams & Wilkins.
Finitzo-Hieber, T. (1981). Classroom AcousticsRnJ. Roeser & M. P. Downs (Eds.) Auditory disosde
in school children. New York: Theime-Stratton.

Katz, J. (1978, 1985, 1994). Handbook of Clinicaidilogy. (29 3°& 4™Meds.). Baltimore: Williams and
Wilkins.

Nerbonne, M. A. & Schow, R.L. (2002). Introductidm Audiologic Rehabilitation. Boston: Allyn and
Bacon.

Nerbonne, M. A. & Schow, R.L. (2013). IntroductitmAudiologic Rehabilitation. 6th ed. Boston: Pears
Education.

Calvert, D.R. Silverman, S.R. (1983). Speech andfitess: A Text for Learning and Teaching.
Washington: Alexander Graham Bell Assn for Deaf.

Rhoades, E., & Duncan, J. (2010). Auditory-verbahactice: Toward a family centered approach
Springfield: lllinois: Charles C. Thomas

Powell, F., Finitzo-Hieber, T., Friel-Patti, S., @enderson, D. (1985). (Ed.) Education of the Hgpr
Impaired Child. London: Taylor and Francis Lt&an Diego: College-Hill Press.

Maxon, A., & Brackett, D. (1992). The Hearing Inmeal Child: Infancy Through High School Years.
Boston: Andover medical Publishers.

Estabrooks, W., (2006). Auditory-Verbal therapy gdctice. Washington DC: Alexander Graham Be|
Association for Deaf.

Ling, D. (2002). Speech hearing-impaired child: dityeand practice.” Ed. Deaf and hard of hearing.
Easterbrooks,S. (2007).Helping Deaf and Hard ofridgaStudents to Use Spoken Language: A Guide fi
Educators and Families .Amazon

Aggarwal,J.C. (2010).Principles, Methods and Teghes of Teaching .Amazon

Ling, D. ( 2000).Early Intervention For Hearing laiged Children . Amazon

Maluccio, Canali & Vecchiato (2002).Assessing Ouates in Child and Family Services: Comparative
Design and Policy Issues. Amazon

Guralnick, M, J, (2005).The Developmental Systenpgprdach to Early Intervention. London: PAULH
Brooks

Lynas, Wendy (1994). Communication Options in théu&ation of Deaf Children. London: Whurr
Publishers Ltd

Moores, Donald, F (1997), Educating the deaf, HoagNifflin Company

Beattie, Rod G. (2001). Ethics in Deaf Educatiohe First Six Years. New York: Academic Press Inc.
Owens, R.E. (2012). Language development: An inictdn (8th ed.) Boston: Pearson

Marschark, Marc Spencer, Patricia Elizabeth (20@®ford Handbook of Deaf Studies Language an
Education. London: Oxford University Press.

Paul, Peter V. Whitelaw, Gail M. (2011). Hearinglddeafness: An Introduction for Health and Edugatio
Professionals. Boston: Jones and Bartlett Learning.

Schirmer, Barbara R (2001). Psychological, Soanal Bducational Dimensions of Deafness. Boston:rAlly
and Bacon

Livingston, Sue (1997). Rethinking the EducationaD8tudents: Theory and Practice from a Teache
Perspective. London: Heinemann.

English, Kristina M (2002). Counseling Children wiHearing Impairment and Their Families. Boston
Allyn and Bacon.

Mahshie S. N.(1995) educating deaf children biledty Gallaudet University, Washington

Lynas, Wendy (1994). Communication Options in th@u&ation of Deaf Children. London: Whurr
Publishers Ltd ford university press
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Suggested Reading

» Jeffers, J., & Barley, M. (1975). Speech reading (eading). Spring field, IL: Charles C. Thomas.

 Paul, P.V. Whitelaw, G.M. (2011). Hearing and Dea1 An Introduction for Health and Educatior
Professionals. Boston: Jones and Bartlett Learning.

* Rossetti, L. M., & Kile, J. E. (1997). Early intantion for special populations of infants and fedsl San
Diego: Singular Publishing Group, Inc.

« Sanders, D. A., & Derek, A. (1993). Managementhefiring handicap: Infants to elderly’(&dn).
Englewood Cliffs, NJ: Prentice-Hall.

* Yarrow, L.J. Rubenstein , J.L. Pedersen, F.A. (J9Thfant and Environment: Early Cognitive and
Motivational Development. New York: John Wiley a8dns.

* Nolan, Michael Tucker, lvan (1984) Educational Aaldgy. London: Croom Helm.

* Plant, G.S., Karl E., (1995). Profound Deafness@pelech Communication. London: Whurr Publishers Lt

* McCracken, W., & Laoide-Kemp (1997). Ed. AudiolagyEducation. London: Whurr Publishers Ltd.,

* Richerg, C.M., & Smily, D.F. (2012). School-Bas&ddiology. San Diego: Plural Publishing.

* McAnally, P.l., Rose, S., & Quigley, S.P. (1987panguage Learning practices with Deaf Children. Seé
Diego: A College-Hill Publication.

* Van Riper C. & von Emerick, L. (1984). Speech cotien — An introduction to speech pathology anc
audiology. 7' Ed. NJ: Englewood Cliffs Prentice Hall Inc.
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YEAR I

Min. Min.
Course , Int Marks Ext. Marks .
N Course Title Hours Marks for Marks for Total | Credits
passing Passing
201 | Human Growth & Development 60 20 10 80 40 100 4
202 | Locomotor & Multiple 30 10 5 40 20 50 2
Disabilities (Deaf-Blind,
CP,MD)
203 | Skill Based Optional Courses 30 10 5 40 20 50 2
ANY ONE
204 | Skill Based Optional Courses 30 10 5 40 20 50 2
ANY ONE
205 | Curriculum Designing, 60 20 10 80 40 100 4
Adaptation and Evaluation
206 | Technology and Disability 60 20 10 80 40 100 4
207 | Psycho Social and Family Issues 60 20 8 40 100 4
208 | Reading and Reflecting on Texts 30 40 20 0 b 2
209 | Drama and Art in Education 30 10 5 40 20 50 2
210 | Basic Research & Basic Statistic 30 10 5 40 20 50 2
(EPC)
Total 420 140 70 560 280 700 28
YEAR I
Course No| Course Title
201 Human Growth & Development
202 Locomotor & Multiple Disabilities (Deaf-Blind;P,MD)
203 Skill Based Optional Courses ANY ONE
204 Skill Based Optional Courses ANY ONE
205 Curriculum Designing, Adaptation and Evaluation
206 Technology and Disability
207 Psycho Social and Family Issues
208 Reading and Reflecting on Texts
209 Drama and Art in Education
210 Basic Research & Basic Statistic (EPC)
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HUMAN GROWTH & DEVELOPMENT

Course Code : 201 Credit : 04
Contact Hours : 60 Marks : 100
Introduction

This course exposes student teachers to the studigild and human development in order to gain tiebe
understanding about variations and the influencsoafo-cultural-political realities on developmeAtcritical
understanding of theoretical perspectives of dgraknt would aid in their application in teachingrl@ng
process. Through close observation of childreméirtnatural environments the teacher trainee wbaldble to
situate their theoretical knowledge within reatisiames. This course would also be able to edwepttainees
to reflect and critique the normative notions afdinood and adolescence.

Objectives:
After studying this course the student- teachelisbeiable to

» explain the process of development with special$aan infancy, childhood and adolescence
» critically analyze developmental variations amohigdren

» comprehend adolescence as a period of transitidthaieshold of adulthood

» analyze different factors influencing child devetognt

Unit No. | Content | Hours | Marks
PART |

Approaches to Human Development

1.1 Human development as a discipline from infancydolinood

1.2 Difference between Growth and Development.

1.3 Concepts and Principles of development

Unit 1 1.4 Developing Human- Stages (Prenatal developmentanayf, 10 12
Childhood, Adolescence, Adulthood)
1.5 Influences of heredity and environment on DevelopinBlature vs
Nurture
Developmental Domains
2.1 Physical Development.
Unit 2 2.2 Sensory- perceptual Development. 10 12
2.3 Cognitive Development and socio-emotional Dewaent,
2.4 Language and communication Development
2.5Social Development and Social relationship
Theoretical approaches to development
3.1 Cognitive & Social- cognitive theories (Piageygotsky, Bruner,
Bandura)
Unit 3 | 3.2 Psychosocial theory (Erikson, 10 16

3.3 Psychoanalytic Theory (Freud)

3.4 Ecological Theory (Bronfrenbrenner)

3.5 Holistic Theory of Development (Steiner)

Part 2

The Early Years (Birth to Eight Years)

4.1Prenatal development: Conception, stages antlemdes or

Unit 4 prenatal development, 10 12

4.2 Birth and Neonatal development: Screening twborn - APGAR
Score, Reflexes and responses, neuro-perceptuaogavent
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4.3. Milestones and variations in Development

4.4 Environmental factors influencing early childdadevelopment

4.5 Role of play in enhancing development

Middle Childhood to Adolescence (From nine years teeighteen

years)

5.1 Emerging capabilities across domains of physarad social
emotional

5.2 Emerging capabilities across domains relatedcagnition -
metacognition, creativity, ethics

5.3 Issues related to puberty

5.4 Gender and development

5.5 Influence of the environment (social, culturpglitical) on the
growing child

Transitions into Adulthood

6.1 Psychological well-being

6.2 Formation of identity and self-concept

6.3 Emerging roles and responsibilities

6.4 Life Skills and independent living

6.5 Career Choices

Unit 5 10 12

Unit 6 10 16

Engagement with the field as part of course asatdd below

Hands on Experience:

- Observe children in various settings and identifiestones achieved.
- Seminar on human development
- Writing Journal for reflection and case study

Suggested References:

o  FOTHUN, T4, (Ro0\). TIMVTH AT, 3T7.]. Yot Sfifaan e,
o TR, AT G (R0%0). RTINS AAHLMET LM, AR : TesTX 370 . Ufecter.

o Thdd, TS 3Imfur fuae, Afer (Ro20). IIIUTeh WGP, MY : TIHRS
UfeeTeheT.

o ARHIE, %.7.,3MM0T GRARS FHel FOM (I0%0). IeAf0Teh ANEIA VT FHIIYH. AR :
IERIREANCH

o T, TASH. (R00\9). ST HIHERIG d STEATURRING. 311.%. FHiceTqX: Heh TehIvH.

o T[oAUi, HET a5 (R022). ANGYH o WHUTYH. JUT : e Tehrer.
o ST, T ST HFa0T, WHTSH (R022). T SNeATUTeh HIHRIRE. Yot : Feaee SR,

o AFEHY, THHR EHUT 70T BRI, WATAT A8FHAR (Ro0R). ey SreAforh o WRATeh
HHESTE. qut: oA TR,
o I, A, (R02R). W VeAVTR HITLE, Yot : .G A,

o SHA, HUA. (R02¥). IHNGH HHIRE: Ml [ThE AHIETE. IO : SEHE

YfecToh 9T,
o TISHY, ATAT (Ro0\). TIRIMVISh T WTAITTH HIGRING. 31.\9. YOT : STiarem Fehrer.

<

o TTed, T, (Ro0w). SETMUTeh AIHERIE. 3.3, AFTHR: MUSTR 27vg &, Ufeceterd.
o TR, AT (Roo¢). HIHERIRE =F0odT. qUT : TEHE UfeeTehld.
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AR, I (R0 ). SNeAfuTeh AFTESI ST THUSTM. JUT : SHS UfeotonsT=.
FHOTRON, B3R, (R00R). WITH TIeATUTeh AR, AT : fora Tehrer.
TR, Wia, onfor faeoim, WAl (Rook). STFEH  STEATUATS WG ST

a o
HIAARNATE AL gﬁi (1A HAenlRI.

TEHT, 3RIAIT (R0%0). AT AHHE. 3.3, TS : TH TH9H.

FAR, . AT (R00R). AeATTH TG, TR : Fo=l Feh1e.

FIEIeRT - T84, IRET (Ro0). T a STeaaT AFERIE. AR : [o= Tehem.
feTar, 3R . ug. 3T e’ =181, (R00%). T AT, HICETR : HEh TR,
LRI, T (R00%). TNeTVTeh HAHTA. HIceTR : Hgah TR,

BRI, 341 (33]2). ST WNeAfureh AR, qot : sife=i Jehrem.

TS, WX, ST TR (2]]Y). IR AHGRIE, IOt < qUT For=mel 78 Tehrem.

STTAM, &7, (2]%¢). TeIT0Teh o WA HIFERIE, 377.R. Yo7 : o Fehrv.

RGN, AT, (23%%). ST S1eAureh HIERIRE. Qo7 : e SR,

Berk, L. E. (2000). Human Development, Tata Mc.GHiW Company, New York

Brisbane, E. H. (2004). The developing child, Ma@Hill, USA

Cobb. N. J. (2001). The child infants, children addlescents, Mayfield Publishing company, Calif@rn
Hurlocl, E. B. (2005). Child growth and developmerata Mc.Graw Hill Publishing company, New york
Hurlocl, E. B. (2006). Developmental Psychology-li#® span approach, Tata Mc.Graw Hill Publishing
company, New Delhi

Mittal. S. (2006). Child development- Experimeralychology, Isha books, Delhi

Nisha, M. (2006). Introduction to child developmdsha books, Delhi

Papalia, D. E. and Olds, S. W.(2005). Human devety, Tata Mc.Graw Hill Publishing company, New
York

Santrock. J. W. (2006). Child Development, Tata®taw Hill Publishing company, New York

Santrock. J. W. (2007). Adolescence, Tata Mc.GrallvRdiblishing company, New Delhi

Meece, J. S. & Eccles J. L (Eds) (2010). HandboblResearch on Schools, Schooling and Huma
Development, Routledge
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AREA B: CROSS DISABILITY AND INCLUSION

202 | Introduction to Locomotor & Multiple DisabilitieDEaf- 2 50
Blind, CP,MD)
203 | Skill Based Optional Courses ANY ONE 2 50
50

204

Skill Based Optional Courses ANY ONE 2
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INTRODUCTION TO LOCOMOTOR AND MULTIPLE DISABILITIES
Course Code ; 202 Credits ; 02
Contact Hours : 30 Marks : 50
Course Description

The course aims to develop understanding abouthplgneffective educational programme and functione
activities for students with locomotor and multiplisabilities. This course intends to develop respiskills in
teacher trainee to identify the children with loador and multiple disabilities and also plan areetive
programme education as well as for creating awaseor these conditions. Teacher is also expectplhmoan
effective therapeutic and programme and also fefeanedical intervention when ever if necessary.

Objectives
After completing the course the student teachdrbeilable to:

» |dentify the persons with Locomotor disabilitiescbuas Cerebral Palsy, Amputees, Polio , Leprosgd;ur
Muscular dystrophies, Neural and spinal defectsMuliiple disabilities

* Plan an effective programme for creating awareraxssit the persons with Locomotor disabilities an
Multiple disabilities

* Plan an effective therapeutic and programme foe phrsons with Locomotor disabilities and Multiple
disabilities and to refer for medical interventibnecessary

 Plan an effective educational programme and fanati activities for the persons with Locomotor
disabilities and Multiple disabilities

Unit No. Content Hours | Marks

Cerebral Palsy (CP)

1.1. CP: Nature, Types and Its Associated Condition

1.2. Assessment of Functional Difficulties of Gfeluding Abnormalities of
Joints and Movements (Gaits);

1.3. Provision of Therapeutic Intervention and Refleof Children with CP;

Unitl |1.4. Implications of Functional Limitations of Ctien with CP in Education 10 12
and Creating Prosthetic Environment in School andmet Seating
Arrangements, Positioning and Handling Techniqué$ome and School;

1.5. Facilitating Teaching-Learning of Children WwitCP in School, IEP,
Developing TLM; Assistive Technology to Facilitateearning and
Functional Activities.

Amputees, Polio, Spinal Cord Injuries Spina-bifida and Muscular

Dystrophy

2.1. Definition, Meaning and Classification

2.2. Assessment of Functional Difficulties

2.3. Provision of Therapeutic Intervention and Reifle

2.4. Implications of Functional Limitations for Echtion and Creatin
Prosthetic Environment in School and Home: SeatArgangements
Positioning and Handling Technigques at Home AnldloBt

2.5.Facilitating Teaching-Learning: IEP, Developin@LM; Assistive
technology

Unit 2 10 12

|\
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Multiple Disabilities and Other Disabling Conditions

3.1 Multiple Disabilities: Meaning and Classificaits

3.2Various Combinations of Multiple DisabilitiescaAssociated Conditions
Such as Epilepsy, Motor an Sensory Conditions,

3.3 Other Disabling Conditions Such As Leprosy @u&tudents, Tuberous 10 16
Sclerosis and Multiple Sclerosis

3.4 Implications of Functional Limitations for Edation and Creating
Prosthetic Environment in School and Home: Seatkgangements
Positioning and Handling Techniques at Home ana@&ch

3.5Facilitating Teaching-Learning: IEP, DevelopifigV; Assistive technology

Unit 3

Course Work/ Practical/ Field Engagement (any onefdhe following)

* Undertake a case study after identifying a chilthvaerebral palsy or a child with Multiple Disab#is.
Assess the child’s difficulties in activities ofilydiving and academic activities and develop atervention
plan.

* Undertake a survey on 50 children with differergattilities and find out how many children are aféelc
with cerebral palsy and multiple disabilities. Findt the causes of their disabling conditions arichtw
difficulties these children are facing in attendthgir schools.

Essential Readings

» Miller, F. And Bachrach, S.J. (2012). Cerebral izak Complete Guide for Caregiving. A Johns Hopkin:
Press Health Book

* SSA ( ). Module on Cerebral Palswttp://ssa.nic.in/inclusive-education/training-mééor-resource-
teachers-for-disable-children/Module%205%20Ceréb28IPalsy.pdf/at_download/file

* SSA ( ). Module on Multiple Disabilitiesittp://ssa.nic.in/inclusive-education/training-mésor-resource-
teachers-for-disable-children/Module%203%20MultypRODisability.pdf/at_download/file
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203:Skill based Optional Course (Cross Disability iad Inclusion) ANY ONE

203 A | Guidance and Counseling

203 B | Early Childhood Care & Education

203 C | Applied Behavioral Analysis

203 D | Community Based Rehabilitation

203 E | Application of ICT in Classroom

203 F | Gender and Disability




GUIDANCE & COUNSELLING

Course Code : B 203(A) Credits : 02
Contact Hours : 30 Marks : 50
Objectives

After completing this course the student will béeato:

* Apply the skills of guidance and counselling ingsisbom situations
» Describe the process of development of self-imagksalf-esteem
» Appreciate the types and issues of counsellinggamgance in inclusive settings

Unit No. Content Hours | Marks

Introduction to Guidance and Counselling

1.1 Guidance and Counselling: Definition and Aims

1.2 Areas of Guidance and Counselling

1.3 Core Conditions in Counselling

1.4 Skills and Competencies of a Counsellor

1.5 Role of Teacher in Guiding and Counsellingd8tis with Special Need

Enhancing Self Image and Self Esteem

2.1 Concept of Self as Human

2.2 Understanding of Feelings and Changes

2.3 Growth to Autonomy

2.4 Personality Development

2.5 Role of Teacher in Developing Self-Esteem ildZén

Guidance and Counselling in Inclusive Education

3.1 Current Status With Reference To Indian School

3.2 Types of Counselling: Child-Centred, Supportivamily

Unit3 | 3.3 Guidance in Formal and Informal Situations: WAt and Outside 10 16
Classroom, Vocational Guidance

3.4 Group Guidance: Group Leadership Styles andiisRyocesses

3.5 Challenges in Group Guidance

Unit 1 10 12

UJ

Unit 2 10 12

Practicum/Field engagement

I. Counselling and report writing on a selected case
Il.  Simulation of a parent counselling session
[ll.  Report of critical observation of a given counsgjlsession

Transaction

The transaction for this course should be done aviplerspective to enhance in the student teadheshility to
become a “People-helper”. They should be able trempate the role of a guide and counsellor ingdtigool
setting.

Essential reading

» Shah, (2008) Basics in guidance and Counsellingb&IVision Publishing House

* Nayak, A.K. (1997) Guidance and Counselling. APHIBhing, Delhi

* Rao, V.K. & Reddy, R.S. (2003) Academic Environmexdvice, Counsel and Activities. Soujanya Books
* Sharma, V.K. (2005) Education and Training of Ediarel and Vocational Guidance. Soujanya Books

* Nalik, P.S (2013) Counselling Skills for EducatiasisSoujanya Books

Desired Reading

* Kapunan, R.R (2004) Fundamentals of Guidance anoh&&ling. Rex Printing Company, Phillipines
« Pal, O.B. (2011) Educational and Vocational Guigaacd Counselling. Soujanya Books
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EARLY CHILDHOOD CARE AND EDUCATION

Course Code : 203(B) Credits : 02
Contact Hours : 30 Marks : 50
Objectives

After undertaking the course the students will bie &o:

* Explain the biological & sociological foundationsearly childhood education

» Describe the developmental systems approach aedr@sponsibilities of interdisciplinary teams farlg
education of children with disabilities

* Enumerate the inclusive early education pedagogieaitices

Unit No. Content Hours Marks

The Early Years: An Overview

1.1 Facts about Early Childhood Learning & Develepin

1.2 Neural Plasticity

1.3 Critical Periods of Development of Motor, Auwddif, Visual, Linguistic
& Cognitive Skills

1.4Sensitive Periods of Learning: Maria MontessoriFramework
&Windows of Opportunity& Learning Timelines of Ddegment in
Young Children

1.5 Integrating Theories of Development & Learnfog Early Childhood
Education Curricula

Unit 1

Early Education of Children with Disabilities

2.1Young Children at Risk & Child Tracking

2.2 Interdisciplinary Assessments & Interventioart3l

2.3 Developmental Systems Model for Early Interi@nt(Ofguralnick,

Unit2 2001) 14 16

2.4 Curricular Activities for Development of Skiltsf: Imagination, Joy
Creativity, Symbolic Play, Linguistic, Emergent énacy, Musical
Aesthetic, Scientific & Cultural Skills

2.5 Evidenced Based Practices for Early Interventio

Inclusive Early Childhood Educational (ECE) Practices

3.1 Natural Environments, Service Delivery Models I&portance of
Universal Designs of Learning (UDL).

3.2 Practices for Inclusive ECE Programs: Adapteticof Physica
Environment & Equipments, Visual Support MaterialBarent

Unit 3 Partnerships, Friendships & Engagements with Ty@tadren 8 12

3.3 Principles of Inclusive ECE Practices: Fulltlegyation, Open Ended
Activities, Collaborative Planning,

3.4Collaborating with Parents, Family Education &Beping
Individualised Family Service Plan (IFSP)

3.5 School Readiness & Transitions

Practical/Field Engagements
|. Developing a journal on developmental milestonesaghing timelines of children from O to 8 years

Il. Participation in workshop & develop 5creative taaghearningmaterials for children in inclusive lgar
childhood education programs
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Essential Readings

Costello.P.M (2000).Thinking Skills & Early Childbd Education. London: David Fulton Publishers.
Dunn.S.G. & Dunn.K (1992).Teaching Elementary stuslehrough their individual learning styles:
Practical approaches for grades 3-6. Massachusdiita:& Bacon.

Klausmeir H.J. & Sipple. T.S. (1980). Learning &athing Concepts. A strategy for testing application
of theory. New York: Academic Press

Mohanty J & Mohanty. B (1999).Early Chilhood Careld&ducation. Delhi: Offset Printers

Suggested Readings

Barbour.N & Seefeldt.C (1998).Early Childhood Edima An Introduction (# Eds). U.K: Prentice
Hall.

Broman.B.C (1978).The Early Years in Childhood Eatiom. Chicago: RandMcNally College
Publishing Company.

Catron.C.E. & Allen.J (1993).Early Childhood Cuuiem. New York: MacMillan Publishing Company.
Dahlberg.G , Moss.P & Pence. A (2007). Beyond Quati Early Childhood Care and Educatiofi%(2
Ed.). New York: Routledge Publication.

Dopyera.M.L & Dopyera. J (1977). Becoming a Teacafer¥oung Children. New York:Random House
Publications.

Gordon.l.J (1972).Early Childhood Education. Chaa@hicago University Press.

Hamilton.D.S & Flemming (1990).Resources for Creaffeaching in Early Childhood Educatiorf42
Edition). Tokyo: Harcourt Brace Jovanvich.

Hilderbrand.V (1991).Introduction to Earcly ChildiebEducation. New York: MacMillan Publishing

Krogh.S.L & Slentz.K (2001).Early Childhood Educetj Yesterday, Today & Tomorrow.London:
Lawrence Erlbaum Associates Publishers

Range.D.G, Layton.J.R.& Roubinek.D.C.(1980). Aspeof Early Childhood Education.Theory to
Reserch to Practice. New York: Academic Press.

Spodek.B, Saracho.O.N & Davis.M.D (1987).Foundatioh Early Childhood Education. Englewood
Cliffs, New Jersey: Prentice Hall,

Wortham.S.C (NK).Measurement & Evaluation in eathildhood education (2 Eds.).Ohio: Merrill
Prentice Hall.
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APPLIED BEHAVIOUR ANALYSIS

Course Code : 203(C) Credits : 02
Contact Hours : 30 Ma : 50
Objectives

After undertaking the course the students will bie &o:

» Develop an understanding of the underlying primspand assumptions of Applied Behavioura
Analysis(ABA)

» Use various measures of behavioural assessment

* Apply methods of ABA in teaching and learning enniments

» Integrate techniques of ABA in teaching programs

» Select suitable strategies for managing challenbettaviors

Unit No. Content Hours | Marks
Introduction to Applied Behavior Analysis (ABA)
1.1 Principles Of Behavioural Approach
1.2 ABA - Concept and Definition
Unit 1 1.3 Assumptions Of ABA — Classical And Operant Condahiing 10 12
1.4 Behavior- Definition And Feature
1.5 Assessment of Behavior — Functional Analysi8elavior, Behavior
Recording Systems
Strategies for Positive Behavior Support
2.1 Selection of Behavioural Goals
2.2 Reinforcement
- Types: Positive and Negative, Primary aaddddary
- Schedules: Continuous, Fixed Ratio, Fixeigrival, Variable ratio
Variable interval
2.3 Discrete Trial Teaching
- Discriminative Stimulus - Characteristics
- Response

Unit 2 - Prompts: Physical, Gestural, Pointing,udis Positional, Verbal 10 16
- Consequence - Characteristics
- Inter-Trial Interval
2.4 Application of ABA in Group Setting
- Negotiation and contract
- Token economy
- Response cost
- Pairing & fading
2.5 Leadership role of teacher in promoting positiehavior
Management of Challenging Behavior
3.1Differential Reinforcements of Behavior
Unit 3 3.2 Extinction and Time Out 10 12

3.3 Response Cost and Overcorrection
3.4 Maintenance
3.5 Generalization and Fading

78



Practicum

|.Observation and functional analysis of behavioa given case
Il. Development of ABA program for management of aleimgiing behavior

Transaction

The course consists of several concepts from bebeali theories. The concepts should be explainszligh
real life examples and selected case studies. @udbould be encouraged to conduct systematia\aiigms
of behavior and suggest suitable plan of actiordéaling with behavioural deficits in children.

Essential Reading

» Cooper, J.O., Timothy, E.H. and Heward, W.L. (208pplied Behaviour Analysis. Pearson Publications
» Kearney, A.J. (2007) Understanding Applied Behariémalysis: An Introduction to ABA for Parents,
Teachers and Other Professionals. Jessica King3hehadelphia

* Fisher, W.W., Piazza, C.C. and Roane, H.S. (201@&)ddook of Applied Behaviour Analysis. Guilford
Press, New York

» Baliley, j and Burch, M (2011) Ethics for BehavidAmalysts. Routledge, New York
* Lewis, P. (2006) Achieving Best Behaviour for Chdd with Developmental Disabilities. Jessica Kiegsl|
Publishers London

Desired Reading
* Moyes, R.A. (2002) Addressing the Challenging Betaw of Children with HFA/AS in the Classroom.
Jessica Kingsley Publishers London

* Aune, B., Burt, B., and Gennaro, P (2013) BehaviSoatutions for the Inclusive Classroom. Future
Horizons Inc, Texas
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COMMUNITY BASED REHABILITATION

Course Code : 203(D) Credits : 02
Contact Hours X 30 Marks : 50
Objectives

After completing this course the student will béeato:

» Explain the concept, principles and scope of conitylrased rehabilitation

» Learn the strategies for promoting public partitipain CBR

* Apply suitable methods for preparing persons wisiakility for rehabilitation within the community
* Provide need-based training to persons with digisil

» Develop an understanding of the role of governna@dtglobal agencies in CBR

Unit No. Content Hours | Marks
Introduction to Community Based Rehabilitation (CBR)

1.1 Concept and Definition of CBR

1.2 Principles of CBR

1.3 Difference between CBR and Institutional Living

1.4 Socio-cultural and Economic Contexts of CBR

1.5Scope and Inclusion of CBR in Government Policies$ Rrograms
Preparing Community for CBR

2.1 Awareness Program-Types and Methods

2.2 Advocacy - Citizen and Self

2.3 Focus Group Discussion

2.4 Family Counselling and Family Support Groups

2.5 CBR and Corporate Social Responsibility

Preparing Persons with Disability for CBR

3.1 School Education: Person Centred Planning Paed Group Support
3.2 Transition: Individual Transition Plan, Dewvetoent of Self
Unit 3 Determination and Self Management Skills 10 16
3.3 Community Related Vocational Training

3.4 Skill Training For Living within Community

3.5 Community Based Employment and Higher Education

Unit 1 10 12

Unit 2 10 12

Practicum/ Field Engagement

I. Visit an ongoing CBR program and write a reporiterefficacy
[I. Organize a community awareness program
lll. Conduct a focus group discussion on a selecteditiigassue with school/college students

Transaction

Besides lecture method the topics in this coursg Ieatransacted through discussion on selectedstadees,
classroom seminar/debates.
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Essential reading

* WHO(1982) Community Based Rehabilitation —Reportao?VHO International Consultation, Colombo,
Lanka,(1982), WHO, 1211,Geneva 27,Switzerland, Duent No .RHB/IR/82—1

* World Health — Rehabilitation for All WHO Magazin€,984) Av. Appia, 1211 Geneva 27 Switzerland

» Scheme of Assistance to Disabled for Purposesttifdriof Aids/Appliances — Ministry of Social Welk,
Govt. of India, New Delhi.

* Scheme of Assistance to Organizations for DisaBletsons, Ministry of Social Welfare, Govt. of India
New Delhi.

* Peat, M. (1997) Community Based Rehabilitation, WSBunders Company

* Neufelt, A. and Albright, A (1998) Disability ande®&-Directed Employment: Business Developmen
Model. Campus Press Inc. York University

* McConkey, R. and O'Tool, B (Eds) Innovations in Beping Countries for People with Disabilities, P.H
Brookes, Baltimore

* Loveday, M. (2006) The HELP Guide for Community 8adehabilitation Workers: A Training Manual.
Global-HELP Publications, California
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APPLICATION OF ICT IN CLASSROOM
Course Code : 203(E) Credits : 02
Contact Hours : 30 Marks : 50
Course Description

This course has dual purpose: firstly it aims temrthe teacher trainee to various applicationmffrmation
and Communication Technology in teaching learningcess; and secondly it intends to orient the Earmo
understand the scope and application of ICT fodestis with disabilities. The course includes udea! kinds
of media and computer in order to give hands oreegpce of applying ICT in various learning envimoents
as well to familiarize the student teacher witHediént modes of computer based learning.

Objectives
After completing the course the student teachdrbeilable to:

. Gauge the varying dimensions in respect of ICT Applications in Special Education
. Delineate the special roles of ICT Applications
. Acquire Familiarity with Different Modes of CompuiBased Learning
Unit No. Content Hours | Marks

Information Communication Technology (ICT) and Spetal Education

1.1Meaning and Scope of ICT and Its Role in 'Camsion of Knowledge';

1.2Possible Uses of Audio-Visual Media and Compu{&adio, Television,
Computers) 10 12

Unit 1 1.3 Integrating ICT in Special Education With Refece To Articles 4 and 9
of UNCRPD and Goal 3 of Incheon Strategy
1.4 Three as of ICT Application—Access, Availalyilidffordability
1.50verview of WCAG (Web Content Access Guidelines)
Using Media and Computers
2.1Media: Radio and Audio Media- Script Writingp8ttelling, Songs, Etc,,
Television and Video in Education, Importance ofwspaper in
Education
2.2Computers: Functional Knowledge Of Operating @otars—On/Off,
Word Processing, Use Of Power Point, Excel, ICT ligagions For
Access To Print
Unit 2 2.3Computer as a Learning Tool: Effective Browsi@§ The Internet for 10 16

Discerning and Selecting Relevant Information, 8yref Educationa
Sites and Downloading Relevant Material; Cross &imlf Knowledge
from Varied Sources,

2.4 Computer-Aided Learning: Application Of Multicha In Teaching Anc
Learning, Programmed Instruction; Computer-Assistiegtruction;
Interactive Learning

2.5E-Classroom: Concept, Organizing E-ClassroomRaglired Adaptation
for Students with Disabilities

[
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Unit 3

Visualizing Technology-Supported Learning Situatiors

3.1 Preparation of Learning Schemes and Plannitagdctive Use of Audiot
Visual Programme;

3.2 Developing PPT Slide Show For Classroom Useldsidg of Available
Software or CDs with LCD Projection for Subjectedrning
Interactions;

3.3Generating Subject-Related Demonstrations USmmgputer Software and
Enabling Students to Plan and Execute Projects;

3.4Interactive Use of ICT: Participation in Soci@roups on Internet
Creation of 'Blogs’, Organizing Teleconferencing d arVideo-
Conferencing;

3.5ldentifying and Applying Software for ManagingisBbility Specific
Problems.

10

12

Course Work/ Practical/ Field Engagement (any Two fthe following):

I. Develop a script on any topic of your choice. Cartcan interview with an expert on the selecteddopi

to prepare an audio or video program of 15 mindteation.
Il. Prepare a PPT by inserting photos and videos opia of your choice.
lll. Create your email account as well as design a blog.

Essential Readings

* Abbot, C. (2001). ICT: Changing Education. Routledgimer
* Florian, L. & Hegarty J. (2004). ICT and Specialugdtional Needs: A Tool for Inclusion. Open Univsrs

Press

Suggested Readings

* Kozma, R.B. (2003). Technology, Innovation, and &dional Change: A Global Perspective: A Report c
the Second Information Technology in Education $tidodule 2.International Society for Technology in

Education
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GENDER AND DISABILITY

Course Code : 203(F) Credits : 02
Contact Hours : 30 Marks : 50
Objectives

After completion of this course the student willddge to:

» Develop an understanding of human rights basedapprin context of disability
» Explain the impact of gender on disability

» Describe the personal and demographic perspedivgsnder and disability

* Analyse the issues related to disabled women ahdtaidren

Unit No. Content Hours Marks

Human Right-based Approach& DisabilityHuman Rights-Based
Approach : Concept and History
1.1Principles of Human Rights-Based Approach
- Equality and Non-Discrimination
- Universality & Inalienability
- Participation and Inclusion
- Accountability and Rule of Law
1.2 Elements of Human Rights System
- Legal Framework
Unit 1 - Institutions 10 16
- Development Policies & Programs
- Public Awareness
- Civil Society
1.3 Advantage of Human Rights-Based Approach
1.4Implications for Disability
- Empowerment
- Enforceability
- Indivisibility
- Participation

Gender and Disability
2.1 Sex &Gender: Concept & Difference
2.2 Impairment &Disability: Concept & Difference
2.3 Gendered Experience of Disability
Unit 2 - Public Domain: School and Outside School 10 12
- Private and Familial Domain
- Normalization and Social Role Valorisation
2.4 Gender and Disability Analysis: Techniques Strdtegies
2.5 Psyche and Gender: Implications for Teaching

Women and Girl Child with Disability 3.1Inclusive Equality
- Access to Family Life
- Access to Education, Vocational Training and Eogpient
- Access to Political Participation
3.2 Factors Contributing To Disability
- Gender-Based Violence in School and Within Family
- Traditional Practices
3.3 Sexual and Reproductive Health
3.4 Teacher’s Role in Promoting Gender Equality
3.5 Gender Critique of Legislation, Government &oind Schemes

Unit 3 10 12




Practicum/Field Engagement

I. Study the case of a woman with disability and sulanmeport
Il. Review selected paper/s authored by women wittbdisa
lll. Conduct a gender analysis of a selected disabittyPolicy

Transaction

This course has been designed to provide the dttielechers a socio-cultural perspective to disgbili aims
to promote awareness about the space for disabdiijty and rehabilitation within the human righystem. As
such the transaction of the course topics shouldidree through focus group discussions, and issseeba
classroom interactions in addition to lectures sewhinars.

Essential Reading

* Habib, L.A (1997) Gender and Disability: Women'gpErences in the Middle East. Oxfam, UK

* Meekosha, H (2004) Gender and Disability. Sage Eloppaedia of Disability

» Samuels, E. (2014)Fantasies of Identification: Digg, Gender, Race. NYU Press, USA

* Smith, B. G. and Hutchison, B. (2013) Genderingabibty. Rutger University Press, New Jersey

» Hans, A. (2015) Disability, Gender and the Trajeeof Power. Sage Publications Pvt. Ltd

* Ridgeway, C.L. (2011) Framed by Gender: How Gendequality Persists in the Modern World. Oxford
University Press

« O'Brien, J. and Forde, C. (2008)Tackling Genderquradity, Raising Pupil Achievement ,Dunedin
Academic

Desirable Reading

e Treas, J. and Drobnic, S (2010) Dividing the Domedflen, Women, and Household Work in Cross
National Perspective, Stanford University Press

» Purkayastha, D. (2010)Economic Growth, Intra-Hoosth Resource Allocation and Gender
Inequality ,Atlantic Economic Journal, Vol. 38, Nb.

* Beeghley, L. (1999) Angles of Vision: How to Undersd Social Problems, West View Press

204 :Skill based Optional Course (Disability Specia&ation) ANY ONE

204 A Communication Options: Oralism/ Oral rehabilitat@muditory Verbal Approach

204 B Communication Options: Manual Options (Sign Syst8ign Language)

204 C Augmentative and Alternative Communication

85



COMMUNICATION OPTIONS: ORALISM/AURAL REHABILITATION AND
AUDITORY VERBAL APPROACH

Course Code : 204(A) Credits : 02
Contact Hours : 30 Marks : 50
Introduction

Communication, language and speech have always ditethre centre stage when education of childreh wi
deafness is being discussed. Without going intohnmigudgemental discussions in the direction dher — or’
options to be the ‘best’, this syllabus intendsetpose the student teachers to all the dominanorapt
However, over and above the said exposure offéneniggh compulsory courses, this optional coursersfthe
student teachers an additional opportunity to drarghe skills in one of the categories of optionkis is
expected to emphasize use of appropriate optiaherrahan advocating one among the many. Moreove
learning this optional course is also expectedtwide wider career choices for the student teacher

Objectives
After learning this course the students will beeatiol

» Discuss the Aural Oral Options with reference tospes with hearing impairment in the context afign
» Discuss the relevant issues like literacy, inclnsaod training with reference to Oralism /Oral
Rehabilitation

« Exhibit beginner level hands on skills in usingsh®ptions
« Motivate self to learn and practice more skillsdieg to linguistic adequacy and fluency to be usdide
developing spoken language in children with healosges.

Unit No. Content Hours Marks

Advance Understanding of Oral Options

1.1 Oral / Aural Verbal Options and Realistic Expedns of Family and
Teachers

1.2 Basic Awareness on Autonomy, Inclusion and Idgntiith
Reference to Oral Options, Difference Between Bansory and
Multi Sensory Approach in Oralism , Oracy To LiteyaWhy And

. How

Unit 1 1.3 Speech Reading: Need, Role And Strategies in Ath@anication 10 12
Options

1.4 Training And Guidance on Aural Oral Practices fanfies And
Tuning Home Environment: Current Scenario, Impa&a And
Strategies

1.5 Tuning Mainstream Schools/Classrooms For Aural Oral
Communication: Do’s And Don’ts

Skill Development Required for Oralism

2.1 Practicing Interpreting Audiograms and Expodoré&oal Setting In
Listening Skills

2.2 Practicing Motherese (Addressing /Talking TouNg Children) and
Age Appropriate Discourse with Children Using Appriate
Language, Turn Taking and Eye Contact

2 .3 Practicing Fluency Skills in Verbal Communioat Spontaneou
Conversations, Narrations and Loud Reading

2.4 Practicing Skills in Story Telling /Narratiodekes/ Poems / Nursefy
Rhymes

2.5 Ongoing Monitoring and Assessing Auditory Fumung and Speec
Development: Reading Model Formats Used For Thepdaa
(Checklists, Recordings, Developmental Scales)

10 12

Y

Unit 2

=
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Skill Development Auditory Verbal (AV) Approach , Implementing
Oralism and AV Approach in Indian Special Schools &
Summing up
3.1 AV Approach: Meaning, Misconcepts and Jusdtfmn , Stages o
Auditory Hierarchy

3.2 understanding Listening Strategies, TechnigquiesV Approach and
Their Relation to Listening Environment, Reading ddbPlans and
Observing a Few Weekly Individual Sessions, Devielgy
Instructional Material For AVT Sessions Linking tesing,
Language And Cognition

3.3 Use Of Oralism and AV Approach in Indian Spk8&ehools: Current
Scenario, Oralism / AV Approach: PrerequisitesSpecial Schools

3.4 Strategies of Implementation Oral CommunicatiBolicy and
Fulfilling Prerequisites, = Resource Mobilization rFd.istening
Devices: (ADIP, Organized Charity, CSR, Fund Ra@dtvents, Wel
Based Fund Raising)

3.5 Reflections On The Course: From Theory to Rracto Initiating
Change

—

A4

Unit 3 10 16

Il.
[l.
V.

V.

Course Work / Practical / Field Engagement

Watching Video’s Of Individual Sessions And ClassroTeaching

Role Play And Dramatization

Developing Learning Material For Facilitating Cootieity Among Listening, Language And Cognition
Recording Self Narrated Stories / Poems And WriRedlections Upon It

Interacting With Non Disabled Children For PracigiExpansion Of Ideas

Essential Readings

RCI (2010) Communication Options And Students Whiafness. Rehabilitation Council Of India , New
Delhi

Dhvani (English) Balvidyalaya Publication:Chennai

Estabrooks. W. (2006) Auditory-Verbal Therapy AnddRice , Ag Bell

Paul, Peter V. (2009). Language and Deafness. Jomee8artlett: Boston

Borden, Gloria J.; Harris, Katherine S. & Raphaadwrence J. (2005). Speech Science Primé) (4
Lippincott Williams And Wilkins: Philadelphia

Ling, Daniel.(1990) Acoustics, Audition And Speedkeception. (Cd)Alexandria, Auditory Verbal
International

Heller, Robert. (1999). Managing Change. Dk PulbtighNew York

Suggested Reading

Estabrooks , W. (2001) 50 Frequently Asked Questigraqs) About Auditory-Verbal Therapy. Learning
To Listen Foundation

Estabrooks W. & Marlowe J, (2000) The Baby is Listg, A G Bell Association For The Deaf And Hard
Of Hearing, Inc, Washington Dc

Chaney, Ann L. & Burk, Tamara L. (1998). Teaching@QCommunication In Grades K — 8.Boston: Allyn
And Bacon

Directory of Rehabilitation Resources for PersonghWHearing Impairment In India. (2000) Ayjnihh
Publication, Mumbai

Ling, D. And Ling, A.H. (1985) Aural HabilitationThe Foundations Of Verbal Learning InHearing
Impaired Children. A.G. Bell Association For Thedd&nd Hard Of Hearing.Washington D.C.

Ling, D. (1989) Foundations Of Spoken Language IHearing Impaired Children. A.G.Bell Association
For The Deaf And Hard Of Hearing. Washington D.C.
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Dhvani (Marathi) Balvidyalaya — Ccym Publication

Play It By Ear, John Tracy Clinic Publication: La

Heller, Robert. (1999). Effective Leadership. DKokshing: New York.

Heller, Robert. (1999). Managing Change. Dk PulbtighNew York

Resource Book on Hearing Impairment. Ayjnihh P ailmn

Cole, Elizabeth, B. And Flexer, Carol. (2007). @nen With Hearing Loss Developing Listening And
Talking (Birth To Six) Plural Publishing Inc: UK.

Unpublished Dissertations And Thesis On Profilirgr@nunication Options In Special Schools In India
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COMMUNICATION OPTIONS: MANUAL OPTIONS
CourseCode : 204(B) Credits : 02
ContactHours : 30 Marks : 50
Introduction

Communication, language and speech have always ditetlie centre stage when education of childreh wi
deafness is being discussed. Without going intomaigudgemental discussions in the direction dah&r — or’
options to be the ‘best’, this syllabus intendset@ose the student teachers to all the dominanbropt
However, over and above the said exposure offéneditth compulsory courses, this optional coursersfthe
student teachers an additional opportunity to grarghe skills in one of the categories of optionkis is
expected to emphasize use of appropriate opticinerrahan advocating one among the many. Moreove
learning this optional course is also expectedtwide wider Career Choices for the Student Teacher

Objectives
After learning this course the students will beeatiol

» Discuss the two manual options with reference thalm special schools

» Discuss the relevant issues like literacy, inclosaod training with reference to manual options
» Describe manual options in the light of issues ld&®yuage, culture and identify

» Exhibit beginner level hands on skills in using mamoptions

* Motivate self to learn and practice more skilldieg to linguistic adequacy and fluency

COMMUNICATION OPTIONS: MANUAL OPTIONS

Unit No. Content Hours | Marks
Understanding Deafness in Real Life Context AND  Adance
Understanding of Manual Options and Indian Scenario

1.1 Basic Awareness of Paradigms of D/Deafness idde@nd Social)
Basic Awareness of Deafness and Communicative &igels
Concerns

1.2Basic Awareness on Deafness with Reference ttur@u Language,
Identity, Minority Status, Deaf Gain, Literacy atwtlusion, Basid
Awareness of Difference between ISL and ISS; Myihd Facts,

1.3 Use of Simcom and Educational Bilingualism adidn Schools
Current Scenario , Challenges, Prerequisites andfillikg
Prerequisites,

1.4 Monitoring and Measuring Development of ISL/I$% Students
Receptive And Expressive Mode

1.5 Training and Guidance for Families and Tuningmé Environment
Current Scenario Strategies

1.6Tuning Mainstream Schools/Classrooms For Stgdéfging Manua
Communication: Do’s And Don’ts

ISL Skill Development: Middle AND Higher Order Receptive and

Expressive Skills,

2.1 Practicing ‘Motherese’ (Tuning Language to S(oung Children) and
Age Appropriate Discourse with Children with Apprigte Language,
Turn Taking and Eye Contact,

2.2Practicing Natural Signing in Short Common Casagons,

Unit 1 10 12

Unit 2 10 16
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Il.
Il
V.

V.

Stories/Poems/Narrations/Jokes,Discussing Emotiéghgansion of
Ideas and Current Affairs

2.3Practicing Group Dynamics

2.4 Learning to Express Gender, Number, Persorsel exspect

2.5 Practicing Sentence Types: Affirmative, Irgetjons, Imperative and
Interrogative and Negativization, Simple, Compl€pmpound

ISS Skill Development and Course Conclusions

3.1 Practicing Markers (Local Language)

3.2 Practicing Syntax in Conversations and Discunssi

3.30bserving Using ISS in Classrooms for Schoolj&ib, Social Science
Science / Mathematics

Unit3 | 3.4 Observing Using ISL in Classrooms — Social sme 1 12

Science / Mathematics

3.5 Resource Mobilization for Skill Development ihiag: (Organized
Charity Sources, CSR, Fund Raising Events, Web®&sad Raising
andReflections on the Course: From Theory to Rracto Initiating
Change

Course Work / Practical / Field Engagement

Watching Videos of Individual Sessions and Classrd@aching of Signing

Role Play and Dramatization in ISL

Developing Learning Material for Facilitating Comtigity Among Signing, Language and Cognition
Recording Self Narrated Stories / Poems and WrHgeflections

Interacting with Deaf for Practicing Expansion déas

Essential Readings

Communication Options and Students with Deafn&§ ). Rehabilitation Council Of India Publication
Heller, Robert. (1999). Managing Change. Dk PulbtighNew York

ISS Learning Material and Dictionaries

Paul, Peter V. (2009). Language and Deafness. Jomge8artlett: Boston

Teaching Learning Isl Material Developed at AyjnihMumbai, SRKV Coimbatore and d NISH,
Trivandrum

Zeshan, Ulrike. (2000). Sign Language in Indo-RakisJohn Benjamins Pub Co:Philadelphia

Suggested Readings

Akamatsu, C. T. & Armour, V. A. (1987). Developingritten Literacy In Deaf Children Through
Analyzing Sign

Andrews, J. F., Winograd, P., & Deville, G. (199Bgaf Children Reading Fables: Using Asl Summarie
To

Bhasha Plsi Vol 38 Indian Sign Language(S). Editdi@moy Bhattacharya Nisha Grover, Surinder P
Randhawa. Orient Blackswan

Delhi. New Delhi: All India Federation Of The Ded®81.

Directory of Rehabilitation Resources For PersonghWHearing Impairment In India. (2000)Ayjnihh
Publication

Education. Gallaudet Research Institute WorkingeP89-3, Gallaudet University, Washington, D.C.
Evans, L. (1982). Total Communication, Structured/Strategy. Washington Dc: Gallaudet College Press.
Ezell And Justice (2005). Programmatic ResearctE@nty Literacy: Several Key Findings. les 3rd Anhua
Research Conference: American Speech Language &ndeassociation (Asha).
Frank, Smith (1985). Reading Without Nonsense. Nevk: Teachers College Press, 10027.
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Ghate, Prabha (1996). Indian Sign System. Ayjnilthibuse Publication: Mumbai.

Ghate, R. A. (2009). Survey Of Teachers’ Opinion 8mtus Of Education Of The Deaf. Unpublishec
Report Of Rci

Heller, Robert. (1999). Effective Leadership. DoRshing: New York.

Huddar, Asmita. (Ed) Language and CommunicatioB082 Dse Manuals. Rehabilitation Council Of Indie
Publication

Improve Reading Comprehension. American Annals I@f Deaf, 139, 378-386.

Indian Sign Language Dictionary. 2001. Coimbat&e:Ramakrishna Mission Vidyalaya

Johnson, R., Liddell, S., and Erting, C. (1989)lddking The Curriculum: Principles For Achieving éess

In Deaf

Language. American Annals of the Deaf, 132, 46-51.

Lewis, Rena B. & Doorlag, Donald H.(1999)."(&d) Teaching Students with Special Needs in Géne!
Education Classrooms. Prentice Hall Inc. New JdPsmting Press.

Sponsored Survey Conducted At NCED.

Unpublished Dissertation And Thesis On Signingu&tire Of ISL And Its Impact On Education
Unpublished Dissertations And Thesis On Profilirgr@nunication Options In Special Schools In India
Vasishta M., Woodward J, De Santis S. An Introduciio Indian Sign Language: Focus On

Vasishta, M.M., Woodward, J. De Santis, S. 1980.l4noduction To Indian Sign Language (Focus O
Delhi). New Delhi: All Indian Federation of The Oea

Websites For Signed Dictionaries
Woodward, J (1993). "The Relationship Of Sign Leamgpi Varieties In India, Pakistan And Nepal®. Sigr
Language Studies (78): 15-22.
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VOCATIONAL TRAINING, TRANSITION & JOB PLACEMENT

Course Code : 204(C) Credits : 02
Contact Hours : 30 Marks : 50
Objectives

After learning this content the trainees are exgubtd

» Develop an understanding of vocational educatidts&elevance for PWD'’s.
» Carry out vocational assessment and make vocatiiaing plan.

» Plan for transition from School to job.

 Identify various avenues for job placement.

» Facilitate PWD’s in making choice of vocationaldes.

* Acquire the concept of independent living and emgaoment.

Unit
No.

Content

Hours

Marks

Unit 1

Fundamentals & Assessment of Vocational rehabilitabn

1. Definition, meaning and scope of Vocational Edumati

2. Legislations, policies, agencies, schemes, cormesst benefits for PWD
with respect to employment.

3. Approaches and models of Vocational training

4. Assessment, Evaluation of Generic skills & spegiie skills using various
tools.

5. Approaches & Principles of vocational assessment

1°2)

U7

10

12

Unit 2

Vocational Transition & Curriculum Planning

2.1. Concept, meaning, importance of Transition

2.2. Vocational transition models.

2.3.Transitional Planning at Pre vocational & pastational level.
2.4. Development of Individualized Vocational Traiosal Plan.
2.5. Development of Vocational Curriculum.

10

16

Unit 3

Process of Vocational Rehabilitation & Placement

3.1. Types of Employment Settings.

3.2. Process of Job Placement & Creation of Needamployment settings
3.3. Adaptations, accommodation, Safety skills Einst Aid.

3.4. Self Advocacy & Self Determination skill trang

3.5. Equal opportunities and attitudes towardsqressvith disabilities

10

12

Hands on Experience:

. Developing curriculum on any vocational skill.

. Administering any vocational assessment tool.

. Visit to any vocation Institution.
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References:

. Kutty A.T. & Rao L.G, (2001) Transition of Persowgh Mental Retardation from School to Work — A
Guide, NIMH Publications, Secunderabad.

. Kutty A.T. & Rao L.G, (2003), Curriculum for Vodahal Education, Transition of Persons with Menta
Retardation from School to Work. Series -2, NIMHoReations, Secunderabad.

. John McDonnell & Michael L. Hardman, (2010), Suafaktransition Programs, Pathways for student
with Intellectual & developmental disabilities, ®agublications, Los Angeles.

. Mukhobadhyay, M. Editor Kutty A.T. (2006), Printag of Vocational Training Part-Il, DVTE(MR)
Manual , RCI & Kanishka Publisher, New Delhi.

. Rao, V.K. (2004), Vocational Education , A.P.H Rsiing Corporation, New Delhi

. Whitehead, Tanya D & Hughey Joseph B, (2004) BExpip Self Advocacy From a Social Power
Perspective, Nova Science publishers, New York

. Wehmeyer Michael.L.  (2007), Promoting Self-Detaration in students with Developmental

Disabilities, Guilford Press, Washington.
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AREA C: DISABILITY SPECIALIZATION COURSES

Course No. Name Credit Marks
205 Curriculum Designing, Adaptation and Evaluation 4 100
206 Technology and Disability 4 100
207 Psycho Social and Family Issues 4 100
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CURRICULUM DESIGNING, ADAPTATION AND EVALUATION
Course code : 205 Credits : 04

Contact Hours : 60 Marks : 100

Introduction:

The course intends to develop capacities of learteedesign curriculum keeping in view the spenids of
children with hearing impairment. Learners are exge to go beyond the 3Rs with broad understanalirgj™
century learning. The learner would also develapuiste skills of developing literacy skills of idiag and
writing as well as appreciate need and decideldeitadaptation to be undertaken for curriculargeations.

Objectives:
After completing the course, the student shalllide #o:

* Familiar with concept of curriculum and explain tingportance of designing it for children with hewyi
impairment in the context of 21st Century learrsigls;

» Develop capacity of developing literacy skills ehding and writing in children with hearing impaemnt;

» Describe the need for curricular adaptation andoeesuitable adaptation and undertake it;

» Appreciate the need for curricular evaluation aaedctibe the tools and methods for evaluating it.

Unit No. | Content | Hours | Marks

PART |

Curriculum and Its’ Designing

1.1. Curriculum-Concept, Types and Models;

1.2. Approaches and Steps for Curriculum Designing;
1.3. Curricular Needs of children with hearing inmpeent in Scholastic

Unit 1 10 12
Areas
1.4. Curricular Needs of children with hearing inmpeent in Non-scholastic
Areas
1.5. Curricular Framework for 2ICentury
Curricular Adaptation
2.1. Curricular Adaptation- Meaning and Principles;
2.2. Need Assessment and Decision Making for Adeypta
Unit 2 2.3.Adapting Curriculum- Content, Teaching-Learningaterial, and 10 12

Instruction;

2.4. Types of Adaptation and Process;

2.5.Adaptation and Accommodations in Student’'s &a@bn and
Examinations

Curricular Evaluation

3.1. Concept, Need for Curricular Evaluation;
3.2.Factors Associated with Curricular Evaluatiobegrner, Content,
Unit 3 Instructor and Resources); 10 16
3.3. Areas of Curricular Evaluation: Context, IngRtocess and Product;
3.4. Methods and Tools for Curricular Evaluation;

3.5. Challenges in Curricular Evaluation

95



PART Il
Developing Functional Literacy Skills
4.1. Meaning of Functional Literacy skills
4.2 Difficulties faced by children with Hearing lmipment in developing
. Functional Literacy skills
Unit4 4.3Pre-requisites of Functional Literacy Skills foearing and hearing 10 16
impaired children.

4.4 Assessment of Functional Literacy Skills af@&#nt Levels;
4.5 Challenges and Remedial Strategies.
Developing Reading skills
5.1. Pre-requisites for Reading and Emergent Rg&skills;
5.2. Assessment of Reading Skills at Different leyve

Unit5 | 5.3.Approaches and strategies to Develop readintis Sind Independent 10 12

Reading;

5.4. Types and Models of Developing Reading Skills;
5.5. Challenges and Remedial Strategies.
Developing Writing Skills
6.1. Pre-requisites for Writing and Emergent WgtBkills;

Unit 6 6.2. Assessment of Written Language at Differentels 10 12
6.3. Components and Types of Writing;
6.4. Steps and Strategies in Developing Writing;
6.5. Challenges and Remedial Strategies.

Course work/Practical/ / Field Engagement

Study the syllabus, annual calendar and time tatdey class in a school and write your brief refilens on
how syllabus is converted into action plan.

Go through any pre-school curriculum and write yitections on how this differs from school cualiem

in terms of structure, activities and evaluation.

Take any two pages from either history or scieme® book from secondary section and adapt the nonte
and presentations of the same for a child withihgampairment.

Transaction & Evaluation

Lecture cum Demonstration, Group assignments, Bfon, Assignments and Tests

Essential Readings

Kale S.S and Namita Joshi (2011) KarnabadhirandMgchan v Lekhan kaushalyacha Vikas. Suhru
Prakashan, Suhrud Mandal Pune.

Gathoo, V. (2006). Curricular Startegies and Adamia for children with Hearing Impairment New Deelh
Kanishka Publishers

Bunch, G.O. (1987). The Curriculum and the Hearingpaired student: Theoritical and practical
considerations. Boston, MA: College-Hills Press.

Marsh, C.J. (2004). Key concepts for understandurgculum. Routledge Falmer.

Moores, D.F., Martin, D.S. (2006). Deaf Learnerv&lepments in curriculum and Instruction. Gallaude
University Press.

Fontas, I. (2001). Guiding reader and Writers (88a8-6): Teaching comprehension, Genre and Conte
Literacy. Portsmouth, NH: Heinemann.

Suggested Reading

Posner, G.J., Rudnitsky A.N. (2005). Course DesigrGGuide to curriculum Development for Teachers
Pearson.

Bialostok, S. (1992). Raising Readers: Helping yahld to literacy. Winnipeg, MB: Peguis Publishers
Culliman, B.E. (2000). Read to Me: Raising Kids Wlave to Read. New York: Scholastic.
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TECHNOLOGY AND DISABILITY
Course code ; 206 Credits ; 04
Contact Hours : 60 Marks : (0[]
Introduction:

Technology plays a vital role in development inahgdteaching learning process. It is especiallydfieral to
children with hearing impairment to access infoipratthrough different modalities which otherwise uich
have been inaccessible to them. Use of technoleggs out the process of learning and makes itreas
enjoyable and meaningful. The said course is desigo provide the learners with knowledge of tedba so
that the same could be used effectively for childegth hearing impairment.

Objectives:
After completion of this course, the student wél &ble to:

* Enumerate various listening devices and descrilys wheffective usage and maintenance

» Create awareness and basic exposure to state-afithechnology for management of various aspetts
speech

* Narrate the range of technological applications tha be used for facilitating communication anlaage

» Explain the present and future technologies fatihig the education of children with hearing impaent

» Identify different resources (financial & human)dbtain technology

Unit No. | Content | Hours | Marks
PART |

Listening devices and classroom acoustics

1.1. Listening devices: Introduction and Types (Indiatl& Group),

1.2. Individual Hearing aids : Parts , functioning of dfieg aids,
classification of hearing aids based on style (blmgl, ear level)
technology (analog, programmable, digital),Selectd Hearing aids

Unit 1 and Care & maintenance 10 16

1.3. Ling’s six sound test and other outcome measures

1.4. Classroom amplification devices: Individual, Speet€hainer &
group, Hard wire, loop induction, infra-red & FM stgms, their
importance in educational management and Care i&tereance

1.5. Comparison between individual hearing aids, groegrimg aids

Ear moulds AND Recent advancement in Medical interention

2.1 Ear moulds: Types, importance and modification

2.2Care & maintenance

2.3Cochlear Implant,Candidacy, components, functioning & importar

Unit 2 with special reference to ADIP 2014 scheme 10 12

2.4Middle ear implant, (BAHA) -Candidacy, componerftgctioning &

importance

2.5 Auditory Brainstem implant- Candidacy, componerits)ctioning &

importance
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Unit 3

Technology for management for speech

3.1 Computer based training aids / equipment fonagament of speeg
(Dr. Speech; Vaghmi; Speech viewer)

3.2 Use of computer based speech equipment for geament of voice ir
children with hearing impairment

3.3 Use of computer based speech equipment for geamant of
suprasegmental features of speech in childrenladring impairment

3.4 Basic infrastructure required for using compii@sed speech trainir
aids/ equipment

3.5 Tele Speech Therapy.

g

10

12

Part Il

Unit 4

Technology facilitating language & communication

4.1 Low cost technology and its application in depeent of teaching
learning material

4.2 Electronic and web-based technology applicatiomV, digital
Recorders, downloaded AV films, search enginesjnenlearning
material, language apps

4.3 Web based technology for using and traininipaf

4.4 Sign to text and text to sign technology

4.5Augmentative and Alternative communication foiidren with hearing
impairment with additional/associating concerns.

10

12

Unit 5

Technology facilitating Education

5.1 Technology and its impact on education: Chapgdirends in teaching
& learning

5.2 Technology products for educational purposekistening (Induction
loop/FM/IR), Visual (Speech to text/text to speedhiidio-Visual
(computer based learning & self-learning packalykstimedia)

5.3 Technology Based Educational Services: onlilaming, Web base
learning, Computer assisted Learning, video renioterpreting, C-
Print technology, open, close and real time Capimpn

5.4 ICT and education of children with hearing imnpeent: Planning
implementation & evaluation of teaching-learning

5.5 Future technologies: Universal Design: Meardrggope.

o

10

16

Unit 6

Resource Mobilisation for technology

6.1 Agencies for Aids & Appliances: Government amoti-government

6.2 Eligibility criteria for availing funding undegyovernment schemes

6.3 Procedure for availing funding from differegeats

6.4 Challenges encountered with cost involved imteaance of device
after availing funding and ways to overcome

6.5 Agencies / Strategies to locate required humeaources for variou

services and referrals

10

12

Course work/Practical/ / Field Engagement

arwnE

Transaction & Evaluation

Lecture cum Demonstration, Self-study, Assignmeaésninar, Debate, Quiz

Draw a neat labelled block diagram of hearing Bigtpare a list of tips for minor trouble shooting
Prepare a list of agencies for procuring equipna@at software for teaching speech
Make a story using web based content, picturegg@sand video clips

Compile different educational apps

Compile a list of government and non-governmentling agencies for aids & appliances.
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Essential Readings

Mandke and Sangekar (201$hrvanshastra/ s= = Suhrud Prakashan, Suhrud Mandal Pune.

Lele D.N (2010) Ek Upekshit Vyangsttram  Continental Prakashan .Vijaya Nagar Colony Pune.

Kale S.S. (2000) Karnabadhir Ani Tyanche Shikshbad, Vedang Prakashan Nagpur.

Bess, F. H., & Humes, L. E. (1990). Audiology: Thedamentals. London: Williams & Wilkins.
Finitzo-Hieber, T. (1981). Classroom AcousticsRnJ. Roeser & M. P. Downs (Eds.) Auditory disosde
in school children. New York: Theime-Stratton.

Katz, J. (1978, 1985, 1994). Handbook of Clinicaidilogy. (29 3°& 4™Meds.). Baltimore: Williams and
Wilkins.

Allum, D.J. (Ed). (1996). Cochlear Implant Rehahtiion in Children and Adults. England, London; ¥kth
Publishers.

Berg, F. (2008). Speech Development Guide for dtéil With Hearing Loss. San Diego: Plura
Publishing.

Maltby, M.T. (1994). Principles of Hearing Aid Aiadbgy. London: Whurr Publishers.

Taylor, Brian M., H. Gustav (2011). Fitting and pensing Hearing Aids. San Diego: Plural Publishing
Tweedie, J. (1987). Children’s Hearing Problentseifl Significance, Detection and Management. Bkist
The Bath Press.

Waldman, D., & Roush, J. (2010). Your child’s HegrLoss; A Guide for Parents. San Diego: Plure
Publishing.

Rapp, W.H. (YNK). Universal design for learningaation. Baltimore MD: Brooks

Mathew, S.M. (2012).Technology for persons with rivga impairment. Status of Disability in India-
2012.NewDelhi: RCI

Stewart, D.A. & Kluwin, T.N. (2001).Teaching Deaf Bard of Hearing Students:Content, Strategies
Curriculum. London : Allyn & Baccon

Kumar, K. L. (2009).Educational Technology: A Preat Textbook for Students, Teachers, Professiona
and Trainers .Amazon Pub.

Andersson, C. (2014).Assistive Technology for tleatihg-impaired, Deaf and Deafblind.Amazon Pub.
Lynas, Wendy (1994). Communication Options in th@u&ation of Deaf Children. London: Whurr
Publishers Ltd

Schirmer, Barbara R (2001). Psychological, Soanal Bducational Dimensions of Deafness. Boston:rAlly
and Bacon

Riekehof, Lottie L. (1978), The joy of learning 88 Gospel publishing House, Missouri

Moores, Donald, F (1997), Educating the deaf, HoagNifflin Compan

Suggested Reading

Dillon, Harvey (2001). Hearing aids. New York: Tine Medical Publications

Krumenacker, S. (2014). Hearing Aid Dispensingiireg Manual. San Diego: Plural Publishing.
Sanders, D. A. (1993). Management of hearing lapdilnfants to elderly (%d.). Englewood Cliffs, NJ:
Prentice-Hall.
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PSYCHOSOCIAL AND FAMILY ISSUES
Course code ; 207 Credits ; 04
Contact Hours : 60 Marks : 100
Introduction:

Family and environment play a crucial role in deyehent and education of a child and the same ésitrgase
of children with hearing impairment. As a learnethe field of special education one must not amgerstand
and acknowledge the role of context in which thédcis growing, but also try to tune it to facilieaeasily
accessible, age appropriate and fluent language.cbhrse is expected to draw learner’'s attentiothése
factors which are likely to impact education ofldren with hearing impairment and keep family as ¢bre for
success.

Objectives:

After learning the course the learners will be dble

* Explain psycho social development of early childth@od role of family

* To understand the family needs and find self- reedgupport families for empowering the child with

disability
* Ensure family involvement in educational programs

Unit No. | Content | Hours | Marks
PART |

Psycosocial Problems and Family

1.1 Introduation to psycosocial problems and family

1.2 Implications of psycosocial problems on family.

1.3 Psycosocial problems of children in family.

1.4 Implications of psycosocial problems on chifdie family.

1.5 Role of Teacher and family in psychosocial dgwaent of children.

Psychosocial Aspects and Disability

2.1. Overview of psychosocial development; wellgeamd quality of life;

2.2. Implications of hearing impairment on domaiof psychosocia
development;

2.3. Role of family in psychosocial developmentcbfldren with hearing
impairment;

2.4.Role of peers and community in psychosociaktigmment of children
with hearing impairment;

2.5 Challenges and issues in psychosocial developuofechildren with
hearing impairment.

Identification of Family Needs

3.1. Identifying Family Needs for information, dgicin making, skill
transfer and referral;

Unit 3 | 3.2.Assessment of psychosocial problems 10 16

3.3 Model for assessment of psychoscioal problem.

3.4 Importance of assessment in identification of needs

3.5 Fostering a Caring School Culture

Unit 1 10 12

Unit 2 10 12
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Part Il

Unit 4 positive environment. 10 16

Intervention

4.1 Strategies for Intervention.

4.2 Role of Team members involved in intervention peses.
4.3 Fostering family’s acceptance of child’s impairmearid creating @

54

4.4 Building parents’ confidence for making infornechoices
(communication options, options for listening dedc schoo
placement) and Advocacy;

4.5 Supporting family in raising children with hewy impairment:

regular use;
Unit5 | 5.3. Supporting family in fostering and developiogmmunication and 10 12
language;
5.4. Involving family in fostering and developindap, recreation and
values;

Family Empowerment

5.1.Encouraging family centred practices, parelift séficacy belief and
family involvement in child’s learning and parergjn

5.2. Encouraging family acceptance of listeningicley and ensuring its

5.5.Encouraging family involvement in educationatogramme and
participation in community based rehabilitation gnamme

Unit 6 networking 10 12

Benefits and goals of Family intervention
6.1 Facilitating availing of concessions, faciktiand scholarship & other

benefits;
6.2 Encouraging family participation in self-helgps and family suppor

—+

6.3 Roleof community awareness activities, programsencourage th
families.

6.4Agencies, Organizations and Psychosocial He@#hvices, On ling
services availablefor family support.

(1%

Engagement/ Practicals

Compile five activities that could be undertakeridster parents acceptance of their child’s impaimm
Select a tool to measure parent’s self-efficacy athchinister it on three parents and submit witlefori
reflections.

Attend a parent meeting of a special school andrtejps provided for fostering parent advocacy

Transaction & Evaluation

Lecture cum Demonstration, Role Play, Inviting paseas speakers for sharing experiences, Assigsintests

Essential Reading:

Dunst.C, Trivette.C & Deal.A (1996). Enabling & eawering families. Principles & guidelines for
practice. Cambridge, MA: Brookline Books.

Gregory Susan, Bishop Juliet and Sheldon Lasle®99), Cambridge University, Psychological
perspectives of deafness

Spencer Patricia, Erting Carol, J.marMarschark, &148000), The deaf child in the family and school
laurance Erlbaum

Scheetz nancyA. Orientation to Deafness (2000ynAdind Bacon
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Suggested Reading:

Corter Mairian (1966) deaf transactions:Deaf fagsilideaf communities and deaf identities, Jessi
Kingsley publishers

Brown Ivan and ray Brown (2000), Quality of lifechdisability

Marscark m and Clark M.D. , Psychological perspestion deafness Vol | & I, 1998

Beazley Sarah & Moore Michele, Deaf children thammilies and professionals dismantling barriers
david Fultron publishers (2005)

Ed Par lla, Cultural diversity and the deaf expares (1966), Cambridge university press, USA
Caspe, M., Lopez, M. E., Chu, A., & Weiss, H. B012). Teaching the teachers: Preparing educators
engage families for student achievement. Cambriblige,Harvard Family Research Project.
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AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES (EP C)

Course No. Name Credit Marks
208 Reading and Reflecting on Texts 2 50
209 Drama and Art in Education 2 50
210 Basic Research & Basic Statistic (EPC) 2 50
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READING AND REFLECTING ON TEXT
Course code : 208 Credits : 02
Contact Hours : 30 Marks : 50

Introduction:

One of the core areas that schools focus uponasapgropriate and fluent literacy skills. Hencepirast
graduates who intend to make career in educatiost imel good readers and good writers (in literadigse).
Due to several reasons a student teacher like yay mot have adequate skills, interest and motiaatay
reading and writing. Here is a skill based andvégtioriented course designed to give you an opmity to
look at reading writing seriously, relearn it agrafessional activity, apply it for students witbesial needs and
enjoy it like never before.

Objectives

After completing the course the learners will béedb:

» Reflect upon current level of literacy skills oktkelf

 Show interest and begin working upon basic skiguired to be active readers in control of owi
comprehension.

 Show interest and begin working upon basic skidguired to be independent writers understandir
adequate intent, audience and organization ofdhéeeat.

* Prepare self to facilitate good reading writingstndents across the ages.

* Find reading writing as learning and recreationald rather than a course task.

Unit No. Content Hours | Marks

Reflectionson Literacyand Reading Comprehension

1.1Literacy and Current University Graduates: Statug @oncerns , Rol
of Literacy in Education, Career and Social Life

1.2Literacy, Thinking and Self Esteem, Literacy of &e¢ Language
English: Need And Strategies, Basic Braille Litgra

1.3Practicing Responses to Text: Personal, Creativk @ritical, Meta
Cognitive Awareness of Reading Processes and Gatépplied for
Meaning Making.

1.4Developing Good Reading Skills and Habits in Pryniagvel Students
Activities And Strategies

1.5Basic Understanding Of Reading Comprehension Ofid@&n With
Hearing Impairment And Learning Diability

D

Unit 1 10 12

Skill Development in Responding To Text

2.1 Indicators of Text Comprehension: Retellingm$&warizing, Answering
Predicting, Commenting and Discussing

2.2 Practicing Responding To Text (Using The Intticg) For Recreationa

Unit 2 Reading Material (Narrations)AND School Textbod@ksgcription), 10 12

2.3 Practicing Responding To Text (Using The Inttice) FOR Reports,
Policy Documents And News (Expositions) And Ed@briAcademic
Articles, Advertisement Copy, Resume (Argumentation

2.4 Practicing Web Search, Rapid Reading And Cehmgarsive Reading
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Reflecting Upon Writing as a Process and Product AN Practicing

Independent Writing

3.1 Understanding Writing As A Process: Contentefiih, Audience And
Organization),Language (Grammar, Vocabulary, Spgl/i Surfacs
Mechanics (Handwriting, Neatness, Alignment And &pg)

3.2 Practicing Self Editing And Peer Editing Of SdenTexts

3.3 Practicing Evaluating Students Writing UsingdPaeters: Productivity,
Correctness, Complexity, Text Organization And itdtg Richness 0 16

3.4 Practicing Writing Picture Description/ Expansion Of ldeas / Essays /1
Stories ,

Practicing Daily Leaving Writing:

Applications / Agenda - Minutes/ Note Taking, Preiag Converting
Written Information Into Graphical Representatidfilling Up Surveys,
Forms, Feedback Responses, Checklists

3.5 Reflections On The Course: From Theory To Rraclo Initiating
Process To Improve Self

Unit 3

Course Work / Practical / Field Engagement

1. Have a peer editing of independently writteragssand discuss your reflections upon this expeeien
2. Prepare a feedback form for parents and forh¥acfocussing on differences in the two forms tue

different intent and audience.

3. Develop a short journal of graphical represémabf 3 newspaper articles on school educatiomgusi

theoptions given in 2.4.

4. Visit a book store for young children, go thrbudpe available reading material including exerdseks,

puzzles etc and make a list of useful materiati®reloping early literacy skills.

Essential Reading

Soundarapandian, M. (2000). Literacy campaign @hanDiscovery Publishing House: New Delhi.

May, Frank B. (2001). Unravelling the seven mythseading. Allyn and Bacon: Boston

Tovani.C & Keene.E.O (2000).1 Read It, but | DoGet It: Comprehension Strategies for Adolescer
Readers. Stenhouse Publishers

McGregorT(2007). Comprehension Connections: Bridges tat&gic Reading. Heinemann Educationa
Books

Anderson, R., Hiebert, E., Scott, J., & Wilkinsdn(1985). Becoming a Nation of Readers: The repbrt
the commission on reading. Washington, DC: Natidnstitute of Education and the Center for the $tofd
Reading.

ASER report of 2015: Pratham Publication

Suggested Readings:

McCormick, Sandra. (1999). Instructing students wawe literacy problems.t3 Merrill: New Jersy
Aulls, Mark W. (1982). Developing readers in todagfementary school. Allyn and Bacon: Boston
Heller, Robert. (1998). Communicate clearly. DKbshing: New York.
May, Frank B. (1998). Reading as communication.rMeNew Jersy
Gallangher.K (2004).Deeper Reading: Comprehendimglénging Texts. Stenhouse Publishers
Miller.D (2002).Reading With Meaning: Teaching Camepension in the Primary Grades. New York
Stenhouse Publishers
Baniel, Anat. (2012). Kids beyond limits. Perigeade: New York
Pandit, Bansibihari, Suryawanshi, Dhyane Kute & Nwedlrakash. (2007) Communicative languag
teaching in English: Nityanutan Prakashan: Pune
Paul, Peter V. (2009). Language and Deafness. dotkBartlett: Boston
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Ezell and Justice (2005). Programmatic ReseardBasly Literacy: Several Key Findings. IES 3rd Anhua
Research Conference: American Speech Language &ndeassociation (ASHA).

Frank, Smith (1985). Reading without Nonsense. Nevk: Teachers College Press, 10027.
Luetke-Stahlman and Nielsen (2003). Early LiteratyKindergartners with Hearing Impairment. High
Beam

Research The Gale Group, Inc. & GRIN Publishing MiorGermany.
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PERFORMING AND VISUAL ARTS
Course code : 209 Credits : 02

Contact Hours : 30 Marks : 50
Introduction:

India has an excellent historical backdrop as waslicontemporary talents in the field of art. Howeweis

debatable whether the same has been translateduntxhool system effectively. Do most of our stug get
exposure to a variety of activities involving knowgj exploring and appreciating art? Most probahkytdo
not. It is time that we take a fresh look at whatealucation is and what role it plays in schoalaation. More
than anything, art education is also expected t@ece learning. And do teachers know how to go taibda

achieve it? Here is an opportunity to facilitate #rt within you which in turn will reflect art mithin students.

Important Note: for a student teacher with dis@piappropriate learning alternatives are to be wmilg the
college. For example, a candidate with blindnesstrget alternative learning opportunities and eathhe tasks
for visual art or a candidate with deafness forimas — if and when needed.

Objectives

After completing the course the learners will béedb:
» Exhibit Basic understanding in art appreciatiahgapression and art education
* Plan and implement facilitating strategies for stud with and without special needs
» Discuss the adaptive strategies of artistic exprass
» Discuss how art can enhance learning

Unit No. Content Hours | Marks

Introduction to and art Education

1.1 Art and art education: Meaning, scope and idiffee

1.2 Artistic expression: Meaning and strategietditate

Unitl | 1.3 Art therapy: concept and application to stuslemtith and without 10 12
disabilities

1.4 Linking Art education with multiple intelligees

1.5 understanding emerging expression of art hyestis

Performing Arts: Dance and Music AND Drama

2.1 Range of art activities related to dance andicrand Drama

2.2 Experiencing, responding and appreciating dandemusic and Drama

2.3 Exposure to selective basic skills requireddimmce and music and Drama

unit2 2.4 Dance and Music and Drama: Facilitating intea@song students: planning 10 16
and implementing activities
2.5 Enhancing learning through dance and musiclxmadha for children with
and without special needs: strategies and adapsatio
Visual Arts, Media and Electronic Arts
3.1 Range of art activities in visual arts , Mealna Electronic Arts
3.2 Experiencing, responding and appreciating ViattaMedia and Electronic
Arts
Unit 3 | 3.3 Exposure to selective basic skills in visuaMedia and Electronic Arts 10 12

3.4Art education: Facilitating interest among stude planning and
implementing activities

3.5 Enhancing learning through visual art Media dgl@ctronic Artsfor
children with and without special needs: strategies adaptations.
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Course Work / Practical / Field Engagement

1.

hwn

5.

‘Hot seating’ activity for historical / contempoyapersonalities wherein students play the role hat t
personality to advocate his/her opinions/decisitwsight processes. (for example, Akbar, Hitler,iléa)
Bhagat Singh etc)

Portfolio submission of the basic skills exposedrmy one of the art forms of choice.

Write a self reflective essay on how this courseadmwill make you a better teacher.

Learn and briefly explain how music notations ar@de Submit a brief report OR learn and explain th
concept of composition in visual art. Submit a breport. OR make and submit a sample advertisefoent
a product OR Learn Mudras of a classical dance $aand hold a session for the students on that. Bubr
photo report of the same OR Carry out web seardndaian sculpture and submit a brief compilation.
Observe an art period in a special school andlipnaite your reflections on it.

Essential Reading:

Finlay, Victoria. The brilliant History of Color iArt. Getty Publications. China
Shirley, Greenway. (2000). Art, an A to Z guideaiklin Watts: USA

Vaze, Pundalik. (1999). How to Draw and Paint Natdyosna Prakashan: Mumbai
Ward, Alan.(1993) Sound and Music. Franklin Waltew York

Suggested Readings:

Beyer, E. London. (2000). The arts, popular culamd social change

Heller, Robert. (1999). Effective Leadership. DKbkshing: New York.

Greene, Sheila & Hogan, Diane. (2005).ResearcHiiigren’'s experience. Sage Publication: London
Baniel, Anat. (2012). Kids beyond limits. Perigaade: New York

Efland, A. D. (1990). A history of Art Educatiomtellectual and social currents inteaching the alisuts.
New York, NY: Teachers College Press.

C. Lewiecki-Wilson & B. J. Brueggemann (Eds.), &y and the teaching of writing: A critical
sourcebook. Boston, MA: Bedford/St. Martin's.

L. Nyman & A. M. Jenkins (Eds.), Issues and appieacto art for students with special needs (pp—14:
154). Reston, VA: National Art Education Associatio

Gair, S. B. (1980). Writing the arts into individized educational programs. Art Education,33(8)1 B—
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BASIC RESEARCH AND STATISTICS

Course code : 210 Credits : 02
Contact Hours : 30 Marks : 50
Objectives:

After completion of this course the student willddgde to

»  Describe the concept and relevance of researatiucagion and special education
* Develop an understanding of the research procaesa@uire competencies for conducting a research
*  Apply suitable measures for data organization aradyais

Unit No. Content Hours | Marks
Introduction to Research

1.1 Scientific Method

1.2 Research: Concept and Definition

Unit 1 1.3 Application of Scientific Method In Research 10 12
1.4 Purpose of Research
1.5 Research in Education and Special Education
Types and Process of Research
2.1  Types of Research
- Basic/Fundamental
- Applied
- Action
2.2 Process of Research
Unit 2 - Selection of Problem 10 12

- Formulation of Hypothesis

- Collection of Data

- Analysis of Data & Conclusion
2.3  Tools of Research: Tests, Questionnainecklist

and Rating Scale
2.4 Action Research in Teaching Learning Envment
2.5 Professional Competencies for Research
Measurement and Analysis of Data
3.1Scale for measurement: Nominal, Ordinal, ervdl and Ratio
3.2 Organization of data: Array, Grouped distribuati
Unit 3 | 3.3 Measures of central tendency and Dispersion: 10 16
Mean, Median and Mode, Standard deviationand Qealéiviation
3.4 Correlation: Product Moment r and Rank Or@errelation
3.5 Graphic representation of data

Practicum/Field Engagement
l. Develop a teacher made test for a given subjedemat

Il. Develop a questionnaire/checklist
[I. Develop an outline for conducting action research
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Essential reading

* Best, J. W. and Kahn, J. V. (1996) Research in &iiluc Prentice-Hall of India New Delhi

* Dooley, D. (1997) Social Research Methods. New Dé&lrentice-Hall of India.

» Grewal, P. S. (1990) Methods of Statistical Anaysiew Delhi: Sterling Publishers

* Guptha, S. (2003) Research Methodology and Stalstiechniques. New Delhi: Deep & Deep Publishing.
* Koul, Lokesh. (1996). Methodology of EducationakBarch. New Delhi: Vikas Publishing House

* Patti, L. R. (2004) Research Methodology. Thiruvathapuram: Yamuna Publications

Desired Reading

* Cohen, J. (1988) Statistical Power Analysis forBledavioral Sciences. New York: Academic Press
« Greene, Sheila & Hogan, Diane. (2005). Researattiiigren's experience. Sage Publication: London
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